
 
 
 
 
 
 

 
 

 

 

EDUCATIONAL TOURISM AS A STRATEGY FOR SUSTAINABLE TOURISM 

DEVELOPMENT: PERSPECTIVES OF UNIVERSITIES IN WINDHOEK, NAMIBIA. 

 
 
by 
 
 
UAARUKAPO TJITUNGA 

 
 
Thesis submitted in fulfilment of the requirements for the degree 

 

Master of Technology: Tourism and Hospitality Management 

 

Faculty: Business and Management Sciences 

 

Cape Peninsula University of Technology 

 

Supervisor:  Dr Hilary Kennedy Nji Bama 

Co-supervisor:  Mr Washington Makuzva 

 

Cape Town 

Date submitted: November 2022 

 

 

 

CPUT copyright information 

The dissertation/thesis may not be published either in part (in scholarly, scientific, or 

technical journals), or as a whole (as a monograph), unless permission has been 

obtained from the University. 

 



 ii 

DECLARATION 
 

 

I, Uaarukapo Tjitunga, declare that the contents of this thesis represent my own unaided 

work, and that the thesis has not previously been submitted for academic examination towards 

any qualification. Furthermore, it represents my own opinions and not necessarily those of the 

Cape Peninsula University of Technology. 

 
 
 

 
 

3 November 2022 
 

   
Signed       Date 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 iii 

 
 

ABSTRACT 
 

This study aimed to explore educational tourism as a strategy for sustainable tourism 

development in Windhoek, Namibia. Despite educational tourism being one of the 

fastest-growing segments of the travel and tourism industry, it has often been 

overlooked in academic, professional and marketing circles. The study applied a 

qualitative methodology in exploring how three Windhoek-based universities could 

leverage their educational tourism potential to enhance sustainable tourism 

development. Based on twenty-three interviews conducted with international students 

and international relations-related staff across three Windhoek-based universities, and 

implementing a thematic analysis, the key findings suggest that the universities enrol 

both long-term degree-seeking and short-term semester-based exchange students. 

Although both categories of students provide a source of sustainable educational 

tourism receipts, no active structures are available for attracting these students. The 

findings also revealed that educational tourism has the potential to contribute to 

sustainable tourism development in Namibia. The potential can be realised through 

stakeholder engagement and clear educational tourism policy development. 

Respondents concur that the Windhoek-based universities possess the potential to 

attract international students to enrol in their programmes. Their enrolment will 

contribute to the enhancement of cultural exchange and socio-economic leverages. 

The study proposes new insights into educational tourism development in the 

Namibian context, the need for focused strategies, the development of policies and 

stakeholder engagement to capitalise on this tourism niche. The outcomes present 

practical information prompting Windhoek-based universities to recognise the 

importance of active participation in the promotion of educational tourism while 

contributing to the extant literature on the subject, especially in the developing context.  
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CHAPTER ONE 

STUDY ORIENTATION AND BACKGROUND OF THE PROBLEM 

 

1.1 Introduction  
 

More recent years, tourism has been regarded as the main advancement globally 

associated with desirable economic activities (Jovanović & Ilić, 2016:288). In Southern 

Africa, tourism is considered as the pillar and or enabler of socio-economic expansion. 

The industry is the reason for superior livelihoods of many people in all geographical 

settings of the region (Musavengane et al., 2020:1). Similarly, Namibia identified the 

tourism industry in its national developmental plan as an important sector towards 

socio-economic development (Novelli & Hellwig, 2011:209). Sofronov, (2018:123) 

suggests that trends in travel and tourism development is influenced by economic and 

social factors.  

 

Therefore, this study focused on one of the trends of travel and tourism educational 

tourism as a strategy for sustainable tourism development. Educational tourism started 

in Europe (Grand Tour) as travel with the purpose of learning related to the destinations 

visited (Voleva-Petrova, 2020:185). Voleva-Petrova (2020:190) describes educational 

tourism as a special interest segment of the tourism industry which is not popular in 

the tourism industry globally.  

 

This chapter provides an overview of the research subject matter, by briefing the 

background of the educational tourism, defining the problem statement, objectives and 

formulating the research questions.  The chapter further clarifies the rationale and 

significance of the study and concludes by providing a brief literature review on 

educational tourism.  

 

1.2 Background to the research problem  
 

Tourism in Namibia is a highly prioritised sector of the economy and is the vehicle to 

achieve the national vision 2030, with its chief aim being to enhance the living standard 

of its people (Nyakunu & Rogerson, 2014:7). Since independence in 1990, the 

Government of Namibia under the auspices of the Ministry of Environment, Forestry & 

Tourism (MEFT), realized that tourism could immensely contribute towards the 

development of the economy. As a result, it adopted tourism as a priority sector in its 

Fourth National Development Plan (Holden, 2016:7). The Namibian tourism sector is 
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mainly focused on wildlife and natural resources (Kavita & Saarinen, 2015:2). Tourism 

is Namibia’s third largest contributor to the Gross Domestic Products (GDP); hence it 

is prioritized by the Namibian government. Hoa, (2016:2) and Spalding et al., 

(2021:126) suggest that tourism was recognised as a priority sector towards 

sustainable economic development by many countries before the first news of the 

Covid-19 outbreak in China on 31 December 2019. Since then, countries observed the 

worst disruption to the global tourism industry (Jones, 2022:9), and Namibia was no 

exception. Tourism in Namibia was one of the largest employers and income generator 

in Namibia (Baporikar, 2022:1), although the industry is criticized for seasonal and 

lower paying jobs (Davidson & Sahli, 2015:172). In addition, the industry generates 

foreign exchange to the economy of the country, hence, substituting the money that 

leaks out of the economy through imports (Holden, 2016:5).  

 

Nevertheless, Green and Sheyapo (2018:182) advocate that a key aspect which the 

Namibian government should take into consideration is diversifying its tourism product 

and integrate creative tourism products, hence the promotion of educational tourism. 

Namibia exclusively promotes itself as a leisure destination by promoting only its 

wildlife and natural resource. Rashid et al., (2020:2) illustrate that even though, mass 

tourism is a positive contributor to the national economy, its development should not 

be over emphasized because it can also be detrimental to the environment within which 

it is dependent on. According to, Bezerra et al., (2021:2) undesirable effects of mass 

tourism can be observed on sand dunes (plastic, which spoils the scenic views of the 

desert scape) and damage ecosystems in the national parks.  

 

These effects can be attributed to uncontrolled growth of conventional tourism and a 

lack of coherent strategy on sustainability because the past incentives have focused 

mainly on tourism expansion (Shikongo, 2019). Based on this background, the 

government has declared these a national crisis and has called for immediate actions 

to lower dependency on natural resources (Green & Sheyapo, 2018:182). It is thus 

fundamental to shift the dependence on sensitive products to a more sustainable 

product like educational tourism. Following the worst drought in ages (2018/2019), the 

tourism industry was not spared, and in the year 2020 the Covid-19 pandemic also 

dismantled the tourism industry. In an effort to curb the spread of Covid-19, countries 

across the world, Namibia included shutdown their borders (Devi, 2020:1331). With 

travel being a pre-requisite for tourism to take place, the industry was brought to a 
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stand-still, game parks, hotels and restaurants were and until now affected and finding 

it hard to recover from the strong wave (Shrestha et al., 2020:2). Shrestha et al., 

(2020:2) further explain that tourism businesses retrenched their workers and some 

cut salaries, leaving economies in a devastating condition. After months of complete 

lockdowns, the Namibian government announced the Tourism Revival strategy 

(Evelina et al., 2020:18 & Musavengane et al., 2021:3). The revival initiative and with 

the pandemic still within communities, the tourism sector had to transform and align 

with what is termed as the ‘new normal’. The effect of the coronavirus pandemic on the 

tourism industry prompted the adaptation of tourism products to co-exist with the 

coronavirus (Shifeta, 2020:2). The Minister of Environment, Forestry and Tourism 

suggested the development and promotion of tourism products which can co-exist with 

Covid-19 pandemic. Therefore, the researcher found it fit to promote educational 

tourism product for sustainable development of the country due to the positive impacts 

associated with it (Rodriguez et al., 2013:89). A considerable number of studies 

established that educational tourism has the possibility to improve or enhance socio-

economic development of the country (Reid et al., 2008:454).  

