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ABSTRACT

Using a case study approach, this thesis describes the listening practices of first vear
students at a techniken in the Western Cape. The research was conducted over a period of
two years, from 2002 — 2003. Research data are gleaned from an analysis and
interpretation of responses from several ethnographic tools: questionnaires (completed by
lecturers and students), notes on class observations, oral interviews and audio-visual
sampies of students’ gestures and actions in class. Oral and written lecture recall
assessments are analysed and interpreted with a view to describing students’ listening

practices.

Six first year students, whose home languages are Xhosa and Afrikaans, are selected for
research. The impact of their listening and learning through the medium of English is
considered, as well as the influence of change in a learning culture, socio-cultural and
socio-economic factors. Their life stories are analysed in depth to consider how factors in

their lives influence their listening in class.

Pairs of selected students are compared to try to identify the qualities of effective listeners.
The impact of listening on these students’ academic performance is examined and the role

of educators as facilitators is considered.

It is concluded that both students and staff have a role to play in improving students’

listening and English proficiency in order to promote academic success.
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CHAPTER 1

INTRODUCTION

1.1 Fereground

There is generally a need for educational evaluation in South Africa. Looking at
learning practices of tertiary students at entry level, institutions need to go
through a period of intensive transformation which will be an iivaluable
challenge to key participants in the current transition of education, leamners,

educators on foundation programmes and other stakeholders.

Gardener and Jewler (1992) note that tertiary students often under-interpret
learning as entailing mainly reading course books and writing copious notes from
lectures; and that lecturing is information-laden, teacher-dominated and can lead
students into taking a passive role in the classroom. In this regard, there is a
significant need to gain new insights, classroom activities and mechanisms for

encouraging active listening in the classroom.

In this study, effective academic listening as a social practice will be vievied. Gee
(1990) perceives listening as both a literacy skill and a social practice and that its
development is dependent on variables of social, economic, political, and
historical contexts. Gardener and Jewler (1992) also note that listening is 2 social

practice that can result in increased on-spot-learning and better retention "#hen



developed. They further state that effective academic listening encourages

improved note-taking strategies in lectures.

Because listening is a natural ability, its development is generally taken for
granted and it is often poorly developed. Sutcliffe (1993) views listening as an
interpersonal skill that can be developed. There is little or no emphasis on the
teaching of listening in schools in South Africa, yet listening skills are vital
because they help determine how people relate to others in order to learn (Van der
Merwe, 1991). At tertiary level, where the language of learning is often English,
effective listening skills are possibly even more important than at school because
of the expectation that tertiary students will be independent learners. Among
smdents who fail their examinations, deficient listening skills have a stronger
influence on students’ achievement than reading or academic aptitude (Wolvin,

1984).

My thesis title refers to listening practices. By this I mean a skill that has been
internalised. When we learn a new skill, it needs to be developed in a supportive
context before it is internalised. For this reason, there is a need to develop first
year students’ listening practices in order to empower them academically. The
term ‘academic success’ means different things to different people. By ‘academic
success’ | mean being able to fulfil one’s potential in an academic context. Itis
through this fulfilment that one can gain a sense of mastery, accomplishment in

relation to performance standards and academic growth. For some, ‘academic



success’ means academic excellence, for others, it may mean personal realisation

of the relevance of their studies,

12  Problem statement
Understanding the impact of listening practices of first year technikon students on

their academic success.

13  Rationale

Makoni {2000) points out that entry-level students frequently fail to meet the
demands of higher education because they employ rote learning approaches that
have served them at school but which are inadequate at tertiary level. At school,
learners depend a lot on note-taking and memorisation of texts while at tertiary
level they are expected to rely on lectures that require intensive listening, If
listening is central to learning, then the rote learning approach does not prepare
students for a tertiary leaming environment where they are expected to be

independent and critical Jearners (Feyten, 1951).

Snarski (1995) claims that the rote learning teaching method does not adequately
encourage listening. Learning takes place in a teacher-controlled classrocm where
learners are not encouraged to express themselves on knowledge gained from
listening to a lesson. She mentions that demonstration of knowledge happens at

the end of the term in the form of tests, examinations or assignments. There is no



point where learners are credited or receive recognition or appreciation for recall

of presented lessons.

For many first year students, there is an enormous gap between the way they were
taught in high school and the new experience of attending long hours of lectures
(Makoni, 2000). Unfornmately, with South Africa’s eleven official Janguages, it is
impossible to give lectures to all tertiary students in their home language. This
adds another challenge as these students have to listen to lectures delivered in the
medium of English which is often their second, third or even fourth language.

This English may be highly technical and academic, requiring them to listenin a
more critical way to comprehend the content of their subjects of learning (Marais,

1995).

The motivation to do this research emanates from my experience as a student
Adult Basic Education and Training {ABET) teacher and a lecturer of English

Communication teaching at a technikon in the Western Cape.

As a student in 1995, my classmates were extremely motivated to learn and also
proud about doing the ABET course. They showed commitment in their studies
and seemed to be paying attention in class. This could have been because they
were well informed about the course and it was their first choice of tertiary study
as well. In addition, they were mature and had sound practice in different spheres

that were related to the field of Adult Education, Training and Developm:=nt.



My experiences and observations as a lecturer regarding students’ classroom
conduct and attitudes about the course were different. As a lecturer in 2000, 1
often observed that more than haif of the National Diploma:ABET (ND:ABET)I
class struggled to maintain eye contact with me and even with one another during
Teaching Practice and English Communication Teaching lectures. They were

withdrawn and did not use their oral and aural capabilities.

Concerning the latter, they appeared to have difficulty in listening effectively to
one another during student oral presentations (the purpose of which was to boost
their oral communication skills for the benefit of every presenter and listener),
Students generally neglected the importance of listening in class and instead spent
time during the lecture and in their homes attempting to read and comprehend

study manuals.

14  Research questions

1.4.1 What is the nature of first year students’ listening practices?

1.4.2 To what extent are first year students aware of their listening practices?
1.4.3 How can the hindrances to effective listening be overcome by students?
1.4.4 What methods could be used by lecturers to encourage first year students

to listen effectively so as to improve their chances of academic success?



1.5 Research objectives
5.1 To understand first year technikon students’ listening practices;
1.5.2 To understand appropriate methods of improving students” listening
practices;

1.5.3 To encourage listening in lectures in order to promote academic success.

1.6  Assumptions

1.6.1 Listening practices during tertiary studies can be observed and described.

1.62 Students’ listening practices can be improved if students are actively
involved in a variety of both individual and co-operative classroom

activities designed to encourage listening skills.

1.7 Beneficiaries of this research

Findings from this research could be beneficial to the following stakeholders:

e Practitioners and organisations responsible for matric students in terms of
bridging the gap between high school and tertiary level;

e Students in foundation programmes;

» First year students at tertiary level;

e Lecturers of first year students at tertiary institutions, irrespective of the
discipline of study;

e Teacher educators;

e Researchers in the field of education (teaching and leaming);

e Lecturers of content subjects who use English as medium of instruction



¢ Students for whom English is a second or even third language.

1.8 A brief overview of the chapters of this thesis

1.8.1 Delimitation

There are various factors that contribute to promoting academic success. This
study attempts to understand the extent to which effective listening in lectures

impacts on the academic success of first year technikon students.

The study then analyses and interprets the listening gestures and actions of first
year technikon students in class in order to describe their listening practices and

relate these to their academic performance.

1.8.2 Overview of the chapters

Each chapter is then trying to link what has been assumed with the reality of the

problem.

In Chapter 1 I have given an overview of the problem, provided an analysis of
the probiem and given the reason for my embarking on this research. I have also

stated my assumptions and considered who could benefit from the research

findings.

Chapter 2 encompasses a literature review in relation to listening as a concept. A

clear distinction is made between hearing and listening and the steps involved in



the listening process. In addition, factors influencing poor listening and types of
listening styles are explained. This chapter also deals with the importance of
listening training and the benefits of active listening. Lastly, I consider the role of

educators in promoting students’ effective listening in lectures.

The focus of Chapter 3 is the process undertaken regarding data collection. This
includes the ethics of the research, steps followed in data gathering, instruments

used in data generation and, mainly, the research paradigm used.

In Chapter 4, I analyse and interpret the gathered data. This is where cases of six
first year technikon students are related to their conduct in the classroom.
Examples of aspects covered in the cases are family background, schooling
background, socio-cultural factors, socio-economic issues, students’ scores in
lecture recall assessments, students’ gestures and actions in class and their general

academic performance.

The examination of these aspects helps to build an understanding of how students’
social and other factors influence their listening practices. The general
performance of these students is compared, taking into consideration aspects such
as those mentioned above. In this way, the underlying reasons for differences in
their listening levels can be understood. Furthermore, factors which influence
listening levels of the compared students are considered in depth. This chapter

thent looks at the views of students and lecturers on ways of promoting effective



lecture listening.

Chapter S encompasses conclusions and recommendations of the research.
Conclusions are based on the reasons for and consequences of poor listening; and
recommendations are made regarding the improvement of lecture listening, In this
chapter I also discuss the role of the most influential stakeholders of this research
which include first year technikon students, their lecturers and sites of higher

learning, such as technikons.



CHAPTER 2

LITERATURE REVIEW

2.1 Introduction
A major mode of tertiary education remains the lecture (Benson, 1989).
Academic listening is thus an essential component of communicative competence

in a tertiary setting (Flowerdue, 1997).

When research was done to contrast academic performance of English native
speakers and English Second Language (ESL) speakers in lectures delivered in
the medium of English, it was found that students who are second language
speakers are at a disadvantage compared to native speakers (Dunkel & Davis,
1994). Even though limited English proficiency put second language speakers at
a disadvantage, effective listening is, to a great extent, discouraged by the way
speakers organise and structure their wording (Burton & Dimbley, 1995). In this
regard, Flowerdue (1997) suggests that lecturers should structure their discourse
so as to guide students. To elaborate, Flowerdue (1997) explains how oral input
from a lecture can be made more meaningful. He believes that the use of
signalling cues by a lecturer can promote attention by English second language
students, He stresses that speakers should make use of signalling cues like, “Now
getting back to our main point...” while speaking. This would enable the listener
to understand the interrelated threads of meaning in a lecoure. Furthermore, the

lecture would be more of a point-driven method to facilitating learning.

10



In this stedy, listening as a social practice is explored. Pedagogic applications are
looked at, particularly the requirements of effective listening. In addition, barriers
to effective listening, ways of practising active listening and rewards of effective

listening are considered.

2.1.1 Gender in pronouns
In the literature review, when referring to the ‘listener’, the pronoun ‘she’ is used
rather than using both he/she; and the pronoun ‘he’ is used when referring to the

speaker. However, in the case studies, gender appropriate pronouns are used.

2.2 Distinction between hearing and listening

Bone (1988) perceives hearing as natural and listening as a capability. Hearing is
the beginning of the listening process. Luke and Lynott (1999) also view hearing
to be the first stage of listening. One can passively hear any sound but not
necessarily engage in the listening process which requires both hearing and active
functioning of the mind. Bone (1988) further states that hearing is non-selective
and involuntary while one chooses to listen.  For instance, while listening, the
mind can actively try to comprehend what key point the speaker is making and

how that relates to one’s own previous knowledge.

Burton and Dimbley (1995) make a distinction between hearing and listening by

stating that hearing is a physical process involving the ears only, while listening

11



includes the physical (hearing), emotional (feeling) and the intellectual

(thoughts).

2.2.1 The Bstening process

Luke and Lynott (1999) define listening as a communication process which needs
to be active in order to be successful. Meaning and evaluation of a message must
take place before the listener can respond to the speaker. This implies that the

listener is actively working while the speaker is talking.

To listen effectively, we must hear and select information from the speaker, give
it meaning, decide how we feel about it, and respond in a matter of seconds

(Bone, 1988). This is clearly a challenging task.

Tubbs and Moss (1987) claim that the listening process involves the following
steps:

e Hearing information;

e Paying attention to the information;

e Understanding the message; and

* Remembering the information.

Bone (1988) explains that the steps involved in the listening process occur in this

sequence:
e Hear the message: listen to both verbal and non-verbal information.

12



e Interpret the message: accurate interpretation is a match-up of meaning
between the speaker and the Listener.

* Evaluate the message: the listener’s opinion should be based on all available
information; ask questions.

¢ Respond to the message: effective listening means giving the speaker an

appropriate response, verbally and/or non-verbally.

Guirdham (1995) describes the listening process as involving the following steps:

e Receiving: receiving, getting, or acquiring information.

¢ Selecting: listening selectively e.g. concentrating very hard to select just those
cues needed or wanted.

e Organising: this includes identifying, registering and analysing information
and assigning meaning to what has been perceived.