 

According to Sharma (2015:9) educational tourism is an activity undertaken by 

travellers’ whose primary motive is themed around learning the eco-system, culture, 

heritage and history of the area visited. The current educational institutions can play a 

fundamental role in collaboration with the government to develop and promote 

alternative tourism (such as educational tourism) in Namibia. This type of tourism has 

not been given attention by many countries, despite its significance (Irfan, 2017:2). 

Smith (2013:5) argues that despite educational tourism being a potential force for 

peace between communities, this type of tourism is least considered in most countries’ 

developmental policies. Educational tourism is not only overlooked in Namibia, 

however, according to McGladdery and Lubbe (2017:7) it seems to be a global fashion. 

Unlike conventional tourism, which is undertaken by certain markets, educational 

tourism has no boundaries. It embroils people from all walks of life, regardless of their 

age, gender, race, religion, from basic education to life-long learning and so forth. 

Therefore, Namibian tourism should invest immensely on educational tourism 

development because it is a potential drive to social and environmental awareness and 

subsequently leading to behavioural change (McGladdery & Lubbe, 2017:7).  
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Educational tourism has the potential to improve economic development and requires 

combined effort from both the education providers and the tourism sector (Voleva-

Petrova, 2020:196).  Abubakar et al., (2014:60) illustrates that several factors motivate 

international students when choosing their study destination. Attractiveness of the 

destination, culture, welcoming attitudes of the locals, are some of the key factors 

influencing educational travellers. Namibia is blessed with diverse tourist attractions 

and amazing cultures which can be a promotional strategy towards educational 

tourism. Several scholars (Nyakunu & Rogerson, 2014:6; Kavita & Saarinen, 2016:80; 

Gargallo, 2020:132) reveal that studies conducted in Namibia on tourism development, 

do not provide enough knowledge on tourism policy formulation and implementation. 

Nyakunu and Rogerson (2014:6) further expose that national tourism policies do not 

apply to educational tourism product development, hence, the reason for this study. 

Tourism is a dynamic industry; therefore, it is necessary to adopt policies which are 

relevant to the contemporary trends.  

 

The knowledge gap between employers and the educational training institutions is a 

reality in Namibia and this has an inevitable effect on the quality of policy framework 

on educational tourism (Namibia Training Authority, 2015:34). Educational institutions 

conduct research on sustainable development approaches in the country and then fail 

to provide government with recommendations for implementation. Therefore, the study 

seeks to bridge this gap. In addition, the negative socio-economic impacts associated 

with conventional tourism necessitate the promotion of educational tourism for 

sustainable development in Namibia (Rodriguez et al., 2013:89).   

 

1.3 Problem statement  
 

Namibia is recognised as one of the most arid countries in Africa (Gargallo, 2020:129). 

The period 2018/2019 recorded the worst drought since the last 2 decades, leading to 

severe water shortages (Luetkemeier, 2019:57; Shikangalah, 2020:38). Wildlife and 

natural resources which are the core products of Namibian tourism were the most 

affected, thereby reducing the industry’s contribution to the Namibian economy (Liu a 

Zhou, 2021:2). Consequently, and in line with the national goal to address climate 

change, it is imperative to think more proactively than reactively and intensify 

sustainable strategies for tourism product development (Namibia Ministry of 

Environment, Forestry & Tourism, 2011:8).  
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Namibia is rich in culture, history, geographic features, and heritage sites. Since 

independence Namibian government has recognised tourism as a priority sector 

towards national development, hence, the promotion of educational tourism at 

Windhoek universities. Despite the acknowledgement of tourism for economic 

development in Namibia, particularly educational tourism, this area has not been given 

much attention in academic research at Windhoek-based universities (Baporikar, 

2015:4).  

The fact that educational tourism is under researched, it is least considered in the 

national tourism development plans and therefore not adequately featuring in the 

promotional strategies of the Namibian tourism. The research problem is, therefore, a 

lack of policies aimed towards the development of educational tourism by those 

responsible for its development and execution (Irfan et al., 2017:1). It is the intention 

of this research to highlight the importance of educational tourism.  

 

1.4 Research objectives 
 

AIM: The aim of the current study is to explore educational tourism as a strategy for 

sustainable tourism development, with a specific focus on Windhoek-based 

universities, Namibia. To achieve the aim of the study, the following objectives were 

guiding the study:  

• To determine the participation levels of Windhoek-based universities in 

educational tourism. 

• To establish the limitations faced by Windhoek-based universities in realising 

educational tourism.  

• To explore the advantages of educational tourism development for Windhoek-

based universities. 

• To consider the key elements required for educational tourism to be successful 

in Windhoek-based universities. 

• To explore the extent to which educational tourism contributes to sustainable 

tourism development in Namibia. 

 

1.5 Research questions 
 

In order to achieve the objectives of this study, the following research questions 

provided guidance:  
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• What are the participation levels of the Windhoek-based universities in 

educational tourism? 

• What limitations do Windhoek-based universities face in realising educational 

tourism in Namibia? 

• What are the advantages of educational tourism development for Windhoek-

based universities?  

• What are the key elements required for educational tourism to be successful in 

Windhoek-based universities?  

• What is the extent of educational tourism’s contribution to sustainable tourism 

development in Namibia? 

 

1.6 Rationale of the study 
 

Given to the current context of tourism research, and particularly in relation to the edu-

tourism subsector, this study initiates a dialogue on edu-tourism development within 

the tourism industry in Namibia (Bare et al, 2021; Choudhary et al., 2022). With a 

dearth of scholarship in this area specifically in the context of the Global South, this 

enquiry provides an opportunity for enriching the existing literature on the subject within 

Sub-Saharan Africa in particular, and the Global South more generally. The study’s 

outcomes portend the potential for recommending strategies that lay pathways for 

developing strategic plans for the development of educational tourism in Namibia. 

 

1.7 Definition of key concepts 
 

Educational tourism: involves travel in groups of people to other areas primarily for 

the purpose of participating in learning activities particularly related to the area visited 

(Maga & Nicolau, 2018: 343). 

Sustainable tourism development focuses on meeting the needs of the present 

without compromising the ability of the future generations to meet their needs, while 

promoting economic opportunities, environmental protection and improving the quality 

of life of the local communities and considering the needs of the visitors (Poudel et al, 

2014:3).  

Tourism: It involves the movement of people from their place of residence for more 

than 24 hours and less than a year for the purpose other than the pursuit of an activity 

remunerated within the place visited, (for leisure, business or learning purposes) 

(WTTC, 2019:11).  
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Strategy: an approach for carrying out a function. In relation to this study a strategy 

refers to the use of educational tourism to achieve sustainable tourism development.  

Windhoek-based universities are higher education providers excluding colleges and 

vocational training centres. 

 

1.8 Structure of the dissertation 
 

This section shows how the entire dissertation is broken down in various chapters and 

briefly discusses the purpose and focus of each chapter.  

 

Chapter 1: Introduction This chapter provides a synopsis of the proposed research, 

outlines the problem statement, aims, research question, significance, and motivation 

of conducting this kind of a study. It also provides a background to the proposed study.  

 

Chapter 2: Literature review This chapter provides an analysis of a variety of written 

documents from different researchers on specific topics which relate to the research 

problem consolidated into one article and finding relationships and variants between 

different philosophies, hence providing ideas to problems that require further studies 

(Hart, 2018:1). To guide the researcher in collecting relevant information and analysing 

the concept of educational tourism, the literature review is grouped into themes or 

headings. The study’s literature review focused on the following topics as secondary 

data. The research investigated conceptual dialogue, challenges, participation, 

sustainability, impacts, and factors influencing the development of educational tourism. 

The Harvard referencing method was used.  

 

Chapter 3: Research methodology This chapter provides a detailed research design. 

A qualitative approach was used in order to generate meaning from the research 

informants’ opinions. The study is both descriptive and exploratory in nature hence the 

reason for a qualitative study. It differs from the deductive type of quantitative research 

which limits the research to a hypothetical structure of the researcher and limit the 

expression of expert opinions.  

 

Chapter 4: Data analysis This chapter analysed the data collected from participants. 

A thematic data analysis of the qualitative research was used to analyse the data 

collected in a logical manner. Thematic data analysis approach is a non-numerical data 

which explores and identifies similarities in the data collected from various research 



 8 

participants and organized in specific ideas. The ideas and messages established from 

data collected forms the basis of analysis (Roberts et al., 2019:1). To organize the data 

collected in a logical pattern from various sources the researcher used an electronic 

Qualitative Data Analysis such as ATLAS.ti. It allows for transparency and repetition in 

order to obtain consistent results. The programme is credible, time saving and more 

effective (Hwang, 2008:521).  

 

Chapter 5: Findings and Discussions This chapter provided the findings of the data 

analysed in the exact way as provided by study participants, and in the order of the 

research questions. An interpretation of the findings was also provided in line with 

research questions as well as the information obtained from the literature review. 

Limitations and gaps of the study is highlighted.  

 

Chapter 6: Conclusions and Recommendations This chapter summarises research 

findings in brief, while highlighting gaps in literature review and provides 

recommendations regarding the study’s findings for future research and 

implementation in relation to the theory gained from the study. 

 

1.9 Chapter Summary  
 

This chapter provided a detailed introduction covering aspects pertaining to the 

background of educational tourism as a strategy for sustainable tourism development 

in Windhoek. The objectives of the study, the significance as well as the limitations of 

the study were discussed. The chapter also provided definitions of the key terms used 

in the study. 
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CHAPTER TWO 

EDUCATIONAL TOURISM, CONCEPTS AND IMPACTS 

 

2.1 Introduction 

Governments around the world recognise tourism and hospitality as a driver, propeller 

and major contributor to economic development (Fahimi et al., 2018:62). Globally 

tourism and hospitality employ one in every twelve employees, generate much-needed 

foreign currency and contribute significantly to sustainable development (WTTC, 

2019:3). Tourism has been critically analysed and classified in different ways such as 

sustainable tourism, cultural tourism, ecotourism and educational tourism. This chapter 

is an in-depth review of the literature on educational tourism. The study highlights 

educational tourism as a neglected but important area to be included in the sustainable 

development of tourism (Falk et al., 2012:909; Maga & Nicolau, 2018:343). A review 

of the literature of this study is drawn around concepts linked to educational tourism's 

role in promoting sustainable development. This chapter highlights the following major 

subtopics: theoretical and conceptual framework; sustainable development; 

participation; challenges; benefits and developing educational tourism.  

2.2 Theoretical framework 
 
 
 
 

 

Figure 2.1: Stakeholder Theory (Freeman, 1984). 
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This study is guided by the stakeholder theory proposed by Freeman (1984), on the 

perspective on value creation for sustainability. Stakeholder theory was developed in 

the 1980s to respond to the increasing dynamic and complex business environment 

(de Freitas Langrafe et al., 2020:298). The Stakeholder Theory is an organizational 

management philosophy, according to which, business should involve both 

stakeholders and shareholders in business operations to achieve better performance 

and sustainable tourism development, (Saito & Ruhanen, 2017:189). The stakeholder 

theory’s main objective is that all stakeholders need to work together for the business 

to develop a formidable strategy. Stakeholders are the parties impacted either 

negatively or positively by business operations directly and indirectly (Saito & 

Ruhanen, 2017:190). In a tourism destination, stakeholders can include: the 

government (international, national, regional and local); government departments with 

links to tourism; international, national, regional and local tourism organisations; 

tourism developers and entrepreneurs; tourism industry operators; non-tourism 

business practitioners, and the community including local community groups, 

indigenous people's groups and local residents (Saito & Ruhanen, 2017:190). 

Freudenreich et al. (2020:8) confirmed that stakeholders can be internal (business 

owners, managers, employees) and external (government, suppliers, customers, 

society).  

The stakeholder theory suggest that every company is characterised by its relationship 

with an amalgam of organisations or businesses vital to its functioning, among 

individuals or groups affecting or affected by its business operations (Freudenreich et 

al., 2020:5). Different stakeholders in any organisation work together for a common 

goal, they share resources, influence the entire business environment as well as 

benefit from the company providing services and influence its efficiency and impacts 

(de Freitas Langrafe et al., 2020:298). Dameri and Ferrando (2021:744) the 

perspective of the stakeholder theory suggests that joint efforts of the stakeholders 

towards value creation is systematic. Therefore, lack of support from any stakeholder 

can affect the sustainability of a business. 

 

The foundation of the stakeholder theory is that the success of any business is based 

on the relationship with its stakeholders (Vitolla, 2019:1560). Freeman et al., (2020:3) 

divide the stakeholder theory into descriptive, normative, and instrumental kinds of 

work. Vitolla (2019:1560) distinguishes between the three types of stakeholder 

theories. The descriptive approach tends to establish how an organisation view the 
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needs of stakeholders in reality. The instrumental approach advocates for the 

consideration of the needs of the stakeholders in order for businesses to achieve 

strategic opportunities whereas the normative approach sets ethical principles at the 

origin of the theory of stakeholders. This stakeholder perspective is relevant to this 

study as the research problem relates to a lack of policy formulation in educational 

tourism in Namibia. Windhoek-based universities need to establish a relationship with 

other tourism stakeholders to form the basis to enhance educational tourism 

development in Namibia (Freudenreich et al., 2020:5). It is thus impossible to operate 

a business model without sound relationships with both internal and external 

stakeholders (Vitolla, 2019:1561). This study is viewed in the context of stakeholder 

theory with particular reference to both the ethical‐moral (normative) and strategic‐

managerial (instrumental) approaches. Windhoek-based universities need to establish 

relationships with tourism stakeholders and analyse the industry needs to develop 

curriculums which will best suit industry needs.  

 

Governments around the world recognise the potential of tourism towards regional 

economies (Lehloenya, 2017:84). In the Southern African Development Community 

(SADC) the advantage of tourism to enhance economic development is highly 

recognised and encouraged. This is evidenced by the formation of the Regional 

Tourism Organisation of Southern Africa (RETOSA) aimed at promoting a sustainable 

tourism development initiative in the region, through effective destination marketing 

and improved regional corporation (Zhou, 2019:138). In Namibia, tourism is a 

prioritised sector of the economy and the vehicle to achieve the National 

Developmental Plan (Nyakunu & Rogerson, 2014:7). Undesirable impacts and 

economic instability associated with mass tourism have compelled governments and 

policy makers to diversify tourism products (Farmaki, 2012:183).  