» Interpreting: relating the information received, selected and organised to past

experiences or future expectations.

Comparing the three above-mentioned sequencing styles of the listening process
by the different authors, it is clear that there is some overlap. For instance, Bone
(1988) perceives ‘interpreting’ information as the second phase of the listening
process, while Buirdham, (1995) argues that ‘interpreting’ information is the last
of the four steps of the listening process. However, there is undoubtedly a
similarity in that all three authors perceive hearing or receiving information as the

first of the four steps of the listening process.

13



23  Requirements of effective listening
Effective listening is an active, integrated communication skill that requires
energy and know-how. It is purposeful, powerful and productive (Bone, 1988). It
takes determination on the part of the listener in order to be a productive and
effective listener, whether it be for social or academic purposes. Rewarding
listening requires a series of skills, namely:
o The ability to concentrate for a long time;
» A desire 1o understand the speaker’s point of view;
¢ An ability to read between the lines and grasp what is meant; and
¢ Emotional and intellectual commitment

(Guirdham, 1995).

From the above discussion regarding the listening process and requirements of

effective listening, one may thus say, listening can only be effective and

rewarding if it is active.

2.4  Barriers to effective listening
There are various factors that lead to poor listening among students and which are
thus detrimental to their leaming progress. These entail pedagogical, emotional

and language barriers to effective academic listening:

14



2.4,  Pedagegical barrers
Improper note-taking strategies

Animproper note-taking stramgy Pazior that lead toneffecti isrening
and thus miscommrshenss of Ro tree  590)claims thar students
should spend more ecture tim [istenin vath  than  stetaking. Heal
suggests rhat gnad dea to make pccastonal ormings in whatev  sreatyve

atdents  ght find 1, g. spray aprams  dea maps ist
pomts worth thinking about. Hi further states that trving o take noies

ervthin said  the lassroom hinders ffecti  lizteming

Gardner and ewler (( 992) hal similar with Rawntree { 99)) by painting
ut that smproper mking encourage el ectual Jaziness  the tlassrnom
and ts thewayofacti stenin and Thay further clatm that poor

note-taking ski flen fate  1hpoo gradzs

Lack f panctuslity
Ro 1mee 9907 sees latecommgas factor that sho lac of commitment on
the part fstudents V la(( 994) spellsoutthat  studen has to be responsihle

acenuniabl tn hersel Nt lecturer can feam for  sruden

§.ack of listening training
Vv la 5§94 lmmsthat peoph earn better when they i olved  the

leaming, domng  hat they earning. Ha says. for nstance. lesrn  tical



thinkin by doing critical thinking  Thik 1o isten ffectivel by
practising effecnv  istening Fstudents not trained  effecnt listeners
their chances f hettering their acaderms resufts <hm and they migh
consequent  achi thanthe  ml  they tivated to he effecti

ecture lisieners

insdequately trained taff
Deming ({99 remarks that. when stadents fail sdueatore shoihd carry
the hlame He further hlam  terbary mstimn for appointing ecrurers wirh
it} rrammng  lecturing  They may be nervous, udd ed. tedious even

dihl (thers may he press-ganged  to ectunng subpects  whizh they

0t perts.

.2 Fmatic  harrie

Socin-econo ic pro lems
Students, especially  try-level samers, secor  trati the [=¢»  mam
hees heng distracted by thinking about personal bl that  erseem

to get saived (Burley -Allen. )

fn hisargumen  urley-A 98 amcniates that personal problem laden
studants tend to he had istenersand th miss the part of ture
thi be dedurad that pmhlr::m; likelo affawrs financial and

ack  accnmmaodanan distract young adults from listemng to ectures.



Students generally need life skills guidance on personal development and on how

to conduct their lives at tertiary level.

In surmmary, some students may show a lack of engagement due to socio-
economic problems. Students then do not attend to the meaning of what is said by

the lecturer, or have an inadequate understanding of the topic.

Vella (1994) asserts that if there is a lack of student engagement, there will be no

true learning, If leamners are not committed to the leaming process, real learning

is impaired.

¢ Emotional words
According to Rowntree (1990), “hot buttons”, “buzz words™ or “red flag™ words

and “green flag” words can provoke emotional thoughts of listeners in class when

they are used by the speaker:

Hot burtons

These are words, phrases or topics we do not want to talk about, discuss or
hear because they raise certain unpleasant emotional feclings that result in the

listener wanting to tune out.

Buzz words or red flag words

17
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2.4.3 - Language barriers

The presentation of information, how it is received and retained is the essence of
the teaching and leaming process. Lecturers should therefore take note of their
pace when speaking, intonation and use of questions (Curzon, 1993). This
implies that, in an academic context, inappropriate presentation styles can be a

barrier to proper reception of the lecture by the listener.

It is generally accepted that the vocabulary choices available to proficient English
speakers are wide and can be confusing to an ESL student. To create a space for
appropriate listening practices to take place, speakers need to be aware of the
language proficiency levels of their andiences and the relationships between
speakers and their audiences should be clearly defined (Halliday, 1991). For
instance, when dealing with a class of not-quite fluent ESL listeners, lecturers
may need to select their vocabularies by introducing duplicate words or technical
terms sufficiently in order to avoid confusion to ESL students. Also confusing to

ESL students are L1 speakers’ use of idioms or jargon which can be confusing.

2.5  Ways to improve listening practices

In order to improve listening skills, it is vital for the listeners to be aware of their
listening practices. They then need to be determined to improve their own level
of listening and thus interpret the conveyed message correctly. Luke and Lynott

(1999) suggest the following strategies in order to improve listening skills:

20



Treat listening as a challenging mental task. Listening in an academic lecture
is not a passive act: you need to concentrate on what is said, then you process
information into your notes.

Maintain eye contact with the instructor.

Focus on content rather than the speaker’s delivery. This means that the
listener should develop a positive attitude by ignoring negative things in the
form of the speaker’s quality of voice, eye contact and gestures.

Avoid distraction i.e. don’t let your mind be troubled about other things or be
distracted by a person shuffling papers near you.

Avoid emotional involvement. For instance, don’t be over-excited, angry or

anxious about views being expressed.

Guirdham (1995) further points out that the following are ways to improve

listening ability:

Maintain a relaxed posture; but you should be alert.

Avoid discomfort because it distracts.

Don’t be afraid to interrupt to ask questions when losing the thread of the
message. This can keep you alert and therefore you avoid daydreaming,

especially during long lectures or speeches.

Bone (1988) points out that personal mannerisms and behaviour of listeners can

distract or confuse the speaker. Among others, he mentions:

Fidgeting

21



¢ Blinking

» Biting lips

s Frowning deeply
e Playing with hair

¢ Checking the time

As a result, the speaker may forget what he wants to say next. This could then

result in the listener losing the essence of the content of the message.

In summary, listeners need to listen empathetically. Empathic listening occurs
when the listener tries to demonstrate empathy for the speaker, shows a
heightened interpersonal sensitivity and willingness not to judge or criticise but
rather accept the person’s message (Tubbs & Moss,1987). This implies that the
listener needs to put herself in the speaker’s shoes and vice versa. She needs to
think how she would feel if someone practised distracting gestures that convey a
lack of interest while she is busy talking. Listeners therefore need to take the
above [ist of possible distractions into cognisance, be aware of their listening

practices and then modify their behaviour.

2.6 Benefits of active listening
» It keeps one on one’s toes. One stays active because one is busy asking
mental questions while talk is in progress (Luke & Lynott, 1998).

» It encourages speakers to say more.



¢ [t prevents misunderstandings. People have to confirm that they really

understand what another person has said (Newton 1990).

Newton (1990) further says that active listening is essential for academic
purposes. It helps students when they are asking questions in class. Newton
(ibid) also explains that active listening aids in taking notes in an appropriate

fashion as well as in identifying problem areas that deserve further study.

2.7 Theimportance of listening training

According to Simoncelli (1994), listening actively is not a natural or inborn skill.
It requires thorough practice in order to be effective. Rooth (1996) also points out
that active listening is not natural but an ability that can be developed. The
activities involved in listening training are designed to help one to be more

objective and to ignore negative aspects regarding the speaker’s delivery.

Newton (1990) supports this idea of listening training by saying that listening
exercises can be used by instructors in a wide variety of academic fields. He
further states that these exercises can help students and instructors improve their
listening skills. Proper listening exercises establish and maintain excellent contact
between the speaker and the listener. They create the opportunity for all learners to

experience the role of both listener and speaker.



Through effective listening, one gets a more stimulating and meaningful message. In
addition, more than 50% of the information heard can be recalled rather than

forgotten (Newton,1990).

Having leamnt that listening is an ability that can be harnessed, students need to be
conscientised about the importance of effective listening in lectures. They need to
treat listening as a challenging mental assignment with a view to adding value to
their studies. However, the role of taking listening seriously in an academic

atmosphere does not only rest with students. Lecturers also have a role to play.

2.8  The role of educators

Vella (1994) stresses that a major role of educators is to sustain the energy levels
in a group of adult learners. He explains that learning takes energy and it also
makes energy. Vella (1994) also suggests that educators/lecturers should be
aware of the energy level of their group and it is their responsibility to keep it
high. He elaborates by saying that energy levels can be high while the group is
listening or otherwise doing some reflective work quietly, as well as when they

are actively involved in more physical work.
Rowntree (1990) mentions that students being taught in English which is not their

first language might often notice that the language genre used in lecture theatres

sounds sophisticated and academic, which then makes them struggle in getting
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meaning from lectures. Lecturers would then assist ESL first year students in

these aspects:

¢ According to Makoni (2000) students need help in adapting to the transition
between high school and tertiary level so that they can meet the demands of
higher education which include having to listen to academic English.

+ Snarski (1995) suggests that students need assistance regarding:
Acquiring correct English through listening to the lecturer repeating
information or rephrasing questions; and
- Drilling regarding vocabulary and grammar. In order to establish
adequate listening skills among students, the principle of repetition can
be practised. Repetition is the key to retention and therefore can help

students in acquiring correct English usage.

o In Evans’s (1985) view, students need help in the following:
Development of familiarity with speech behaviour of first language
speakers of English;

- Development of familiarity with the language register, conventions and
jargon used in lecture theatres for the different leamning areas; and

- Development of an ‘ear’ for English.



Evans (1985) also recommends that workshops could be held on a number of
topics, for example, organised grammar and pronunciation, structuring
instructions, and on rephrasing questions; or extra English classes could be

offered for support and for non-degree/diploma purposes.

2.9 Conclusion

From the above literature review, it is evident that it takes preparedness to listen
and determination on the side of students in order to improve listening. In
addition, active listening is essential if students are to maximise their listening
ability and thus improve their academic performance.

Lecturers too, need to play a role in improving students’ listening capability by
being sensitive to students’ needs in class. If their delivery is articulate, relevant
to the subject and non-confusing, lecturers can proudly say they are working

towards accountable education.

In the next chapter, the methodology of this research will be discussed.
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CHAPTER 3
METHODOLOGY OF THIS RESEARCH

3.1 Research approach
This research used a case study approach which falls within a qualitative
paradigm. Ethnographic methods were used to conduct the research. These terms

will be explained below:

3.1.1 Qnualitative paradigm

Baile (1990) states that researchers adopting a qualitative perspective are
concerned to understand individual’s perceptions of the world. They seek insight
rather than statistical analysis: “Qualitative studies have a variety of narrative
structures — descriptive analytical interpretations, realistic reporting, abstract

theoretical discussions and rendering of personal accounts.”

My choice of a qualitative research paradigm enabled me to describe, analyse and
interpret classroom practice, academic documents by students and the narration of

students’ experiences.

A qualitative research paradigm is an appropriate choice: adopting a mainly
qualitative perspective implies that I can describe what influences students’
listening practices, why their listening levels are at the level they are and the
methods applicable to improving their listening practices.
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3.1.2 Casestudy
According to Baile (1990), a case study approach to research is principaily
concerned with the interaction of factors. It is sometimes only by taking a

practical instance that we can obtain a full picture of this interaction.

Though observation and interviews are most frequently used in a case study, no
methed is excluded. Baile (1990) further endorses Bassey’s (1981) view that case
studies should be carried out systematically and critically. If they are aimed at
improvement of education, are relatable and extend boundaries of existing
knowledge by publication of findings, then they are valid forms of educational

research,

Cohen, Manion and Morrison (2001) define a case study as a study of an instance
that provides a unique example of real people in real situations. This was then of
value to this research because I chose to interact with students and lecturers (real
people) and observe classroom practice at a technikon (real situation) in the

Western Cape.

Selection of cases

The case study focused on a group of first year technikon students studying

towards a ND: ABET.
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Among the six students who were selected for case study purposes, four of them
were chosen in 2002 while two of them were selected in 2003. This means that
even the periods of class recordings of these two different groups of students were

different.