 

Based on this background this study adopted the stakeholder theory focusing on 

educational tourism for sustainable development of tourism in Namibia. Educational 

tourism is a special interest niche of the tourism sector which started in Europe (Grand 

Tour) as travel with the purpose of learning related to the destinations visited (Volera-

Petrova, 2020:185). Educational tourism is broad in scope and complex as it combines 

leisure and learning, it can involve attainment of professional degrees, field trips, 

business and even leisure travel (Akhmedova, 2016:2).  
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Tourism growth in an area is dependent on a variety of factors (with infrastructure being 

the main catalyst) to enhance the uniqueness of the destination and improve the 

livelihood of the society at large (Jovanović & Ilić, 2016:288). Various factors exist 

towards the development and growth of educational tourism at the destination. Such 

factors include but not are not limited to: the facilitation of courses in English which 

enhances the image of the universities to potential students; desire to learn other 

cultures which provide students with a competitive advantage in the job market; 

internationalization of programs; flexible admission requirements; safety of the host 

destination; course availability; expertise; cost of living; affordable accommodation: 

and future employment prospects in the labour market (Harazneh et al., 2018:797).  

 

Tang (2021:44) proves that information communication technology (ICT) development 

and research quality play a critical role towards the development of educational 

tourism. Thus, governments and policy makers are obliged to encourage and launch 

modalities for the development of this worthwhile educational tourist product. 

Governments and policy makers are therefore expected to undertake initiatives 

providing quality ICT access and quality research outputs. This initiative necessitates 

large amounts of capital expenditures which in most cases slow down the growth of 

educational tourism. Incompetent academics, inadequate marketing and a negative 

image of the Sub-Saharan region are among the factors limiting the growth of 

educational tourism in the region. This study draws from stakeholder theory, given that 

this perspective associates value creation with stakeholders. 

 

Financial crises and social calamities (Covid-19), as well as extreme weather 

conditions, create an urgent need for companies to do things differently and 

responsibly, and to embrace a long-term view of prosperity. To achieve this goal, 

companies need to develop more holistically sustainable business models. Without 

changing current business models environmental stresses will increase business risks 

and costs mitigating and ultimately compromising essential fundamentals of 

sustainability (Geldres-Weiss et al., 2020:1). The development of educational tourism 

can lead to value creation at destinations if Windhoek-based universities collaborate 

with tourism’s private and public sectors (Voleva-Petrova, 2020:191). It is necessary 

to combine the educational and tourist product of the destination in order to achieve 

good results namely economic value and its associated societal impact (Harazneh et 

al., 2017:797) which could translate into sustainable tourism development in Namibia. 
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The literature review highlighted in this study presents the outcomes of studies that 

have been carried out before which assist in attaining the current study’s objectives. 

To guide the researcher in collecting relevant information and analysing the concept of 

educational tourism, the literature review was classified into themes or headings. The 

literature review focused on the conceptual dialogue, the challenges, participation, 

sustainability, impacts, and factors influencing the development of educational tourism. 

 

 

 
 
Figure 2.2: Stakeholder theory perspective on value creation for sustainability 
(Freeman, 1984). 
 

2.3 Conceptualising educational tourism 
 

Educational tourism is the pioneer and founding approach to tourism development 

(Popov et al., 2019:833). Kosmaczewska and Jameson (2021:2) classified educational 

tourism as education-first type of mobility whereby those partaking in it travel to other 

countries primarily to pursue a particular qualification while participation in other 

tourism activities is the secondary motivation. Tomasi et al., (2020:1) further defines 

an international mobile student as a person who has crossed international borders 

between countries for educational purposes at a destination other than his/her place 

of origin. Tomasi et al., (2020:1) recommended that an agreed definition focuses on 

an internationally mobile student as an individual “who has physically crossed an 

international border between two countries to participate in educational activities in a 

destination country, where the destination country is different from his or her country 

of origin.” Previously, Rodionova et al., (2018:438) suggested that educational tourism 

involves pre-arranged interactive forms and a mobility encompassing recreation, 

education, and enlightenment of people of different ages undertaken beyond their 

territorial boundaries. Ritchie (2003:1) separate education and tourism but described 

them as interdependent industries which have led to most countries’ economic 

prosperity, hence resulting in international relations and learning (McGladdery & 

Lubbe, 2017:293). Tourism developments and educational developments were viewed 

by Ritchie (2003) as interconnected with education facilitating travel while learning 

became an important motivation for travel in tourism. Ritchie (2003:1) and McGladdery 
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and Lubbe (2017:293) further define tourism as educational since it involves 

broadening a traveller’s mind.  

 

Haukeland et al., (2013:1) acknowledged the Grand Tour as the initial development of 

educational tourism, which was undertaken by children of the wealthy British as part of 

an academic activity during the period 17th-19th centuries. Most of these youths were 

from European countries traveling within the European continent for the purpose of 

learning the cultures, languages, architecture of the countries visited, accompanied by 

a guide who acted as a father during the tour. Several scholars (Ankomah & Larson, 

2000:1; Pitman et al., 2010:220; Maga & Nicolau, 2018:343; Rosnan & Abdullah, 

2018:4) support that educational tourism started long back in the ancient times as the 

type of travel which was undertaken by a group of people with a principal purpose to 

acquire knowledge related to the location visited. 

 

The European Union has since 1987, introduced a student mobility organisation known 

as European Region Action Scheme for the Mobility of University Students 

(ERASMUS) which promotes and supports educational exchange programs of 

students and academics between European Universities and its allies (Smith, 2013:2). 

The mobility encourages and provides affordable education to international students 

and academics. The initiative’s aim is to enhance international cooperation and 

education for international students (Smith, 2013:2). This act clearly results in growth 

of educational tourism globally. Additionally, several scholars (Rezapouraghdam, 

2013:4; Maga & Nicolau 2018:469; Rosnan & Abdullah, 2018:4) acknowledged 

aspects such as research trips, conferences, institutional programs, language learning 

courses (under 12 months), Master of Business Administration Degree programs, 

students/staff exchange programs between universities, students’ familiarisation tours 

and gap year tours as educational tourism. Ezel and Arasli (2019:2) argue that 

although educational tourism can take many forms such as conferences, training 

programs and language courses, formal higher education mobility remains the most 

common and progressive educational form of travel. International students, edu-tourist 

and overseas students are other common terms used to refer to this type of mobility 

(Harazneh et al., 2017:796).     

 

In summary all the discussed facts on educational tourism revolve around one concept 

which is learning mobility. However, within the purpose of learning some facts 
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presented in the study suggest that these mobile learners may have specific areas on 

interest, such as human or physical geographical resources. This study views 

educational tourism as an act of international students traveling to stay and participate 

in higher education establishments such as universities and colleges, with the primary 

objective of learning and secondary tourism. It focuses on the higher education being 

the main attraction which will ignite a further interest in learners to participate in other 

forms of tourism such as cultural, sex, wildlife, and other related forms of tourism.  

 
2.4 Theoretical aspects of educational tourism 
 

In today’s career market, special attention is placed on the development of 

professionals’ knowledge and technical skills both during the process of learning and 

in the workplace as proficiency and competency are viewed as critical factors in the 

attainment of specific roles (Sekerin et al., 2018:68). The tourism industry emphasises 

on increasing qualification requirements for those individuals pursuing studies and 

planning towards a career in the delivery of services and security of the tourism 

consumers (Dembovska et al., 2016:245). The revolution of economic life attributed to 

the change in the tourism industry, dictates the need for an improved employee quality 

that has not been considered for many decades in the service industry (Abdiyev & 

Alimardonov, 2022:496). The critical attributes of the tourism industry personnel are 

knowledge, skills, abilities, behavioural stereotypes, efforts, and communication 

techniques which can be developed during field trips, which in itself is a form of 

educational tourism. Dembovska et al., (2016:245) illustrate that the speed in the 

development of knowledge, techniques and technologies demand the need for 

amendments in the learning content, direction, and nature of professional activities. 