A random selection of students was made regardless of their levels of academic
performance, with a view to having a diverse competency group. This implies
that students were not chosen because they were weak, average nor strong, but
were selected indiscriminately. After the narration of their social experiences,
comparisons were made in trying to explain the students’ strengths and
difficulties in listening effectively. This then helped in describing individual
student’s listening practices and in understanding relevant methods applicable in

improving students’ listening practices.

All of the students were leaming through the medium of Engiish, their second
language. They were Xhosa and Afrikaans mother-tongue speakers from
previously disadvantaged so-called ‘Black’ and “Coloured’ communities. They

studied matric in public schools.

Explanation of terms
The terms “Black’ and ‘Coloured’ are not used to discriminate nor are any racist
comnotations attached. They are used to show precisely the blend of students, as

well as the cultural and social backgrounds of students involved in this research.
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3.1.3 Ethnographic research

Kaschula and Anthonissen (2001) define ettmography as a study of life and
culture of a scciety, especially by personal observation. Ethnography is a method
of viewing the instances being studied from an ethnographic perspective. Cohen,
Manion and Morrison (2001) state that ethnography features description,
understanding and explanation of a specific situation. They further explain that it
is characterised by porirayal of events in the subject’s terms. We can thus say that
ethnography refers to the study of human living patterns which include their
language, food type, moral rules, values, rituals, etc. This incorporates

observations regarding the behaviour of people within a specific context.

3.2 Research design

This is an educational enquiry into first year students’ listening practices. The
research process has been formulated through an intensive study of literature
related to the concept of listening and the needs of ESL speakers in order to

develop a sound theoretical framework on listening.

Another phase of this design is data collection from classroom contexts and from
student narratives which form part of empirical research. The classroom research
was done through observation of first year technikon students’ listening practices
in language, content and practical subjects. During observation of classroom
practice, stimulated recall sessions were used. This was where a non-participant

observer method fits in.
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The motive for following a non-participant observer approach to class observation
was that [ wanted to try and prevent students from being agitated by my presence
which might cause fake behaviour and practices in class. Being a non-participant
observer aided in my getting a clear picture of the classroom situation without

students faking their practices to impress me.

Videotapes of some of the observed language, content and practical subject
classes were taken. To triangulate classroom research, questionnaires were given
to all first year students. Then a follow-up on these completed questionnaires was
done in the form of organised interviews held with selected (six) students to

narrate their experiences.

Oral probing took place in Xhosa for the home language speakers of the language
with a view to encouraging a relaxed atmosphere and thus a flow of responses
when these students were narrating their experiences. This was done in the hope
of finding out how students’ current listening experiences are affected by their

past life experiences.

Views of lecturers were gained through completion of questionnaires and later

oral interviews in order to be able to probe responses from questionnaires.

3.3 Data collection metheds

Sources of data were:
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» Audio-tapes recorded in lecture theatres.

e Videotapes showing student practices in class and the results of their recall
assessmerts in lectures.

o Transcripts of students’ oral lecture recall assessments.

* Responses to questionnaires by first year technikon students.

» Responses to questionnaires by technikon lecturers.

e Individual and group interviews with selected students.

e Individual interviews with technikon lecturers.

e Written observations.

e Documents in the form of students’ cue ‘yes/no’ one-word answer written
assessments done immediately after the lecture; a few samples of responses to
questionnaires; and answers to open-ended questions designed to check recall

of a lecture.

3.4  Data apalysis methods

Ethrographic tools such as questionnaires, videotapes, students’ documents and
transcriptions from class observation were analysed in depth. Even though the
rescarch was mainly of a qualitative nature, a quantitative approach could not be
completely ignored: however, the latter was used to a limited extent only.
Quantitative data included analysis of students’ scores on performance from class

recall assessments.
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Critical analysis of data was substantiated with reference to literature reviewed
and reflection on findings was done through the lens of the theoretical framework.
Findings from this research were validated by adopting a trianguiation method.
Triangulation refers to finding ways of getting alternative and divergent
viewpoints on research findings (Winberg, 1997). She further explains that
triangulation enables the researcher to check his or her findings against the
perceptions of others. In other words, it involves checking consistency of the
interpretation of data. Such a variety of viewpoints improves the validity of the

analysis.

Cohen, Manion and Morrison (2001) share the same lens as Winberg (1997).
According to them, triangulation in the social sciences attempts to map out or
explain more fully the object of study by examining it from more than one
standpoint. It is a powerful way of demonstrating concurrent validity, particularly

in qualitative research.

3.5  Ethics of research

Permission was obtained from the Department of Education within the Science
Faculty with regards to undertaking the research in the department (see Appendix
A). Consent was obtained from participating students pertaining to the use of real

names. However, I decided to use pseudonyms for all the participating students.
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Students and lecturers who were actively involved in this research were given an
opportunity to view the research report and comment on the findings before these

were passed on to external readers.

In the next chapter, I will describe and analyse the findings of my research.



CHAPTER 4

STUDENTS’ LISTENING PRACTICES IN LECTURES:

PRESENTATION AND ANALYSIS OF FINDINGS

4.1 Introduction

There are various reasons why students in one class perform differently
academically. As discussed in the literature, Burley-Allen (1982) views effective
listening as one of the possible contributors to improved academic performance.
Thus it is vital to describe and analyse students’ actions in class, including their
listening practices, in order to be able to understand the likely meaning of such

practices.

In this chapter, I discuss the cases of six first year technikon students. In the
discussion, pseudonyms were given to the students with a view to protecting their
identities. Four of these students were interviewed in 2002 and their cases

followed up in 2003, while two were first years in the ABET Unit in 2003

Responses to questionnaires from 60 students and nine lecturers were analysed
(see Appendices D1 & F1). In addition to these questionnaires, responses to
interviews by six selected students and nine lecturers were also analysed (see
Appendix F2). Further analysis and discussion was based on written observations
during lectures, videotaped lectures, and students’ written and oral lecture recall

assessments.
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4.2 Case studies of six selected students
Names of 2002 first year technikon students participating in the cases are:
Asanda, Yanga, Andrew and Mongezi while names of 2003 first year technikon

students participating in the cases are: Nonkululo and Sandiso.

Case 1

Yanga is a registered 2002 ABET student, repeating his first year in 2003. His

first language is Xhosa and he comes from a family with limited education.

Yanga was born in Alice, a nural area in the Eastern Cape where he started and
compieted his schooling. He was never exposed to an urban environment nor to
an English speaking community until he got to a technikon in the Western Cape

where he is currently registered.

When he got to this technikon, he experienced a new atmosphere with students
from other parts of the country. The lectures were delivered in English by
lecturers with different accents who are non-Xhosa speakers. He was distracted
by seeing stylishly dressed girls and all these new experiences impacted on the
way he listened in class. His mind was busy trying to adapt to his new life in the
Western Cape. In addition, he was faced with a problem of accommodation
which made him homesick. He did not enjoy squatting in Khayelitsha, especially

during the first semester of his study. His accommodation problem was
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eventually resolved when he got a loan which enabled him to get access to a

campus hostel.

He is a person who likes to please his parents, for example, he seriously considers
their wishes and opinions: “I listen to my family well because I don’t want to
make them angry. I try to do everything they tell me.” However, he did not take
listening in class seriously, perhaps because listening skills were never taught at
school and that he never failed during his schooling. By contrast, listening skills
are vital at a tertiary learning environment where students are expected to be
analytical learners (Makoni, 2000). Yanga then failed quite a number of subjects
in his first year at tertiary level due to neglecting the importance of listening in
class. This confirms Makoni’s (2000) view that, for many students, there is an
enormous gap between the way they learnt in high school and the new experience
of attending lectures. It seems as if Yanga’s early pattern of taking listening in
class for granted did not work for him at tertiary level and that using a rote
learning approach has negatively impacted on the level of his academic
achievement at the technikon. Feyten (1991) also stresses that rote learning
approaches that often serve many students at schoo! are not adequate at tertiary
level where intenstve listening is required. In fact, Snarski (1995) asserts that rote

learning does not encourage effective classroom listening,

Furthermore, Yanga’s written work and the lecture recall assessments in short

essay form show the difficulty that he had in trying to express himself in English
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(see Appendix B). His limited English proficiency then put him at a disadvantage

compared to his classmates who were more proficient in English,

One identified gap between the way Yanga was taught in high school and at
tertiary level is that all of his teachers throughout his schooling were speakers of
his home language. All the content subjects were taught in Xhosa but translations

were done and class notes were given in English. Prescribed textbooks were also

printed in English.

Yanga's prior learning environment was one where teachers were shown great
respect. This was one other transition that he was busy trying to adapt to as, in his
prior learning environment, a learner was either too scared to ask a question in
class or he or she feared that others were going to perceive him as someone who

wants to “shine™,

At first he thought that the reason why he failed in his first year was that most of
the subjects such as Teaching Practice, Technology, Computer Literacy, Adult
Education and Economic and Management Sciences (EMS) were new to him.
Later he realised that the gap between high school and tertiary level lay in
different teaching and learning practices. This made him start paying serious
attention in class and he became bold enough to ask when confused or when he

did not understand.
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He took the step of joining a study group and he realised that this was an
important part and means of leaming. This step included listening, analysing and
questioning what group members said when they were doing a group assignment.

He now realises how listening can contribute to his academic success.

He says he enjoys Social Science because the lecturer gives many clear examples
which give him a better understanding of the content of the subject. He says that
the subject he enjoys least is Technology because they changed lecturers for this
subject thrice in one semester. Another reason for not enjoying this subject is that
the current lecturer has been asking the students to do the same task for many
consecutive lectures which made him suspect that the lecturer either had an
inadequate understanding of the comtent of the subject he was teaching or else he
came to class unprepared. Yanga is currently a determined lecture listener and
his academic performance has started to improve. In spite of this, being less
proficient in English still has a hindering effect on the effectiveness of his
listening practice. He believes that his academic performance ¢could be even

better if he was more proficient in English.

Even though he is determined to listen effectively to lectures, he feels that
lecturers should examine the way they present their lectures. His suggestion
corresponds with what Vella (1994) points out: that educators should raise and
sustain energy levels in class in order to keep students” attention and thus

encourage active listening by students.
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Yanga is currently bored with one of the classes because they frequently changed
lecturers — students have had three lecturers in one semester. Furthermore, the
new lecturer has been repeating the same content in class over and over again.
Students have been drawing boxes for an unreasonable number of lectures. One
lecture period was spent drawing a box for jewellery; in the next lecture period it
was a stationery box and in the next, a fruit box, and so on. H seems as if this
unnecessary repetition of lechure content made Yanga lose interest in the lecture

and thus negatively influenced his listening to this lecture.

As Rowntree (1990) suggests, appointing incompetent staff or press-ganging
lecturers to teach subjects in which they are not competent impacts negatively on
the students’ interest in, and attitude to, listening in class because they have
already perceived that the lecturer is incompetent or not well prepared for the

class.

In summary, in Yanga’ case, improving his listening practices has impacted
positively on his academic success; however, Yanga needs help in developing his

English oral and aural skills.

Case 2

Asanda is a female student who registered for ND:ABET in 2002 at a technikon
in the Western Cape. Before coming to study at this technikon, she studied ata

teacher training college in Worcester but failed in 2001 She then did a course at



the techmkon on teacher education for adults and failed in 2002. At the time of
this study, she was repeating first year in a different sphere of teacher education

called BEDGEN (Bachelor of Education: General ) at the same technikon,

Asanda claims that she listens well at home when conversing with her sisters
because she is interested in their views. She sometimes gets bored listening to
friends if the topic does not interest her or else they repeat something they have
said before. In class, she gets bored when the topic does not interest her. Then
she starts to play with a pen or make some little drawings on her note book which

are irrelevant to what is being said in class. This implies that her concentration

gradually lapses.

She says that she likes the 5~ 10 minute intervals between long lectures so that
she can stretch her legs. This is probably because students need a break from
listening, with diverse classroom activities that ensure their active participation,
unlike in most schools where learners sit passively in class for unreasonably long
periods, only relying on rote learning teaching methods of chalk and talk.
Boughey (1993) points out that rote leaming ways of teaching are synonymous
with student passivity and in such situations, there is little room for learners to

develop the skills necessary to construct their own knowledge.

The subject that Asanda enjoys most is Social Science Teaching as it deals with

issues that are relevant and directly affect society. The subject that she enjoys

41



least is Technology. She confirmed what Yanga mentioned - that the way it was
taught was not interesting: “I am tired of drawing boxes! We’ve been doing the
same thing over and over again. As a result if I go to class and the same class task
is given to us, I just march out of the lecture room. This unnecessary repetition
encourages me to bunk Technology classes!” exclaims Asanda. It seems that

changes are needed to ensure that the appointed staff do their jobs professionally.

Although I have observed Asanda to be an extremely inattentive listener, she
views herself to be an average listener in class. She spends a lot of time reading
the course books. According to Feyten (1991), listening is central to learning and
therefore reading course books alone is not enough. Asanda, perhaps because she
took listening for granted, consequently failed the ABET course in 2002. This
confirms what Wolvin (1984) says regarding listening and academic achievement.
He asserts that among students who fail examinations, deficient listening practices

have a stronger influence on students’ achievemnent than reading.

Asanda then left the ABET course for the BEDGEN (Bachelor of Education:
General) and she is now repeating first year. She claims (just as Yanga first
thought) that the reason why she failed was that all the subjects were new to her

except for Numeracy Teaching and the languages.

While Asanda clearly needs to become a better listener, 1 have observed that even

though students might not be as committed to their studies as they ought to be,
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they are good at noting lecturers who are not doing their work well. In this
regard, it is worth recalling Deming’s (1991) remarks that, when students fail, the
educators and the tertiary institutions that employ them, should also be held

responsible,

Case 3

Andrew is a 22 year old male student who was born and bred in a “Coloured”
township in Cape Town. His home language is Afrikaans. He started schooling
at the age of five in an Afrikaans class at a primary school in Belhar. During his
schooling years, his parents were supportive and encouraged him to do school

work daily. He participated in other extra-curricular activities, e.g. scholar-patrol.

Andrew completed secondary education at a high school in Belhar. When he
changed from primary to high school, he had to walk quite a distance from home
and this is when he met undesirable friends. He tried to fit in with them by
adopting their bad habits like smoking, taking alcohol and missing classes. The
latter meant that he had missed the opportunity of listening to the lessons in class.
He then failed major tests during the course of the leaming period. Failing led
him to frustration as it was his ambition to pass matric at the end of the year. He
then decided to cut down on the time he spent with his friends. He also realised
the pain he had caused his parents and told himself that he had to change his
behaviour and stop missing classes. He then started to progress and his

performance improved gradually. He put great effort into his studies and he
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passed matric, despite the fact that he was depressed during exam time due to the

loss of a classmate in a gang fight.

After matric, Andrew found a job where he worked for four years. This is where

he gained a lot of experience in speaking English. In 2002 he registered at 2
technikon in the Western Cape as an ABET student.

What inspired him to listen to lectures at tertiary level is that, after the experience
of failing classes at high school, he found i imperative to attend lectures regularly
and listen to what the educators say. He said that students who do not take
listening in class seriously are depriving themselves of the opportunity to learn.
He further said that stadents need to remember that they pay tuition fees to
receive information in lectures and if they do not listen effectively, they waste not
only the lecturer’s time but their own time and money. He adds that if students
listened in class, they would see a significant improvement in their academic
performance. He believes that students should give lecturers the necessary
respect they deserve. They need to choose to be self-disciplined learners and then

things will rin more smoothly.

Andrew has a strong command of the English language which he acquired during
the four year period of work experience. He also tries to speak as much English

as possible, for example, with friends and relatives.



In the lecture recall assessments done in April 2002 in an Economic and
Management Sciences (EMS) class, Andrew performed well compared to the rest
of the class. He obtained 100% in the written one-word answer assessment and

80% in the oral open-ended type of assessment (see Appendices B and C).

Andrew likes to occupy the front seat because he does not want to be distracted
by seeing other people in front of him while the lecturer is talking. He sits upright
and nods when the lecturer speaks. He shows respect to the lecturer and an
interest in what is being said. His listening practices link with Guirdham’s (1995)
views pertaining to what rewarding listening requires. Guirdham (1995) notes
that rewarding listening ought to entail the ability to concentrate ( paying attention
for a long time), a determination to understand the speaker’s point of view and
emotional and intellectual commitment. He further points out that listeners can
improve their listening capability by maintaining a relaxed posture whilst being
alert, and by asking questions when getting confused, especially during long

lectures or speeches.

Comparing Andrew with Asanda (case 2), one notices a vast difference in their
classroom conduct. Asanda occupies the middle seat whether in a small or large
classes. She arrives late for classes, waves and smiles at friends, looks around
frequently (as does Mongezi, case 5) and sometimes lies on top of the desk,

showing no respect for, nor interest in, what the lecturer is saying in class (see

45



videotape 1: English class). She has constantly shown a lack of commitment in

the subjects taught in class.

As Tubbs and Moss (1987) suggest, the leamner should put herself in the shoes of
the speaker by showing an interest in what is said. Andrew is an example of an
empathic listener. He is quick to follow instructions given by the lecturer.

He is co-operative, participates actively in class and takes the lead in groups. He
even sacrifices his spare time to help other students like Yanga and Mongezi who

at that time seemed to be struggling with some of their studies.

In conclusion, Andrew is not faced with serious social problems and has adequate
family support with his studies. It is also clear that he is an active lecture listener
who is proficient in English which is the medium of instruction, and as a result,

his academic performance is above average.

Case 4

Mongezi is a 24 year-old male student at a technikon in the Western Cape. His
home language is Xhosa. He was born and bred in a rural environment before his
family came to stay in Delft in the Western Cape. He matriculated in 2000. He
has had limited exposure to the English language and therefore needs help with
developing his English. He first registered at this technikon in 2001 but
unfortunately failed first year dismally, except for Xhosa and Teaching Practice.

He had to repeat his first year in 2002



At high school, Mongezi was very weak in Biology, Geography and English,
average in History and Riblical Studies and excellent in Xhosa. He says he
struggled in the above-mentioned subjects because they were taught by the so-
called “Coloured” teachers which made it difficult for him to interpret
information delivered in class due to unfamiliar speech patterns of these teachers

which included pronunciation, accent and pace.

He says that the reason why his performance was satisfactory in Biblical Studies
and History was that these subjects were taught by teachers with whom he shared
the same home language, namely Xhosa speakers. Even though the notes and
textbooks were in English he had the advantage of getting them translated into
Xhosa, This confirms what Dunkel and Davis (1994) say regarding contrasting
the academic performance of ESL learners with that of (L1) learners. He notes
that L1 students are at an advantage over ESL students in learning environments

where English is used as the only medium of instruction.

At tertiary level, Mongezi proved to be a dedicated and hardworking student who
attended classes regularly. When I observed him in an Adult Education  class,
noticed that his listening practices were not satisfactory. In a revision lechure
where students were working in groups, ¢ach group leader had to present a
summary of the information that each group was to offer in preparation for the

final assessment. The group tasks included topics like National Qualifications
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Framework (NQF), Outcomes-based Education (OBE) and the learning cycle.

The lecturer supervised their presentations and gave input where necessary.

When Mongezi’s turn came to present on behalf of his group, he stepped in front
and began his presentation. He was eager to talk; however, what he was saying
about the phases of the learmning cycle continually showed a misunderstanding of
what his group had said. Eventually, Andrew, a fellow student, having listened to
the lecturer’s explanation of the content, explained it to Mongezi, who seemed to
understand Andrew better than he understood the lecturer. This gave the
impression that students of the same age group may understand each other better
perhaps because they are of the same status level. They therefore have no fear of
superiority and are not threatened by the status of the fellow student. In addition,
they arc comfortable listening to each other because they have a special way of
communicating, using the language of their level which makes communication
simple to both the speaker and the listener. From this it seems that lecturers need
to be sensitive to students who struggle to listen in class and they should select
students like Andrew to act as tutors. They could be remunerated at the student
rate for coaching services. However, while this is a good idea, it needs the

approval of the institution.
In an Ecopomic and Management Sciences (EMS) class, where the lecturer was

writing copious notes using full sentences which some studerts copied, I have

observed Mongezi to be very passive, with his chin resting on his palm. This was
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in contrast to his energy and confident bearing in the previously observed class

where he was working with groups.

When I assessed his recall for the lecture in this class, using a worksheet designed
to stimulate recall, he scored 55% which was the lowest mark ef the 9 students
(see Appendix B). think most students scored high marks because of the nature
of the questions. They were cue questions needing only one-word answers or
short definitions. Another reason could be the fact that questions were based on a

revision lecture.

During the next lecture, Mongezi presented an oral lecture recall assessment, with
questions that were designed to elicit elaborate answers. He scored 15% which
was better than the scores of some of his classmates but was obviously still very
low. The mode for the scores in this assessment was 5% which implies that most
students cope better with cue questions designed to give one-word answers than

with essay-type questions.

After his mother died in the year of his first registration at the technikon, Mongezi
experienced severe financial constraints as his mother has been the sole bread-
winner. He then had to walk a long distance from his home in Delft to the

technikon and back due to a lack of taxi or train fare.
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Although his mother’s death worried and disturbed him, and he was struggling
financially, he made a decision to persevere and not drop out. I was fortunate to
observe him in class several times.  found him to be a respectful student, willing
to participate in class activities and arriving on time for lectures. Despite all these
good characteristics and his dedication to his studies, he struggled to say even a
single English sentence in a correct grammatical form. In addition, I found out
that in class presentations he repeated the words of a book word-for-word and
sometimes struggled to pronounce other memorised words. This shows that
memorising words from a book did not help him put a message across correctly.
Perhaps this is because it is difficult to understand someone who uses words that
hold no meaning for them. It is possible that memorising texts is a learning skilt
that he used successfully at school but which is not adequate at tertiary level
where he is expected to analyse information and read or listen with understanding,

Feyten (1991), Snarski (1995) and Makoni {2000), all note that the rote leaming
approach followed at many schools does not prepare students adequately for a
tertiary learning environment where they are expected to be independent and

critical learners.

In conclusion, Mongezi is a hard working student that seriously needs help in
developing his English communication skills. Even though he tries hard to listen

in class, his limited proficiency in ESL prevents him from listening effectively.



Case §

Sandiso was born in 1964 in Bizane, a small rural area near Umtata in the former
Transkei. His father died many years ago and his mother lives on a pension grant.
He is the second born of three. His elder brother is unemployed and his younger
sister died of an HIV Aids-related illness. When he made a decision to study
further, there was no one to back him from his family; however, he left the

Eastern Cape rural area for the Western Cape.

When he first came to Cape Town this year (2003), he first applied to read a BA
(English) at a university but unfortunately had to look for accommodation
somewhere else as he did not meet their admission requirements. He struggled
with accommodation until he found a place in an informal settlement in Samora
Machel, Philippi. Sandiso then opted to apply to study at a technikon in the

Western Cape and ke was accepted.

He forfeited a chance to obtain a bursary from a special fund. The reason he was
turned down is that the interview panel asked him to comment on the course he
intended doing and he struggled to explain this as he had not received prior
explanation or guidance about the ABET course. He also could not understand
some of the questions that were posed by the people who were interviewing him.
He then asked for a translator and one person from the panel said that this was not

possible.
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He is currently paying his fees in instalments from a disability grant that he eams
from the Govemnment. He also gets meals and travel allowance from this money.
He applied for a single room after being placed in a double room that he had to
share with a much younger student. He has recently been allocated a single room

as he emphasised his need for privacy.

He attends lectures regularly. Ihave observed him to be trying very hard to
succeed academically but it seems to be in vain. He encountered problems
working with groups in class and he mentioned that he became irritated by his

classmates® childish class conduct.

Sandiso often looks blankly around the classroom while the lecturer is busy
talking or giving instructions. Instead of taking down notes while listening, he
prefers to copy the notes that the student sitting next to him has written in her
notebook. This is evident in videotape 3 which was taken in an English class in
July 2003. He is seated in the first row in the lecture hall (next to a female

student). He frequently changes seats in class and generally does not have a

regular seat.
A written lecture recall assessment in an English class was used to check effective

listening of the lecture and Sandiso scored 25% (see Appendix D2 and Figure 4.2

for further reference).
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It is a concern that Sandiso intends to leave the ABET course and change to
Business Administration while his performance is extremely weak in Computer
Literacy and in English for which he scored 7% in the June exam. In fact, he did
not pass even 2 single assessment in either of these subjects which are major

requirements for the course he intends studying next year.

Quite surprisingly, he still displays a strong zeal to learn despite the hardships
and the low marks that he scored in the mid-year assessments. He is maintaining -
good attendance, doing his academic assignments and meeting deadlines for

submission.

He goes to the library in search of information but that alone does not make him
pass his assignments. found out that, in most cases, he has failed assignments
due to misunderstanding the instructions given by the lecturer. For this reason, I
believe that there is a strong need for him to capture oral information delivered in
the lecture. I is possible that he struggles to a lesser extent with understanding
written work as he has time to use a dictionary while reading, unlike in the case of

listening which requires instant and rapid mental activity.