Contemporary requirements for the employee qualification level insist on far-reaching 

approaches for the evaluation of qualifications. Recent innovative processes in science 

and education adopted the dynamic development pedagogies which seek to teach the 

mind, heart, and the hand (Karppinen et al., 2019:60).  

 

Educational tourism is commonly applied in various educational systems in Russia and 

the United Kingdom (Rodionova et al., 2018:438). Field trips have been integrated in 

pedagogical science for the purpose of facilitating learning a long time ago. Although 

educational tourism was established in ancient times, the common approach to this 

concept is still not recognised. Additionally, accompanied with the problem of how to 

optimize the use of it to enhance the professional competence of students as well as 
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the limited literature in the academic world. Booyens (2020:828) suggest that there is 

a need to define the meaning, outline the content and classification structure of 

educational tourism at the training level of the professionals and alignment with tourism 

industry needs. Arcodia et al., (2021: 243) suggest that field trips can be used at all 

levels of education systems such as secondary, vocational education, higher 

education, and lifelong learning. However, in the academic literature educational 

tourism is viewed as an approach that can integrate education and tourism by 

organizing tourism as an educational activity to achieve the outcomes and obtain the 

targets aimed at in the curriculum. Educational tourism is attributed to the 

establishment and development of significant qualities of individuals that are viewed 

as universal, general professional and specialized competences (Popov et al., 

2019:833).  

 

2.5 Educational tourism as an approach to tourism development 
 

The term education tourism or edu-tourism refers to any "program in which participants 

travel to a destination as a group with the primary purpose of engaging in a learning 

experience directly related to the location" (Rodger, 1998:28). “Educational tourism” is 

a “tourist activity undertaken by those who are undertaking an overnight vacation and 

those who are undertaking an excursion for whom education and learning is a primary 

or secondary part of their trip”. It is comprised of several sub-types including eco-

tourism, heritage tourism, rural/farm tourism, and student exchanges between 

educational institutions (Sharma, 2015:3).     

 

Educational tourism mobility started as early as the 17th Century in Europe as a form 

of international journeys with educational purposes because of an increasing number 

of universities (Franco et al., 2022:28). As a result, in the 18th Century academics and 

student exchange programmes became a common practice (Holenstein et al., 2013:7). 

At the end of the 17th Century and the beginning of the 18th Century, several European 

educational institutions realised the potential of this mobility and started to organise 

excursions and educational tours for their students as it was perceived as enhancing 

a broader mindedness of those who partake in it. From the middle of the 19th Century, 

the formation and specialization of the new types of higher education institutions in 

Europe and America had a positive impact on the dynamics of the international student 

mobility (Dembovska et al., 2016:247; Franco et al., 2022:28). 



 17 

To better understand the dynamics of studying abroad in recent years, some statistics 

and data are helpful. According Tomasi et al., (2020:1) there were over 4.8 million 

international students in 2016, up from 3.9 million in 2011, as reported in the Global 

Migration Indicators. More than 50% of these students were enrolled in educational 

programmes in six host countries: namely, the United States of America; the United 

Kingdom; Australia; France; Germany; and the Russian Federation (Abbas et al., 

2021:1). Prominent sending countries of international students included China, India, 

Germany, South Korea, Nigeria, France, Saudi Arabia and several Central Asian 

countries (Donkor et al., 2020:55; Weeraratne et al., 2022:1). In 2013–2014, American 

students abroad numbered 304,465, with Europe as their favourite destination, in 

particular the U.K., Italy, Spain, France, and Germany (Abbas et al., 2021:3). China, 

Ireland, Australia, Japan and South Africa also hosted a significant number of 

American students (Tomasi et al., 2020:1). 

 

The internationalisation of tertiary education enhanced the existing travel patterns with 

education becoming an important sub-sector in tourism (Tang, 2021:35). This sub-

sector, defined as educational tourism has grown significantly over the last two 

decades, a fact attested to by data from the Organisation for Economic Co-operation 

and Development (OECD), (OECD, 2017). It illustrates that global student mobility 

expanded by approximately 6 per cent per annum, growing from 1.7 million students 

in 1995 to 3 million in 2005 before reaching 4.6 million in 2015 (Tang, 2021:34). 

Looking at data for the OECD area, in 2016, there were 3.5 million international or 

foreign students, over half of them from Asia, especially China (1.9 million, 55% of all 

international students in 2016), and they chose the U.S., U.K. and Australia as 

destinations because of their policy which permits students to work and acquire 

permenant residence (Tomasi et al., 2020:2).  

 

According to calculations by Tang (2021:34) based on data derived from the United 

Nation World Tourism Organisation (UNWTO, 2017) and OECD (2017) databases, the 

ratio of international students to international tourist arrivals in 1995, 2000, 2005, 2010 

and 2015 were 0.32 percent, 0.31 percent, 0.37 percent, 0.43 percent, and 0.38 

percent respectively. These numbers indicate a substantial increase in student mobility 

resulting in tourism impacts on the host countries. As an emerging economic sub-

sector, educational tourism has attracted the attention of both policy makers and 
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academics alike given its potential ramifications on the education and tourism sectors, 

as well as on the economic development of the host country (Tang, 2021:35). 

 

Europe is the second major region of origin, with 845,000 European cross-border 

students. 80 per cent of the European students travel to other European nations for 

study, perhaps because of the Erasmus mobility program between universities, which, 

in its 30 years of activity, has enabled 4.4 million European students and university 

staff to study abroad (Donkor et al., 2020:55; Tomasi et al., 2020:3). In 2014, the 

Erasmus+ program was launched to expand beyond Europe’s borders and to offer an 

opportunity to study, train or volunteer abroad not only to university students but also 

to vocational students, apprentices, teachers, youth workers and volunteers. As of 

2017, up to 2 million Europeans had participated in its mobility programmes (Donkor 

et al., 2020:55; Tomasi et al., 2020:3).  

 

Moving from the discussion of student origins to that of their destinations, the European 

Union was the key destination with 1.6 million students (Tomasi et al., 2020:3), followed 

by the U.S.A with 971,000 students as an OECD destination country for mobile tertiary 

students in 2016 (Van Damme, 2019:10) with English as medium of communication 

being the main attraction. The U.K. was also a destination of choice with 26% of the 

total number of students from abroad (Tomasi et al., 2020:2-3). In fact, in 2014–2015 

there were approximately 437,000 international students enrolled in total, and 19% of 

all students registered at U.K. universities (Tomasi et al., 2020:2). Of these, 125,000 

came from other EU member states and 312,000 from the rest of the world (Tomasi et 

al., 2020:4). France and Germany (both at 245,000) were also major host countries, 

followed by Italy (93,000), the Netherlands (90,000) and Austria (70,000). In terms of 

the international students, 26% were Europeans, 29.5% came from Asia, and 12.7% 

were from Africa; in 2016, they came to the European Union for bachelor’s degrees 

(46%), Master’s degrees (41%), Doctoral degrees (10%), and short-cycle tertiary 

courses (3%), according to EU learning mobility statistics (Tomasi et al., 2020:4). The 

European Union benefited significantly from the mobility’s which contributed to the 

economic development of tourism in the region. These student mobility statistics 

necessitate the promotion of educational tourism in Namibia for economic 

development.  
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Educational tourism, though currently neglected by many Sub-Saharan countries, is 

an emerging resilient approach that can resuscitate the timeous natural impacts 

(droughts) of tourism development. Matahira and Tang (2017:1110) agreed that 

educational tourism industry is becoming one of the important drivers towards 

economic growth in a country. The positive impacts of this industry have been amplified 

by the quick rise in the number of international travels world-wide. Out of the many 

sub-segments in tourism, educational tourism is by far the most important segment as 

it generates revenue for the destination (Ezel & Arasli, 2019:2). Therefore, this sub-

segment of tourism should be highly considered. The growth of the global educational 

sectors has led to the development of one the primary motivations to study abroad 

among the youth population. The mobility of international students seeking to pursue 

their studies beyond their borders has drastically increased from approximately 2 

million in 2000 to close to 5 million in 2017 (Gümüş et al., 2020:2). Nowadays, students’ 

mobility has become an important product for educational tourism suppliers because 

international students primarily travel for learning related to the destination visited 

mainly to immerse in host’s culture and eco-tourism (Matahira & Tang, 2017:1110). 