Sandiso’s limited English proficiency causes him to struggle academically.
have viewed the responses to the questionnaire that I gave him and other first
year students in his class. Most of his responses are not linked to what is being

asked. Ihave also noticed that he mentioned his need to improve English
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communication skills in order to improve his capability to listen to lectures. His
looking around in class and copying down notes from students reveals a lack of
confidence in understanding what is being said by the lecturer. He perhaps thinks
that his classmate understands better than he, hence he opts to copy his

classmates’ notes.

Later in the second semester, I leamed that he needs to pass at least five subjects
in order to retain ownership of his single room, because academic progress is
looked at before a room is re-allocated to a student in the next study period.
Furthermore, passing these five subjects will guarantee him permission to get a

transfer to the course he wants to change to in 2004.

In conclusion, Sandiso appears to be a hard-working student who displays
commitment and enthusiasm in his studies but all of these fine qualities do not
make him succeed in his assignments and in the major assessments. This

frustrates him.

Deductions from the above information are that Sandiso lacks effective listening
skills to supplement all other learning efforts like reading textbooks and searching
for information in the library. However, even if his listening skills were effective,
Sandiso strongly needs to improve his general English proficiency in order to be

able to listen effectively and improve academically.



Case 6
Nonkululo is a 22 year old female student whose mother-tongue is Xhosa. She
comes from a large middle-class family and her mother and father are the bread-

winners of the family.

Despite the fact that her parents missed the opportunity to upgrade their studies
beyond Grade 10 which was then known as J.C level, they have made strides to

generate income to maintain the family.,

Nonkululo comes from a family background where discipline was taught and
emphasised to the children. With such a background, Nonkululo has leamnt to
respect not only her family members but colleagues and friends as well. Listening
to others is a practice that she learned at home which has automatically been
transferred to a classroom situation. Her home culture has taught her to manage

herself, cope with a variety of pressures and to meet deadlines.

She attended a “Model C” school. At first, it was difficult for her to cope with the
transition of mingling with English speakers and Xhosa speakers as she was
already 10 years old when she started Grade 1 at this school. In Grade 8, she
enrolled for English (EFL). Since then, she has been speaking English with
friends and at home most of the time. She is now more competent in English than
in Xhosa. She matriculated at Rustenberg Girls’ High School in Rondebosch.
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She compliments the staff of the school and she says she would like to take her
children there.

At the technikon, she views herself as being a step ahead in the English class as
she says that the things that are taught there she learnt in primary school. She
feels that she made the wrong decision to do the ABET course because of the
discouragement that she receives from her classmates. She does not enjoy
working with students who do not show commitment in their studies and this
makes group activities less challenging for her in class. Another point that adds
to her discouragement is that most of her classmates intend to change the course
next year, e.g. to Business Administration and BEDGEN. She plans to change to
Graphic Design next year at the same institution: “Really, something is lacking
somewhere! Most of my classmates do not cope and think of changing to
Bachelor of Education: General (BEDGEN) in 2004,” comments Nonkululo.
What she has observed is that most of the students do not demonstrate the
learning skills that they ought to have and that their energy levels in class are not
as high as they are supposed to be. They feel more comfortable speaking,
listening, understanding and thus participating in the classes of the two Xhosa-

speaking lecturers. They feel insecure with the rest of the lecturing staff as they

are strictly English speaking,

Nonkululo scored 100% on a lecture recall assessment written on 29 July 2003 in

an English class. She values the importance of listening in lectures. She believes
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that students should listen empathetically. She comments: “We as humans, have
to listen 1o others as we would want them to listen to us.” Tubbs and Moss (1987)
suggest that lsteners should try and demonstrate empathy for the speaker, show
interpersonal sensitivity and willingness not to judge or criticise but rather accept
the person’s message. He adds that the listener needs to show an interest in the

speaker by putting herself in the speaker’s shoes and vice-versa.

Even though Nonkululo has a series of social problems, she does not let these
interfere with her dedication in class. She is vibrant, involved in social activities,

(e.g. she plays soccer), possesses a positive attitude and has ambitious dreams.

4.3 Comparison between first year students’ listening practices

In this section, some pairs of students are compared to highlight critical factors
affecting listening, Through the comparisons, I shall attempt to highlight factors
that contribute to successful academic achievement. I shall consider differences

between an effective and an ineffective listener as well as similarities between

effective listeners.

57



4.3.1 Differences in the listening practices of first year students
When observing Asanda to Andrew, I compared their listening practices by
observing their gestures and actions in class. When I observed Asanda in several

lectures, I found that she did the following (see Appendix E):

¢ constantly checked time on her wrist watch;

* yawned;

e rested her head on her hand;

s stretched her arms straight while her mouth was wide open;

e fidgeted, then stretched her arms and leaned against the back of the chair;

» looked blank, i.e. her facial expression suggested she was not listening;

¢ copied notes from the board;

» looked around the class room frequently (see videotape 1 in an English class);

e waved and smiled at friends in class, especially when in bigger groups;

s bent, hunching over, with her upper body flat on the desk and with her chin
piliowed on her hand;

o put her elbow on the desk and her hand on her chin;

e slept on the desk;

e pulled her artificial hair extension;

o played with her earrings;

e bit her thumbs; and

e ‘doodled’ — wrote graphics in a playful manner.
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In one instance (02 September 2002), she was selected by her lecturer to answer a

question on something that had been clearly explained to the class more than

once. She could not give the correct answer to the question. To explain further,

her lecturer gave her a second example, and it was only then that she got the

answer right.

I have also observed her to be less active in class compared to Andrew.

I observed that Andrew did the following in class:

sat upright;

nodded at the lecturer he while was talking;

rarely asked questions in class;

responded to the questions posed by the lecturer and gave correct answers to
the questions;

showed an interest in what fellow students were saying and even commented
when appropriate;

showed a willingness to participate (and he was, in fact, an active participant
in class);

occupied the front seat in bigger groups and, if seated in a semi-circle with
smaller groups, he occupied the first side seat so that he could have an

undisturbed view of the lecturer and the board.

By comparing Asanda to Andrew, it is clear that Asanda lacks commitment in

class and that seriously affects the way she listens to lectures.
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Another difference between the two students is that, Asanda studied ABET in
2002 and left the course at the end of 2002. She is currently a first year BEDGEN
student in the same Department of Teacher Education. By contrast, Andrew
registered for ABET in 2002 and continned with the ABET course. He is
currently doing his second year in the ABET course, and talks fondly about it and
how he is going to make a contribution to social transformation. To prove this, he

is already doing volunteer work in this field.

When one compares Sandiso to Nonkululo, there is a vast contrast in their
schooling history, social background and academic performance. In the June
exam, Nonkutulo passed with distinction and Sandiso failed dismally. For
instance, he obtained 7% in the English Communication Teaching exam which is
a very low mark. In an English lecture recall assessment, Nonkululo scored 100%
and Sandiso scored 25% (see Table 1). Comparing Nonkululo and Sandiso’s
responses to the same questionnaire, one notices a significant difference in terms

of the standard of response to the questions and understanding shown.

Table 1 displays the contrast in lecture recall capabilities of a pair of students
(Nonkululo and Sandiso), who attended the same lecture at the same time.
Questions were designed based only on information that was said in class by both
the lecturer and some groups of students as students were later required to do oral

presentations based on group activities (refer to Appendix D2).



Table 1:

Lecture Recall Assessment: Language - English class

Name of stdent Percentage (%) score
Nonkululo 100
Sandiso 25

4.3.2 Similar trends arising from academic issues related to selected

students and their classmates

Nonkululo and Andrew are both academically successful students.

When comparing the two of them, there are some similarities worth

noting. They both:

are self-disciplined;

practice empathic listening in class in the sense that they show an
interest in what is being said and show respect for the lecturer;
attach value to listening as a means of leamning;

participate actively in class;

have achieved high marks in assignments and mid-year exams;
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» have family support in whatever positive activities they are engaged
in, €.g. their studies and extra-mural activities. Their parents have
constantly shown a genuine interest in their academic performance;

¢ do not have accommodation nor financial problems;

» do not have problems in expressing themselves in English (they are
proficient English speakers); and

* arc engaged in extra-mura] activities, e.g. playing soccer and church

youth involvement;

All the above similarities are points that are vita! in enabling students to achieve
high marks. Adopting Andrew and Nonkululo’s listening practices can vitalise
other students’ dedication and concentration on their studies and can also

encourage them to be eﬁ‘eétive lecture listeners.

In addition to these findings, the views of other students and technikon lecturers
gleaned from questionnaires (see Appendices D1, F1 & F2) will now be

discussed.

4.4  Stondents’ perceptions regarding the importance of effective listening
in class (see Appendix D1}

Some smdents indicated that they are aware of the fact that listening isan

important learning skill that needs to be acquired. However, they mentioned that

it is not possible to listen effectively whilst they are struggling with ESL. This is
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in line with Dhnkel & Davis’s (1994) view that ESL students are at a
disadvantage as their limited English proficiency hampers the effective use of
fundamental learning skills. This then makes students struggle in gaining
academic knowledge. While this is the case, students who are L1 speakers of
English are at an advantage over ESL in utilising leaming skills that would enable
them gain knowledge in class. According to Rowntree (1990), the effectiveness of
learning in class depends, to large extent, on how effectively the person can listen.
The students stressed the need to improve their English communication skills so

that they can understand the content of the lectures and thus be engaged in active

learning.

Another common point that arose from student feedback is the need for venues
that are conducive to learning. For instance, bigger venues should be used for

bigger audiences.

45 Lecturers’® views of first year students’ listening practices (see

Appendices F1 & F2)

4.5.1 Factors influencing poor listening of first year students

Nine lecturers with experience of teaching first years (particularly in the ABET
field) completed questionnaires and were later interviewed orally. The most
common response from questionnaires was that poor listening practices are

influenced by the following factors:
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e Unfamiliarity with tertiary education style;

* Lack of student engagement;

» Lack of understanding of the topic; and

s Students’ incompetence / limited proficiency in the medium of instruction

(English).

However, the following points were also rated as having a negative impact on the

effectiveness of students’ listening practices:

» Ineffective vocal aspects e.g. monotonous tone of voice and poor audibility of
the lecturer;

¢ Boring presentation by the lecturer; and

* Students’ socio-economic and socio-cultural factors e.g. severe financial

constraints resulting in worries about accommodation.

The following aspects were rated as least important in influencing listening
practices:
e Posture of students; and

e Gestures of both lecturers (talkers) and students (listeners).

45.2 The role of educators in ensuring effective listening in lectures
Divergent views arose from the nine Jecturers regarding capturing students’ full
attention in class. In response to the question: “How do we get studenis to

listen”? the following pedagogical applications were suggested:



o Silence or a short pause
This is ideal for big groups. The lecturer should pause after talking and lock
straight at the students. Maintaining eye contact was viewed to be effective in

encouraging listening for smaller groups as well.

» Repetition
Repeating instructions or certain important phrases linked to the topic enables the
listener to practise active listening by allowing time for students to glean meaning

from what has been said and then to formulate questions in the mind.

¢ Use of key words by the educator

When lecturers make use of key words in their lecture presentation, students are
then able to see interrelated threads in the lecture. In addition, students are then
able to summarise the lecture or related sections of the lecture using these key

words.

¢ Reflection by students

The educator should ask the students to reflect on what has been said. Then the
lecturer should give students a chance to formulate questions. He should ask
students if they agree or disagree. This will keep the students on their toes as

listeners as they will then be engaged in active mental tasks related to the topic.

¢ Reflection by lecturers
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Lecturers should reflect on their own teaching practice. This they could do by
video-taping lectures. They should observe how they present the content of the
lecture and how they sound. Alternatively, lecturers can tape-record themselves

and develop sensitivity to their students” responses. In other words, they should

leam to be good listeners too.

» Use of andio-tapes and video clips
Use of these teaching and leaming aids will help to encourage active listening.
This can be done by asking students to summarise and analyse heard information,

make judgements, suggestions, and 50 on.

¢ Formative assessment

The educator should get students to do short individual or group tasks based on
what has been said in a lectire. Marks should then be used towards the final year
assessment or continuous evaluation. This will also encourage listening, good

attendance and punctuality for lectures.

4.6 The role of the department in encouraging effective listening in

Iectures

100% of the interviewed lecturers indicated that the students in the ABET Unit
need to be taken through a foundation phase for leaming techniques which should
include listening, Furthermore, they all indicated that listening can only be

effective if students have enough English proficiency to follow the lectures. The



following suggestions were raised in 2002 and 2003 by the lecturers who teach in

the ABET Unit at the technikon in the Western Cape:

4.7

4.71

Facilitation skills courses for lecturers: Through such workshops, educators
may better understand students’ difficulties with listening and understanding.
In addition, the institution should ensure that classrooms are equipped with
resources that are in good working condition e.g. overbead projectors should
have larger screens and microphones are needed in big lecture rooms;

alternatively, the mmmber of students per educator should be decreased.