Taking this into consideration, it is obvious that promoting international student mobility 

will significantly contribute to tourism development.   

 

Ezeuduji (2015:213) clarified that sub-Saharan Africa is characterised by a wealth of 

tourism resources which can build a foundation for educational tourism. The resources 

were classified as cultural, historical, ecotourism, rural and study abroad programs. 

Although, all these resources are found in the sub-region has, the region is not a 

significant educational tourism destination. However, the study further established that 

the region is gradually becoming a preferred educational destination for the US 

students (Harris, 2020:112). Currently South Africa is hosting a considerable number 

of international students due to better education opportunities and cheaper fees 

(Kasese-Hara and Mugambi, 2021:117). 

 

2.6 Educational tourism and sustainable development 
 
Sustainable tourism development entails management of natural resources in a way 

that fulfils economic, social and aesthetic needs while maintaining cultural integrity, 

essential ecological processes, biological diversity and life support systems (Musora & 

Mbaiwa, 2018:14). It is a process which meets the needs of present tourists and host 

communities whilst protecting and enhancing needs in the future. Zhang and Chan 
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(2019:225) define sustainable tourism development as the tourism that is considerate 

of its present and future economic, social and environmental impacts while attending 

to the needs of tourists, the tourism industry and local communities. Sustainable 

tourism suggests that tourism operations should be within natural capacities for 

regeneration and future productivity of natural resources. It recognizes the contribution 

that people and communities make, customs and lifestyles whilst ensuring maximum 

tourism experience and accepts equitable shares in the economic benefits of local 

people and communities in the host areas (Musora & Mbaiwa, 2018:14; Zhang & Chan 

2019:225). Sustainable tourism is aimed at satisfying visitors, protecting natural 

resources in destination countries, and improving the quality of life for host 

communities (Ahn, 2002). It is defined more broadly in a triangular model of social 

equity; economic equity and environmental conservation (Musora & Mbaiwa, 2018:15). 

 

Environmental sustainability entails tourism growth in a manner and scale that remains 

environmentally viable over an infinite period. Sustainable tourism should make 

optimal use of environmental resources that contribute significantly to tourism 

development, the maintenance of essential ecological processes and helping to 

conserve natural heritage and biodiversity (Mamirkulova et al., 2020:5). Tourism 

should be ecologically sustainable for the benefit of today’s generation without 

compromising the next generations for continuous benefit to be accrued from the 

natural resources. This suggests that tourism growth should not degrade or alter the 

environment in which it exists to an extent that the successful development and well-

being of the activities and processes is prohibited (Musora & Mbaiwa, 2018:15). 

Economic efficiency is the production of maximum output within the constraints of 

existing capital, in order to achieve a high standard of living (Hadad et al., 2012:932).  

 

Sustainable tourism should ensure viable long term economic operations, providing 

socio-economic benefits to all stakeholders that are fairly distributed. This includes 

stable employment and income earning opportunities and social services to host 

communities and contributing to poverty alleviation (Amerta et al., 2018:249). 

Revenues from tourism should be equally distributed to all stakeholders and contribute 

to infrastructure and superstructure of the host community. This can be evidenced by 

the rise in demand for human resources, standards of living and contribution to 

government revenue and be equilibrium with the resources use to infinity (Musora & 

Mbaiwa, 2018:16). Sustainability requires a multidisciplinary approach, touching on a 
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wide range of issues such as economic development policy, environmental concerns, 

social factors, and international structure of the tourism industry (Musora & Mbaiwa, 

2018:16).  

 

Tourism development should not be at the expense of natural resources but there 

should be a positive increase in natural resource use to cope with economic 

development and not overlook social factors (Lamsal et al., 2016:51). In most tourism 

destinations in developing countries like Namibia, local people residing along an 

attraction are often poor and only a few, normally foreign investors benefit from the 

natural resources (Niskala, 2015:261). Sustainable tourism calls for a balance between 

economic, social and environmental aspects. Tourism receipts should be earned whilst 

environment and social components are equally being preserved and conserved for 

future consumption (Musora & Mbaiwa, 2018:16). 

 

Sustainable tourism development is a multidimensional concept which is defined in 

different ways. It is believed to provide a foundation for the development and growth 

of responsible tourism (Yoopetch & Nimsai, 2019:2). The service industry is one of the 

key economic sectors which contribute to sustainable economic growth. Tertiary 

education is identified as one of the service sectors which enhance the quality of 

human capital for sustainable growth (Prasetyo & Kistanti, 2020:2583-2584). 

Education is viewed as the critical human resource investment which is a priority to 

countries which believe that education is the key to national economic success 

(Ankomah & Larson, 2000:1; Dibra & Oelfke, 2013:706; Soyer et al., 2020:2). Since 

tourism development in most destinations is dependent on natural resources, a shift of 

this dependency is necessary to ease the burden on non-renewable resources.  

 

Tomasi et al. (2020:11) also propose that policymakers should work in collaboration 

with higher educational institutions for the sustainability of educational tourism. 

Rezapouraghdam et al. (2018:459) advise that decision makers and planners should 

not ignore local perceptions on interactions between the host community and tourism 

activities. Komandyshko and Semenova (2017:1183) suggest that educational tourism 

can be an effective force towards economic prosperity of countries and regions if social 

and teaching pedagogies are created to cater for different groups of population. 

Educational tourism should incorporate the principle of sustainable development. The 

responsible authorities have the mandate of formulating lucrative policies especially 
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upgrading the higher educational facilities and improving its world ranking thereby 

attracting international learners.      

 

Namibia’s policy on tourism development is based on the concept of sustainability 

(Schnegg & Kiaka, 2018:105). The policy provides a framework for the mobilisation of 

resources in order to realise long-term national objectives. As articulated in the 

National Development Plan 3 and Vision 2030, these are sustained economic growth, 

employment creation, poverty reduction, reduced inequalities in income, gender and 

between region and the promotion of economic empowerment (MoET, 2008:3). The 

government of Namibia aims to improve the quality of life of the people of Namibia 

(Jones et al., 2015:20). As articulated in “Vision 2030”. Namibia shall be “well 

developed, prosperous, healthy and confident in an atmosphere of interpersonal 

harmony, peace and political stability; and as a sovereign nation, (being) a developed 

country to be reckoned with, as a high achiever in the community of nations”.  

 

Tourism is a key sector in achieving this national goal whose development will be 

afforded a high priority (Schnegg & Kiaka, 2018:113). Conditions to encourage growth, 

spreading benefits and ensuring sustainable utilization of the natural resources and 

wildlife will be created. In order to realise the 2030 vision and harness tourism’s 

potential, government will encourage tourism that is environmentally, socially and 

economically sustainable (MoET, 2008:4). Though much emphasis is on sustainable 

tourism development, the policy neglects the educational tourism approach (Nyakunu 

& Rogerson, 2014:251). Its significant in Namibia is still unnoticeable though 

researchable. This study therefore focusses on effective ways of promoting 

sustainable educational tourism development in Windhoek as a new strategy to 

maintain a consistent flow of tourists in Namibia thus reducing the impacts of 

seasonality associated with leisure tourism in Namibia. 

 

2.7 Roles of universities in educational tourism 
 

The educational institutions are the backbone for the societal development of any state 

and country. The universities may work with the different internal and external 

stakeholders that will produce workable and effective education tourism programs. The 

universities may start some programs through distance learning for creating 

awareness and for the promotion of the tourists’ destinations of the regions (Sharma, 

2015:7). Universities provide moral education that supplements professional skills, and 



 23 

by using the entire world as a stage for pedagogy (Sharma, 2015:8). Sharma (2015:8) 

further explains that by applying mixed strategies such as practical and experiential 

learning at a local level, and by exposing students to real life, it is possible to increase 

the links between the university and the community.  

 

By engaging in educational tourism, universities also pursue their civic mission for the 

benefit of the local area. A civic university integrates teaching, research, and 

engagement with the outside world. From the local stakeholder’s engagements, higher 

educational institutes (HEI) can develop students into “well-rounded citizens” capable 

of providing answers to the real challenges of the territory in terms of innovation 

(Tomasi et al., 2020:7). A civic university has a sense of purpose and place, viewing 

the territory as a “living laboratory” where it has cultural and social impact. For this 

reason, it actively engages and collaborates with public and private local stakeholders, 

and with other educational and research institutions and departments at a local and 

international level. It takes a holistic approach and shows a willingness to invest to 

achieve societal goals, and operates with transparency and accountability, and by 

applying innovative methodologies to be more effective. The HEIs play a pivotal role 

in innovation for society and sustainable development, as they are a means of cross-

fertilisation and co-creation in different thematic areas and for different actors, by 

contributing to the generation of knowledge that is trans-disciplinary and practice 

based (Rinaldi et al., 2020:2149). 

 

In the context of hosting educational tourism, universities can also achieve their civic 

purposes, for example, they could run place-based research and extend teaching to 

address the challenges faced by local society, with the aim to valorise the place 

(Rinaldi et al., 2020:2145). The holistic approach and sense of place could lead them 

to create new connections with other universities and local stakeholders, involving 

students in local activities (Shiel et al., 2016:125). This could be done through specific 

projects and by using new methodologies and approaches. An intriguing example is a 

proposal to organise educational tourism at Gadjah Mada University in Indonesia, 

given the interesting architecture on campus, the biology museum, and the natural 

beauty of the surrounding areas (Tomasi et al., 2020:7). To pursue this objective, the 

university and tourism stakeholders need to create tourism programs and learning 

materials, and the government should be involved in policy planning, the identification 

of resources and the management of infrastructures for educational tourism 
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development (Saito & Ruhanen, 2017:189). The community should also play an active 

role in planning and should inform the other actors about the local culture, engage local 

residents in social commitment. It should also develop the human resources of its 

members, so that educational tourism can continue in the area. Thus, universities can 

satisfy both the governments and the tertiary sector’s needs, and address policy and 

market challenges (Tomasi et al., 2020:8).  

 

Furthermore, local activities foster the engagement of the young and adult learners of 

the local community, alongside university students, thus creating a multi-stakeholder 

learning community that could also address societal and ethical issues (Saito & 

Ruhanen, 2017:190). To be sustainable, Tomasi et al., (2020:8) suggest that the 

development of educational tourism practices in a destination where the university 

always plays a coordinating role should be the result of the combination of the 3E 

principles: 

• Environmental factors: provide tourists with knowledge-based information and 

educate them to respect the local environment. Sustainable actions promote the 

preservation of biodiversity and enhance attention to the cultural heritage; 

• Engagement: active participation of tourists is central to making them feel fully 

immersed in the context and to cultivating their special interests; and 

• Exploration: help tourists authentically experience the place by contributing to 

institutional learning-by-doing practice.  

 

These principles are similar to the sustainable tourism development principles which 

seek to balance the current tourism development without compromising the future 

tourism as outlined by Musora and Mbaiwa, (2018:15). The experience of the 

destination is in fact, embedded in the educational journey. The university needs to 

work with the destination attractions to co-create meaningful learning experiences. At 

the same time, although being a secondary outcome of education, it actually 

contributes to create different touristic offers and packages both directly (through co-

creation with local players) and indirectly (by bringing travelling students in the region) 

(Rinaldi et al., 2020:2145). 

 

The concept of educational tourism lies on the principle that while living and studying 

abroad, international students also enjoy tourism and boost the local economy with 

their expenditure on transport, visits to cultural attractions, meals at restaurants and 
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local food (Tomasi et al., 2020:9). Most academic tourism theories such as  responsible 

tourism, ecotourism, sex tourism and cultural tourism do not consider international 

students as tourists because they spend more time on the university campus. Travel 

is essential in their choice. Thus, international students can be seen as special interest 

or niche tourists: “The whole international student experience touching, smelling, 

hearing, tasting and also seeing in foreign countries, perfectly matches the ‘tourism as 

an embodied practice’ argument” (Tomasi et al., 2020:9). 

 

2.8 Challenges inhibiting the development of educational tourism 
 

Educational tourism is rather dynamic and complex in nature. This is due to the 

combination of two separate disciplines that correlate. In terms of policy making, the 

two fall under two separate government ministries. McGladdery and Lubbe (2017:292) 

establish that an analysis of the concept of global learning and how instructors can 

best integrate it in curriculum is still a challenge. According to Tong (2021:37) a limited 

number of studies exists on educational tourism which makes it a challenge towards 

the development of this type of tourism product. An insignificant number of studies 

which exist on educational tourism do not illustrate the significance of educational 

tourism. Rátz et al., (2020:60) on the other hand state that when the cultural difference 

between the sending country and the destination is vast, educational travellers may 

find it difficult to adapt to the local circumstances and the resulting negative 

experiences may limit the fulfilment of educational objectives. Economic situations 

affect the flow of students and public universities; therefore, universities seek other 

means to generate income (Xiong et al., 2021:9). Educational tourism is one of the 

approaches identified by universities as an income generator (Xiong et al., 2021:9). 

Collaboration agreements between agencies and universities are among the 

challenges faced, as well as funding and administrative issues. Further challenges are 

inexperienced academics in handling educational tourism, worsened by juggling from 

their normal workload of teaching to developing educational tourism packages and 

inflexible universities’ policies (Rosnan & Abdullah, 2018:8).  

Tarrant et al., (2014:403-406) suggest that poorly designed international programs and 

lack of research on educational tourism hinders the growth of educational tourism. 

Tarrant et al., (2014:403) further reveal that although educational tourism is a possible 

strategy to sustainable development of an area, this alternative tourism is always 

overlooked in research. A gradual growth of this alternative tourism is evident although 
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there is still inadequate interest in this tourism as a strategy to economic development 

of countries. Research acknowledged that although educational tourism is ancient, this 

tourism product is under-researched and hybridised in other sectors (McGladdery & 

Lubbe, 2017:325). Studying abroad does not only benefit national economies, 

however, it enhances personal development and international understanding of those 

involved.  

Many scholars (Ankomah & Larson, 2000:7; Sharma, 2015:9; Rosnan & Abdullah, 

2018:6) identified inadequate financial resources, lack of skilled workforce, inability to 

speak foreign languages by the host, inadequate marketing, and the negative image 

of the sub-Saharan region to the potential educational generators as some of the 

challenges hindering the growth of educational tourism to the region. However, in 

Namibia, Nyakunu and Rogerson (2014:6-10) acknowledged the absence of 

appropriate policy framework in the Namibian tourism sector as a challenge. 

Negligence of small tourism businesses over the leading industry stakeholders, as they 

are not seen as important because of their value to the economy, is another challenge.  