Time off: Staff should be relieved during the day to prepare interactive

learning material.

Listening and langnage: Language programmes should include listening
skills.

Bridging courses: Academic staff should present bridging courses in their

subjects.

General remarks on my class observation
General comments
In all the first period lecture classes, about 50% of the students arrive in class

as a group about 40 minutes after the lecture has commenced. Coming late
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then makes it difficult for these students to get settled as they try to calculate
what the lecturer said whilst they were not yet in class. According to
Rowntree (1994), late coming suggests a lack of commitment on the part of
students. They also miss the critical introduction to the lecture.  agree with
Rowntree; but these students are faced with a problem of a lack of proximity
to the technikon. They travel by train which is the most convenient and
cheapest mode of transport for them. In addition, trains are not reliable. Also
in winter, it is dangerous for them to catch the early moming train in the dark

as the rate of crime in the Western Cape is highest then.

o [ have also observed that the classrooms are not big enough to
accommodate the large number of students in class. It was even difficult to

move freely between groups to monitor progress for group activities.

s Another general observation worth noting is that external noises hamper
effective listening. The noise in the corridors by both departmental
workers and students with free time has a distracting effect on listening in

lectures.

¢ Students seemed to be uncomfortable with doing individual oral
presentations in class. This could be due to their limited English
proficiency as they may fear being embarrassed whey they struggle with

expression.
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¢ [ have also noted that when students have an unclear understanding of a
concept under discussion, they become withdrawn and less active in class.
When I was assessing a lecture recall in a certain subject class, students
could not rephrase the instructions given by the lecturer. They were also
unable to remember the contributions from groups. 1 later found out that
they were not clear on the topic and thus lacked engagement in the class

activities.

4.7.2 Specific language issues
First year technikon ESL students’ language issues were analysed based on oral
presentations from observed classes and students’ documents which include

transcripts, their responses to questionnaires and written assignments.

The following language issues were noted:

¢ Difficulties in phrasing questions
Students phrase questions as similar to statemnents but with a change of voice
(high pitch) at the end which is substituted by a question mark in their written
texts. This type of language error was commonly picked up in the Teaching
Practice 1 class when students had to draw up lesson plans in preparation for
micro-teaching sessions. This is a language error most common among the
Xhosa speaking students. This could probably because of the difference in
verbal structures of the Xhosa langnage to that of the English language. The

Afrikaans speaking students seemed to struggle less with the phrasing of



questions, perhaps because of some similarities in the ordering or structuring
of words in sentences berween the English language and Afrikaans. For
instance, both languages start a question with an auxiliary/helping verb or else
a modal verb when phrasing a question while the pattern is different in Xhosa.

e.g. Is jy klaar? (Are you done?)

Examples of errors and corrections are:
Student: “He is coming?” instead of asking:

Is he coming?

“You enjoyed the lesson?” instead of asking:

Did you enjoy the lesson?

“You can read the second paragraph, please? instead of:

Can you read the second paragraph, please?

“You can see from the back?” rather than asking:

Can you see from the back?

“You will help me with carrying the books?” instead of saying:

Will you help me with carrying the books? or else:

You will help me with carrying the books. Will you?
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¢ Confusion related to tenses of modal verbs and difficulty with the
appropriate use of modal verbs
These include the following confusions:
Shall — should
Will — would
Can —could
May — might

Must — ought

Despite these confusions, students have indicated to struggle in using modal
verbs relevantly. For instance, they would say:

“I was supposed to go...” whilst they mean to say: I could have gone...

s Use of pronouns used as the subject of a verb and syntax-related
difficulties
By “syntax” I mean rules of grammar which are used for arranging or

connecting words in the right order.
Students, both Afrikaans and Xhosa speaking, seemed to strnggle with
using pronouns as the subject of a verb (see Appendix D2, - 2.1:

Sandiso’s lecture recall assignment).

The clinic in Pentech who is responsible students.”
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One may note that this sentence may sound as if it was writtenina

poetic form of using a personification (personifying the clinic). Secondly,
in the very same sentence, there is a syntax-related problem of not
connecting words with a preposition. In this example, a preposition “for”
is missing from the sentence. This omission of “for” might make the
sentence being interpreted as if a group of responsible students organised a

campus clinic at Pentech.

Using “is” instead of “are” for the ploral noun - “people”.

e.g. In this sweeping statement: “People is cruel.” instead of saying:
People are cruel.

This is common among Afrikaans speaking students. This is probably

because in Afrikaans, they say: “Mense is, hence they say “People is while

referring to a plural noun.

Expressing a wish
For instance,
“] wish I was a millionaire.” instead of saying:

I wish I were a millionaire.

Usage of prepositions: “in” and “at”
e.g. “I stay at Khayelitsha.” instead of saying:

stay in Khayelitsha.



One may note that this sentence may sound as if it was writtenin a

| poetic form of using a personification (personifying the clinic). Secondly,
in the very same sentence, there is a syntax-related problem of not
connecting words with a preposition. In this example, a preposition “for™
is missing from the sentence. This omission of “for” might make the
sentence being interpreted as if a group of responsible students organised a

campus clinic at Pentech.

Using “is” instead of “are” for the plural noun - “people”.

e.g. In this sweeping statement: “People is cruel.” instead of saying:
People are cruel.

This is common among Afiikaans speaking students. This is probably

because in Afrikaans, they say: “Mense is, hence they say “People is while

referring to a plural noun.

Expressing a wish
For instance,
“T wish I was a millionaire.” instead of saying:

I wish I were a millionaire.

Usage of prepositions: “in™ and “at”
e.g. “I stay at Khayelitsha.” instead of saying:

stay in Khayelitsha.



“ Mandela was born at Umtata ™ instead of saying:
Mandela was born in Umata.

This difficulty is experienced by both Afrikaans and Xhosa speaking students.

Error of not adding an “s” to indicate plural for 1 hour and some
minutes.
e.g. “The lecture period took 1% hour.” rather than saying:

The lecture period tock 1% hours.

Confusing the phrases “so much”, “very much” and “too much”
e.g. “I enjoyed the lecture too much.” instead of saying:

I enjoyed the lecture very much.

Both Afrikaans and Xhosa speaking students often do not understand that

“too” refers to more than necessary and usually has a negative connotation.

Improper gender connotations in speeches
For instance, when speaking, both Xhosa and Afrikaans mother-tongue

students would use the word “man” even if referring to a female.

¢.g. “She was elected as chairman of the school committee.” instead of saying:

She was elected chairperson of the school committee. or rather:

She was elected chairwoman of the school committee.
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The same problem is evident in the use of other nouns like policeman,

postman, sportsman and salesman.

Semantic and phonetic problems
By “semantic™ I refer to meanings of words and other modes of language

usage. By “phonetic” I mean sounds of speech or pronunciation.

- Confusing the words “their”, “they” and “there”

1 have found this error to be common among the Afrikaans speaking students

- Confusing the words “lecture” with “lecturer”
I have found the problem of using these two words interchangeably among

the Xhosa speaking students.

Problems with understanding the discourse / jargon used in their sfudies

e.g. Outcomes, objectives, specific outcomes, critical outcomes, evaluation,

assessment, learning context, conducive learning environment, etc.
In this regard, the Afrikaans speaking students seemed to have less problems

than the Xhosa speaking students. This is probably because some jargon used

carry some similar phonetics/speech sounds with the Afrikaans ones.
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e.2. objectives - objektiewe

specific — spesifiek

In the next chapter, I will present a summary of conclusions and

recommendations of this thesis.
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CHAPTER S

CONCLUSIONS AND RECOMMENDATIONS

5.1 Conchusions

Listening is a natural ability and an interpersonal skill that cannot be enforced but
students can and should leamn to be active listeners (Van der Merwe, 1991;
Sutcliffe,1993). While listening is a natural ability, it needs to be developed so
that it can be active and effective through intensive training (Newton, 1990;

Simoncelli, 1994; Rooth, 1996).

Effective academic listening is a social practice that is dependent on a range of
socio-economic factors, and not just a matter of cognitive ability (Gee, 1990;
Gardener & Jewler, 1992). It is therefore important that students identify their
levels of listening and then recognise the need to improve their listening practices.
Becanse effective academic listening correlates with better grades, (Burley-Allen,
1982; Wolvin, 1984; Gardener & Jewler, 1992), students should therefore take a
leading role to improve their listening practices. However, listening is not the
responsibility of the students only: educators also need to apply pedagogical
technigues that will encourage active listening in class. Furthermore, educators
themselves need to be active listeners and thus become able to teach students how

to listen effectively. There is undoubtedly a general need for listening training,
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Research findings also indicate that some students:

Amive late for classes and therefore miss the critical introduction of a lecture.
When they arrive in class, they waste time trying to establish what the lecture
is about so as to get meaning from the lecture. This disrupts listening as the

student is concentrating on something else while the lecture is in progress.

Get distracted by noise made in the corridors whether by machines used by
workers or by other occupants of the building.
This noise might capture their interest. Paying attention to external

noises would then interrupt the listening process in class.

Have a strong and serious need to improve their English communication skills,

especially at first year level

Lack commitment in their studies which has a negative impact on their
willingness to listen. The lack of commitment is probably due to the fact these
students were not oriented to the ABET course; and they later discovered that
their expectations about the course content and facilitation approaches were not

being met.

Lack self-confidence, especially when they have to present an oral task
individually. It is possible that the lack of confidence is due to their low

English proficiency. This confirms what Nonkululo mentioned {case 3):



that the Xhosa-speaking students lack confidence in the classes of the lecturers
for whom Xhosa is not a home language, but are comfortable with the two
Xhosa-speaking lecturers in the Xhosa Teaching and Teaching Practice

classes.

Intend to change from ABET to BEDGEN. Some intend changing to other

courses. There are three main reasons for this.

Firstly, students did not get an orientation to the ABET course and therefore

were not aware of its curriculum,

Secondly, some registered for the ABET course because their first choices
were full so they opted for any other available course that could still
accommodate new students,

A third reason for wanting to change courses is that students failed
assignments due to poor learning skills and consequently lost motivation to

carry on with the course, thinking that BEDGEN or other courses would be

gasier,

Get discouraged by lecturers who are inefficient or perhaps do not have expert
knowledge and proper training in the subjects they teach. This raises the
question of whether education is all about money making or quality. Deming

{1991) claims that when students fail, it is often because the systems of
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teaching, learning and assessment have been inadequate to meet their needs.

He suggests that lecturers should be dedicated to every learner’s success.

Learn through peer couching and peer evaluation (e.g. Mongezi’s

case of understanding Andrew better than the lecturer).

Are motivated to learn and determined to produce good academic results when
they bave families who strongly support them (refer to similarities between

Nonkululo and Andrew in 4.3.2).

Are negatively affected by social and financial problems with respect to the
way they cope with their studies, which includes listening to lectures. Burley-
Allen (1982) articulates that some first year students lose concentration in the
lectures due to being distracted by thinking about personal problems that seem
difficult to get solved. This interruption makes the students tend to be poor

classroom listeners,

Are influenced by socio-cultural factors that can either promotz or discourage
their listening competency levels. (For example, in Nonkululo’ case, the
values of having respect for and listening to others have made her an empathic
listener which, in fact, promotes effective listening in class.) Tubbs and Moss
(1987) confirm that empathic listening entails showing respect (by the

listener) through verbal and non-verbal actions to the speaker; and through
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this, the speaker may be stimulated to speak more effectively. Tubbs and
Moss {ibid) further explains that demonstrating empathy when listening will
therefore affirm the speaker’s importance, recognition and acknowledgement
through noting that the listener is not judgemental of the delivery but

accepting.

From the above research findings, I can deduce that students coming from a rural
environment, who have had very little or no exposure to English, and who were
taught by teachers who themselves are second language speakers of English, have
difficulty in absorbing oral information in lectures at tertiary level. Thus it can be
said that schooling history, home environment {or family background) and social

factors have an impact on students’ listening efficiency levels.

This research then concludes that poor listening practices of first year technikon
students, especially those of ESL speakers with limited English proficiency, result

in a significant drawback in their level of academic performance.

There is therefore a need to improve first year technikon students’ listening
practices in order to promote academic success. This can only be possible if an
action is tzken by the relevant Department of Education at this technikon, such as
organising programmes to develop first year students’ English in ways previously

suggested in 2.8 and in 5.2 that follows.
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Recommendations

These recommendations are gleaned from knowledge gained from the literature

study in Chapter 2 and conclusions based on an analysis of my findings:

Re-visit admission requirements
This technikon should re-visit its admission requirements in the ABET Unit
as most students show a lack of commitment or perhaps misunderstanding of

the cumiculum of the course they registered for at the beginning of the year,

Introduction to the course

An introduction to courses is needed during the first week of registration
(orientation week) so that a class does not comprise a group of students who
change to other courses when they become demotivated in the course they are
studying. This is the appropriate period to introduce the course clearly as
students can then still change to other courses if they discover that they are not

interested in a particular course,

Curriculum plan and development

An urgent curriculum plan needs to be embarked upon, one which would
involve co-operative work among content lecturers and English language
lecturers. For instance, collaborating lecturers could look at the language
difficulty of material, and perhaps include a glossary at the end of each chapter

to clarify key concepts.



The same content subject related themes could be adapted in a language class

as part of 2 comprehension exercise.

Tutoring programmes

Properly trained tutors who specialise in certain content subject areas and have
a strong command of the English language need to be involved. Content-
based English tutorials should be compulsory, An alternative to this
suggestion would be that of adopting a peer-tutoring programme where
students who are competent in particular content subjects assist peers with
work already covered by the lecturer. Such student tutors should be proficient

in English. Remuneration for services rendered should be at a student rate.

Parent involvermnent

Once every two months, parents should be invited to come and explore the
academic performance of their child. They can track their child’s record on
notice boards using the student number of their child. They should, with proof
of identity as parents, be allowed time to enquire about other affairs directly or
indirectly affecting their child’s academic performance. This might encourage
students to apply more effort and perhaps take charge of own learning as they

would not want to be embarrassed in front of their parents or else disappoint

them.

Stopping externzl noises



The technikon should not under-estimate the distracting effects of noise in the
corridors. Effective ways of implementing and maintaining order in the

corridors should be followed,

Accreditation for listening

Students should get accredited for demonstrating effective listening, whether it
involves listening to each other in groups or to a lecturer. Lecture recall
assessments should be done and marks should be part of continuous
assessment o that these count towards the final year mark. Giving students
credit for listening will not only encourage students to take listening seriously

but also encourage lecture attendance and punctuality for classes.

Developing a curriculum for listening training workshops
The curricolum for listening training or listening workshops should look at the

following outcomes. Students should be able to:

Demonstrate an understanding of the steps involved in the
listening process, as listed in section 2.2.1;

Follow instructions;

Recognise the ways in which the voice is used e.g. when a point is
emphasised;

Recognise or anticipate when a point is being developed;

Recognise when the speaker is deviating from the main point;
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Listen with attention to oral presentations and questions, e.g.

those of other students or the lecturer:

Understand and follow the verbal structures of a lecture by distinguishing
between main points, arguments, facts and opinions. In this case, lecturers
should set an example because the manner in which speakers organise and
structure their wording impacts to a great extent the listening level of
listeners (Burton & Dimbley, 1995). Organised verbal structures would
then enable the students to understand the interrelated threads of the

meaning in the lecture (Flowerdue, 1997).

Reflections on research findings - students’ and lecturers’

voices

In discussing the research findings with three students who participated in

the case study and with one of the lecturers who were research

participants, comments were as follows:

Asanda commented: “I have wasted three years studying at first year
level in different fields of teacher education, but no one has ever
made me aware of the importance of effective academic listening.
Now, I think, being a participant in this research has created
something new in my mind and 1 believe that my dream of being &
career woman one day is soon gonna be achieved. However, I feel I

need some kind of support to achieve improved listening skills.”



Mongezi agreed with the findings and said that he thinks that it would
be a good idea to make photocopies of Chapters 4 and 5 of the thesis
for display on the notice-board of the Department of Education so

that other students may benefit as well.

However, Mongezi highlighted his slight disagreement with assuming
that the reason for his poor listening practices is due to his limited
English proficiency. He mentioned that his major problem is that of
not being familiar with accents of non-Xhosa speakers. 1 asked him
how is the accent different because he earlier told me that some of his
teachers at high school were the so-called “Coloured™, so, I assume,
he should cope with accents of non-Xhosa speakers. He responded by
mentioning that even at high school, he was struggling to understand
the so-called “Coloured” teachers, as a result, he obtained lower
gradss in the subjects that were taught by them when compared to
those that were taught by the Xbosa speaking teachers. He stressed
that, for him, getting used to the intonation and accents of people for
whom Xhosa is not a L1 is not an easy task to do. He suggested that
students who are in the same position as his, need to get support. He
added by saying that, if for instance, a non-Xhosa speaker can deliver
a speech in English, and the very same speech be uttered by a Xhosa
L1 speaker in English, he would not struggle in listening well {o the

L1 Xhosa speaker’s delivery as he would be familiar with the pace of
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talking, pronunciation and accent of L1 Xhosa speakers despite the

fact that the speech delivery would be in English.

When discussing his performance results displayed in the graph —
figure 1 in Appendix B, Mongezi said that the reason why he scored
low marks in the oral open-ended / essay-type assessment is due to
adapting the traditional way of learning. He agreed that he, of course,
never took academic listening seriously until he was part of this
research. He said that at high school, he used to rely on memorising,
cramming and reciting notes. In the case of these performance results,
he mentioned that he struggled in saying what he could recall from the
lecture in the manmer in which he understood it. In his oral
presentation, he could not remember all those big words used by the
lecturer nor could he rephrase the lecturer’s speech in his own words

to show understanding of what was said.

He suggested that lecturers should encourage self-expression by
developing opportunities for communication and discussion. This
would motivate students to be active rather than passive or else shy in
class. He added by saying that lecturers can, perhaps promote
effective academic listening by making use of audio materials and
then create platforms for students to discuss the tape in English and

then express their opinions in English so that they (students) can learn
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to develop their expressive language and also improve their retention

mode.

In discussing the research findings with Sandiso, he mentioned that
he always took listening seriously, however, attending lectures has
often been a stressful experience for him as he struggled to
understand academic English. According to him, his limited English
proficiency denied him access to effective academic listening and

thus effective learning.

Despite all this, he said that these research findings brought a new
hope for him but only if a provision is made for students to improve
their English which is used not only as a medium of instruction at the
technikon but also ofien as 2 major language of communication in the
field of employment. In his words, he repeatedly said: “I really want
to improve my English sis Phumla, I really want to improve my

English!”

One of the interviewed lecturers complimented the research findings.
He agreed that first year technikon students lack spoken and written
English and that educators need to devise new strategies in order to
develop students’ listening practices in order to enhance their

opportunities of aftaining academic achievement.
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54 Reflections on my research findings — anther’s voice

It was quite an amazing experience to leam that the students in the cases were so
positive, serious and open to express their opinions about the findings of this
research [, indeed, have learnt a lot about how students learn and how they

perceive academic issues.

This research has taught me that we, as educators are learners too and that we
should continually study what happens to leamers when they learn, in order to
increase our capacity as educational practitioners. This would be a keystone to

bringing about improvements for optimal teaching and leaming.

In summary, effective listening is a capability that benefits one, not only in a
learning environment, but also at work, social or home. For this reason, its
developmert in schools and in higher edncation is of utmost significance. Maybe

educators should heed to the words of Ralph Nichols:

“Jt seemns that we shall eventually come to believe that the
responsibility for effective oral communication must be
equally shared by speakers and listeners. When this transpires,
we shall have taken a long stride toward greater economy of
learning, accelerated personal growth, and significantly deepened

human understanding.”

88



REFERENCES
Bone, D. (1988). 4 practical guide to effective listening. London: Kogan Page Ltd.

Boughey, I.P. (1993). Constructing a shared intention to learn: the students’ voice. In:

Proceeding of 1993 SAAAD Conference, Day 2, Bellville: pp. 38-40.

Burley-Allen, M. (1992). Listening: The forgotten skill. New York: John Wily & Sons,

Inc.

Burton, G & Dimbley, R. (1995). Between ourselves. London: J.W. Arrowsmith Ltd.

Chafe, W. (1985). ‘Linguistic differences produced by differences between writing and
speaking’, in D. Olson, N. Torrance, & A. Hildyard, eds, Literacy, Language, and
Learning: The Nature and Consequences of Reading and Writing. Cambridge:

Cambridge University Press: pp. 105-123.

Cohen, L., Manion, L. & Morrison, R. (2001). Research Methods in Education.

New York: Routledge Falmer Ltd

Curzon, L.B. (1993). Teaching in Further Education — An Outline of Principles and

Practice. London: Input Typesetting Ltd.

&



Deming, B. {1991}, Schools of Qualin: dr Introduction fo Total Quality. Toronto:

Biddles Ltd.

Dunkel, P.A. & Davis, P. (1994). Developing Listening Fluency in L2. Theoretical
Principles and Developing Listening Fluency in L2. Theoretical Principles and

Pedagogical Considerations. Modern Language Journal, (70), 99-106.

Feyten, C. (1991). The power of listening ability: an overlooked dimension in

language acquisition. The Modern Language Journal, 75(2), 173-179.

Flowerdue, 1. (1994). Acadensic listening — Research Perspective. Cambridge:

Cambridge University Press.

Gardener, JN. & Jewler, A.J. (1992). Your college experience ( ‘strategies for success’).

California: Wadsworth Publishing Company.

Gee, 1.P. (1990). Social Linguistics and Literacies: Ideology in Discourses. Lendon:

Falmer Press.

Guirdham, M. (1995). Interpersonal Skills at Work. London: Englewood International

(UK) Ltd.



Halliday, M. (1551). *Linguistic perspectives on literacy: a systemic-functional approach’
in F. Christie, ed, Literacy in Social Processes: Papers from Inaugural Systemic
Linguistics Conference, Deakin University, January 1990. Centre for Studies of

Language in Education. Darwin: Northern Territory University, pp. 2-22
Kaschula, R.H. & Anthonissen, C. (2001). Communicating Across Cultures in South
Africa: Towards a critical language awareness. Johannesburg: Witwatersrand

University Press.

Luke R M. & Lynott M. (1998). The joy of listening, Elmhurst: Eimhurst College

Learning Centre.

Makoni, S. (2000). Improving Teaching and Learning in Higher Education.

Johannesburg: Witwatersrand University Press.

Marais, J.P. (1995). Under the right language: Onderrigtaal. Pretoria: University

Teaching Development Unit, 3(1), 5-6.

Newtor, T. (Sept 199Q). Impraving students’ listening skills. 1dea Paper No. 23: Centre

for Faculty Education and Development. Texas City: St. Edward University Press.

Rooth, E. (1996). Lifeskill, A Resource Book for Facilitators. Cape Town: University of

Cape Town.

9]



Rowntree, D. (1950). Learn how to study. London: Maxwell MacMillan Pergamon

Publishing Corporation & Adams, W.R.

Simoncelli, F. (1994). Listening: Guidelines to effective listening. Enfrepreneur, 4(1),

12-13.
Snarski, M. (1995). Language as everyone’s responsibility, Paradigms, 5(1), 34-49.
Sutcliffe, J. (1993). Adults with learning difficulties: Education for choice & empower-
ment. A handbook for good practice. Buckingham: The National Institute of
Adult Continuing Education in association with the Open University Press.
Tubbs, S.L. & Moss, S. (1987). Human Commurnication. New York: McGraw-Hill.

Van der Merwe, N, (1991). Listening: a skill. Plumstead: Arrow Publishers.

Vella, J. (1994), Training trainers in principles and practices of popular education in

Convergence. Learning to listen, learning to teach, Vol 27 (1).

Winberg, C. (1997). Learning How to Research and Evaluate, Cape Town: Juta &

USWE.

Wolvin, A.D. (1984). Teaching teachers to listen. Curriculum Review, 2(1), 17-19,



LIST OF APPENDICES

e Appendix A:

Appendix B:

e  Appendix C:

¢ Appendix D:

Appendix D1:

Appendix D2:

¢ Appendix E;

e Appendix F:

Appendix F1:

+ Appendix F2:

s Appendix G:

Videotape 1:
Videotape 2:

Videotape 3:

Letter of permission to conduct research (authorisation
letter
Graph indicating two different lecture recall assessments in
a content subject class (EMS)
Transcription clip — Andrew’s oral presentation on a lecture
recall assessment
Samples of first year technikon students’ documents
Responses to questionnaires (three students)
Lecture recall assessment — English class (two students)
Observation schedule
Research questions to lecturers
Questionnaire to lecturers of first year technikon students
Guiding questions for oral interviews with lecturers of first
year technikon students
Videotapes of two English classes by different lecturers, in
2002 and 2003 and a Teaching Practice class in 2003
English class — 2002
Teaching Practice class — 2003

English class - 2003

93
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@ PENINSULA TECHNIKON
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Enquiries
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TO:! Ms PP. Kese
FROM M.F. Marle
DATE: 29 May 2003

Dear Student
Re Domg vesearch within EDVCATION DEPARTMENT

Your request to do research in the Department of Education has been approved by Lhe
Department as well as by the Management of the Science Faculty.

All the best with your research.

Yours sincerely

m?\/ja,,/{u
M.F: Marlie
Head of Deparimeni; Education
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APPENDIX B

Graph displaying percentage (%) scores of written one-word lecture recall

assessment and percentage (%) scores of oral essav-type lecture recall assessment:

Lecture Recall Assessment: Content subject

120
R 100 +
g o0 |
& &0 B % scores one-word assessment
g-‘ B % scores essay-type assessment
8 40
{ 20

o E

Name of student

Figure 1.
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APPENDIX C

RANSCRIPTION CLIP: EMS CLASS

LECTURER 1: The e‘ponomic system. This is the solution. What is the problem? Economic Problem. Two
hands, one hand teils me something about the needs. Needs are up or down? The needs are heavy. Why?
The needs are heavier than the factors of production. What is the actual problem? The factors of production
are not enough. The necdq are loo many because we can count it. Also fooking in our region. Get an
example w here we use too much in a sentence, ¢.g. | love you very much.  don'l get | love you very, very
much. Just the way it sounds is wrong. The right way to say itis I love you very much. How do we look al
the stars at pight? Do we say how much stars are up there? No, how many. Can you éount it? Can'l we
counl the number of stars? Because we can count each one. It is not impossible. The problem: This is the
problem that this 15 (oo big and that we must manufacture that. How do we get this by using that? This is
too big, we haven'l zot enough of this 1o manufacture all of that That is the problem. How do we solve the
prablem? I think this is the solution. The ecenomic principle. What is the economic principle? Choose,

choose, choose,.. E‘(E]Clly’ Why choosing? Because the oplic box is the problem. There is the hox. There
with certain factors of production. Righl. So how do we salve this problem? What is the prime? Right. We
must be selective. Sefective means that we must choose. We cannol produce all of this se we are going to
choose the most qualsgy, then. The most m*ponam goods and services. flow many do your choose? Gwc an
example of { :..) houses. Give an example in South Africe. When it is chosen, what must he done? ] fouses!
{ ...} During a certain time of the year, ... I happened to me a!ready, The dark month. People come and
then you would hear the minister of finance say that a certain amount is going for housing fer education or
the social services for husbands. They not going lo take the same amount of each one service. They
consider it to be the most important service, Right. Tha! is part of the solution besides whal is very
important. Second part. Choosing. We must be economical with factors of production. Se, we try Lo
produce when we cut it up, we can cut it up by trying to add the maximum output by using minimum input.
What's the output? What do we mean by thai? The goods and services by using factors of production. The
next question naw is who chooeses? Who chooses? One, the people and two, the government. Give an
example how the people choose. Are you people? Are you part af the people? Am | part of the pecple?
Nobody, { ...) Right! Explain to me how we choose? How do'we choose? Here from goods and services.
Here the economic principie has to do with staff such as goods and services, then stock value, then we
make it economic. Who chooses? Who makes the selection?

How we choose what we want them to produce. No manufacturer ever has come to me and asked
listen ['m going to hand over to Phumla, the Masters® student to do a section on listening with you

STUDENTI I will be tatking about the economic system. The system exist only for everybody
{Andrew) Aneed is ‘;omcthmd that has lo be satisfied. In order for this
hunger for something cither its something that has to be fuffilled. (...}
There are goods and services that we can get to satisfy the needs So the thing is
how do we get it? What do we do to zel these goods and services? [t is no use
tedling us vou thirsty,.. {...)

How do you get 1t? Follow economic activity. Hs what you do about it. What are
you going to do to satisfy your needs? Everybody has needs. Because of this
aclivity ihat you are going to do. You are going to use the lactors of production io
satisfy your needs. Based on factors of producuon you take the goods and
services and stuff like that. Ok, so when you use i, you realise the problem that
everybody has needs, but then everyhody use factors of production. There is
afways more needs. Whoever feels that the resources are becoming less and less
and the nceds should become more. To sotve your prablem. You must try and
fizure out or sort out which needs have 1o follow their own principle. What does
the principle tel} you? The principie telis us thal we have many needs and

Ihe resources 1o satisfy these needs are limited.

Sp. we shouldn't waste what we have and what we are going (o choose, what we
are soing lo buy. We need o be sclective and only choese the most impeortant and best
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APPENDIX D1
Nonkululo

QUESTIONNAIRE: 1* YEAR STUDENT

What 15 vour mather-tongue (home language?? Heomoa
2. Did you study in private / “model C schools or public / government schools? Moded C schods

2.1 Is there a difference between the way lessons were run in high school and the way

3. Did you learn English as a first language at school?
Sen.

4. Were your teachers in high school first language speakers of your home language?
If yes, what advantage did that bring to your learning experience?
N ot won ek it fo adfiunt becouse all e

Sudjacks | were founghi . st Eaghish fanguegr.
5. Were listening skills taught or developed in high school?
7 Aol -I‘Mgﬁut

6. Are you aware of your own listening practices or styles?
6.1 How long is your listening span? / For how long can you concentrate, paying what
attention to the speaker? A lorig a2 ++e C}«g‘fm ':S’E_fj c&ﬁ?ﬂ&w{ e
6.2 How much of what has been said can you recall? “f
7Ak most Jraport ot pedtTI

7. What attracts your attention or makes you interested to listen when someone speaks? 7
MY Cauan L pRrSon Fad TO Aou€ o Suase buirgocy 1ot srgaoliy

8. What makes you bored or distracted when you are listening to: & _ +.5 rl sl

T gt berech %%mﬂ( Seam 4o fe Ao Sewyrty THE S
8.1 family members athome - showfhy  inshad & feliking «n < el rtec«ﬂﬂ.gg e
8.2 friends — fGIInGg s Fbe sou—€ Sto L€ fgn anil. .
8.3 other people — Anacking belindt the buroh el oning ahrodgbd with thedt ba 5::;»}
R.4 lectures - whet ?gyr'r!.g oy e Sopas -’f‘?/t..‘,’l(? oves € Oty th‘u"'\-

9. What services would you like the Technikon to provide ip order 1o assist you improve
your listening practices? They Showdd heae e, 0ktr cetol e Clabo
S ncettong £ TRe cdaad had ban ixtonded-

“- 10. What impact do you think improving your listening practices could have on your

academic performance?
i T condd beve  a R iMeect  becoase

.q...s%ef!..ﬂ%fﬁﬁliﬁﬁﬁcéfééﬂ‘%]}f%ii.z?tdsﬁ.Z'_Ir}é;i.Iﬁﬁéééﬁé&éﬁﬁﬂ&é@%ﬁﬁifﬁé@ breznt

-
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APPENDIX D1

Andrew

QUESTIONNAIRE: 1* YEAR STUDENT

What is your mother-tongue (home language)? 9 AL AR S
2. Did you study in private / “model C” schools or public / government schools?

2 Is there a difference between the way lessons were run in high school and the way
lectures are conducted at the Technikon? Briefly explain?
Jes! TTUAEMTS HAE. o ituck LIGERTY. Arld  THe Leerufeds

......................................................................................

.................................................................................

3. Did you learn English as a first language at school? Vo’

4. Were your teachers in high school first language speakers of your home language?
.\}f yes, what advantage did that bring to your le{a;_ning experience?

K50 TTHE  ADVANTRGE | WAS THATT Tl comel immEpiATELR

‘uabii’_sﬂ,«p__ AT AS | BEMG S%D,.HJ%’F GLET imG  conFusen,

....................................................................................................

5 Were listening skills taught or developed in high school? A/ / A/ - ~fecrFen wy
6. Are you aware of your own listening practices or styles? 7{3 _’

6.1 How long is your !isteningjp_an? / Eor how long can you concentrate, paying
attention to the speaker? ~!- sE~D 10 HU¥EN QuifTiy 7O A 3FWKeR wninw THE ENO
6.2 How much of what has been said can yourecall? 71 posr  kpow , T— Mg pE VER.
. TRAED T, T waudiey THEs AOTES.
7. \wat attracts your attention or makes you interested 1o listen when someone speaks?
HeEN HE  SPFRS ADOWT  SmETHVG , T Bew€NE .

8. What makes you bored or distracted when you are listening to:

8.1 family members at home Nr%cnwt, Al Comfain NG

Tiende b dend i - . —
Bliriends Mg ey Sfprc pfon? THINGS oRr T Laar me D oof
83 otherpeople SAFL MG fRoeT 4uB LTS AND come

STRTNG  efmiocist F w7
%4 lectures PO T O, e

.
Mowal D4,

9. What services would you like the Technikon to provide in otder to assist you improve
your listening practices? I~JoZus¥ifs TO  cihsurs  THHT  Auows KiEjoNE
T8 Firee TWeEIL  efidied  ABOGT L S$TERING CrAss
10. What impact do you think improving your listening practices could have on your

....................................................
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APPENDIX D1

Sandiso

QUESTIONNAIRE: I" YEAR STUDENT

What is your mother-longue (home language)? _ Y /. oo
2 Did you study in privaie / *model C” schools or public / govemjr—n;r:t schools?

2 Is there a difference between the way lessons were run in high school and the way
lectures are cgnducted at the Technikon? Briefly explain?

3. Did you learn English as 2 first language at school? Aic

4. Were your teachers in high school first language speakers of j:our home language?
if yes, what gdvantage did that bring to vour learning experience?
e S M -

5. Were 3istenir§g skills taught or developed in high school? Zan

6. Are you aware of your own listening practices or styles? Lo o/, . Zer g,

6.1 How long is your listening span? / For how long can you concentrate, paying
attention to the speaker? ‘
6.2 How much of what has been said can you recall?

7. What attracts your atiention or makes you interested 1o listen when someone speaks?
¥ y pe G0 7 <
8 What makes you bored or distracted when you are listening to:
8.1 family members at home it~ MP’P”"Z’@’)
3.2 hends }M‘gg

2.3 other people
8.4 lectures

9. What services would you like the Technikon to provide in order to assist you improve

your listening practices? 4 i Bo T gy W -747';{:@11

10, What impact do you think improving your listening practices could have on your
academic performance?




APPENDIX D2

Sandiso

& 25% 29 July 2003
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ENGLISH COMMUNICATION EAC NG

LEC R RE AL ASSESSM NT

Vyhat werethe instructions given by the lecturer to the

class?
t’c_o et

I~

Oral presentafions were made by ten student groups after they
have read different articles from the {5784 Pentech Campus
newspaper. Briefly say something you can recall about five
titles and the content of the various articles presented by the
respective groups.
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ENGLISH COMMUNICA [ON TEACHING

LECT RE RECALL ASSESSMENT
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Oral presentations were made by ten student groups after they
have read different articles from the US/B.4 Pentech Campus
newspaper. Briefly sayv something youcan recall about five
titles and the content of the various articles presented by the
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APPENDIX E

OBSERVATION SCHEDULE

Date Student

Content

Practical

Time/period

Tick box next to observed gestare and/or action to indicate frequency:

*

Stretching arms

Biting a pen or nails

Looking around the classroom

Staring blankly
Nodding

Yawning

Falling asleep

Smiling and/or laughing
Hunching over the desk
Sitting upright
Fidgeting

Taking more notes
Checking the time

Other, please specify
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APPENDIX Fi

QUESTIONNAIRE

LECTURER'S VIEW

Rate outof 3 Your rating scale will range from 0-3 Fill in your rating in the box next to

the factor:

= - |

3 completely influenced
4 to 2 high degree |

3: averagely %g :
2: to a minimum  **

very little influence
0 not influenced at all

STATEMENT: Poor listéning of 1* year technikon students is influenced by the
following factors:

Vocal ( tone of voice & audibility) of the speaker ]
Unfamiliarity with tertiary education style [
Boring presentation by the lecturer [

Lack of engagement / lack of understanding of the topic

Psychological T i
Socio-cultural [
incompetence/ inproficiency in the language used as a medium of instruction
Posture of listeners (students)

Gestures of both talkers and listeners (lecturers and students)

Lack of mutual understanding / co-operation between lecturers and students

In vour opinion, what can be done by the Technikon to prepare its academic staff
in effectively facilitating listening of tecture programmes to students?

Comments / Suggestions:
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APPENDIX F2

GUIDING QUESTIONS FOR ORAL INTERVIEWS WIiTH LECTURERS

OF FIRST YEAR TECHNIKON STUDENTS:

How do lecturers get students to listen to them while talking or presenting

lectures?

1 Comment on suggested techniques to get students’ full attention:
to the lecturer

» to each other as students in class

Note: Other probing questions will automatically build on the responses given by

the interviewee in the above questions.
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THREE VIDEO TAPES:

e Videotape 1: English class - 2002

e Videotape 2 Teaching Practice class - 2003

s Videotape 3: English class 2003
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