Yömaa (2014:26) claims that even though tourism is prioritized as a drive to economic 

development in Namibia, the government is still not adequately promoting tourism as 

compared to other tourism destinations in Africa. Namibia Training Authority (2015:34) 

and Namibian newspaper (2016:2) maintain that a lack of fairness in the allocation of 

scholarships to students registered to study tourism by the Namibia Students Financial 

Assistance Fund (NSFAF) are common factors inhibiting the growth of educational 

tourism. 

Gogoi and Balaji (2015:114-115) emphasised the challenges of one of the Indian cities 

(Kanchipuram) which has been promoting educational tourism as lack of governmental 

and non-governmental agencies involvement, lack of public awareness, inadequate 

infrastructural facilities, and inappropriate roadways as some of the setbacks to 

educational tourism development in the city. However, Irfan et al., (2017:3) revealed a 

lack of understanding about the concept of educational tourism which is the reason for 

disregarding Edu-tourism sector as a product of tourism. Universities in developing 

countries’ inability to promote themselves to the international students is due to a lack 

of assistance from their governments.  

The Namibia Tourism Policy (2012:13) identifies six principal constraints of tourism 

development as follows: weaknesses in the tourism institutional framework; 
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unfavourable regulatory environment; problematic access to land; protectionism in 

State Owned Enterprises; narrow product and market focus; and lack of skilled 

workers). The first principal constraint of tourism development is attributed to 

conflicting tourism stakeholder mandates as well as poor organisation which result in 

lack of coordination, shared organisational responsibilities, sluggish tourism statistics 

and analysis. The current Namibian tourism regulatory framework is complex, hence 

strain small business owners and does not encourage effective public-private 

partnerships. The framework suffocates tourism development and innovation 

subsequently, discouraging investment in the sector. Complex systems to secure 

concessions, cost, prolonged procedures to acquire state owned land and lack of 

transparency are some of the challenging factors to discouraging tourism investments. 

Investers opt for other destinations with flexible polices towards tourism investments. 

The Ministry of Environment, Forestry and Tourism (MEFT) policies discourage the 

expansion of private sector activities in state owned parks. The policy advocates for 

the operation of state owned enterprises only in national parks which are not profitable 

because of the non-commercial decision-making regulation.  

Governments are often associated with conflicts of interest and inefficiencies when 

involved in running businesses which ultimately affect customer experience and 

competitive advantage of the marketplace. Another concern, regarding current 

Namibian tourism regulatory framework is the slim focus on high-end long-haul nature 

tourists by government and private sector. Tourism development exposes host 

communities to undesirable effects such as copying tourist behaviours and 

disturbances to ecosystems. Governments need to adopt strategies which ensure 

economic viability, social integrity, and environmental viability. The most recent rate of 

unemployment in Namibia stands at 41.17% attributable to economic crisis caused by 

Covid-19 (Brownell et al., 2021:25). Majority of the unemployed are not ready for 

careers in the tourism industry as they lack basic English and Maths skills, inter-cultural 

understanding and the ability to communicate effectively with different groups of 

people. Skills gap is noticeable between the labour force and skills required for the 

small and medium-sized enterprises (SMEs) to grow and prosper. 

There are risks involved in tourism development strategy such as rising costs, 

unfavourable exchange rates, and additional taxes which reduce destination 

competitiveness (Namibia Tourism Policy, 2012:13). Additionally, international tourism 

markets are fickle and prone to demand swings as well as security risks in 
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neighbouring countries which can negatively impact demand (Namibia Tourism Policy, 

2012:13). Risks are more severe in locations with just one central attraction and 

destinations reliant on one key product or market segment. To remain competitive and 

reduce risks, Namibia needs to diversify its product and market base thus the quest to 

suggest the educational tourism approach (Namibia Tourism Policy, 2012:14). 

 

2.9 Benefits of educational tourism 
 

Effectively implemented educational tourism follows the sustainable development 

principles. It has multiple benefits especially to the destination as it brings economic, 

technological, social, cultural, and educational benefits (Irfan et al., 2017:2). Irfan et 

al., (2017:2) further reveal that positive impacts associated with educational tourism 

encourage developing countries to improve their educational standards to tap into the 

growing educational tourism product. To the tourists, educational tourism impacts 

knowledge due to its nature which will subsequently benefit the source country. 

Authors like (Tomasi et al., 2020; Tang, 2021; McGladdery & Lubbe, 2017; Sharma, 

2015) agree that educational tourism has considerable benefits to both the source and 

hosting nations. 

Tomasi et al., (2020:1) state  that the impacts of educational tourism are two-fold, the 

destination, and the students engaged in this activity.  This school of thought (Tomasi 

et al., 2020:1) further described an international student as an individual who has 

traversed the borders of his/her own country to another country to partake in 

educational activities. Students do not only benefit from their studies, but also from 

interactions with local and foreign people, and experiences that nurture personal and 

professional growth. Rezapouraghdam et al., (2018:464) describe students who leave 

their counties to study abroad contribute to social environment through their 

engagements with the locals and enrich the educational community and learning 

environment of the institution. Similarly, learners who study outside their countries 

demonstrate a higher level of broad mindedness than those who study in areas which 

are culturally like theirs (McGladdery & Lubbe, 2017:300). 

Curiosity of the local destination cultures and eagerness to experience the new 

environment foster higher levels of global mindedness than being more conservative 

and ungenerous perspective on the world (McGladdery & Lubbe, 2017:300). Ezel and 

Arasli, (2019:2) demonstrate that countries promoting educational tourism are 
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benefiting significantly in terms of job creation, tax revenues and have witnessed 

increased business activities in their localities due to educational tourism.  

Tomasi et al., (2020:3) analysed the economic benefits of educational tourism through 

a discussion on three educationally developed host countries. In this analysis, 

economic impact in the U.S., during the academic year 2017–2018, 1 094 792 

international students contributed $39 billion to the economy and supported more than 

455 000 jobs. In Italy the value adds created by these international educational 

programs was particularly significant in the education sector (46.9% of the total impact 

in terms of value added generated by the presence of international students), because 

of tuition expenditures. Economic impact in other sectors was not negligible either: real 

estate (1.2%), sales (6.9%), food and beverage (5.8), transport (40%), and other 

services, among them arts and entertainment (more than 1%), were affected (Tomasi 

et al., 2020:3).  

Rezapouraghdam et al., (2018:472) further illustrate that educational tourism led to 

economic revival of existing sectors at destinations promoting educational tourism 

such as restaurants, accommodation, insurances, travel agencies and banking and as 

well as an opportunity for new economic activities namely: copy centres, stationers and 

call shops. In addition, Matahir and Tang (2017:1111) concur educational tourism as 

one of the main income generators which boost multi-billion dollars’ businesses for the 

host countries. Economic impact of educational tourism is estimated to be US$28 

million in a year. Matahir and Tang (2017:1111) further advice that educational tourism 

is one of the most important segments of tourism because of its propensity to be the 

future trend in tourism. Other scholars (Donaldson & Gatsinzi, 2005:19-20; Rosnan & 

Abdullah, 2018:2; Tang, 2021:44) similarly support that there is income generation 

through educational tourism. Some governments (Malaysia and South Africa) have 

witnessed the spill over benefits to other crucial economic sectors of the country, as 

well as the expansion of entrepreneurial activities among staff and students through 

educational tourism. Educational tourism promotes a golden opportunity for countries 

to diversify and expand their sources of income (Matahir & Tang, 2017:1111: 

Rezapouraghdam et al., 2018:464). Samah and Ahmadian (2013:17) inform that 

educational tourism is known as a new trade in South-East Asia particularly Malaysia 

as it enhances tourism development. 

Along the similar lines, Obrien and Mojdeh (2013:15) argued that international students 

can contribute to the local economy through: 
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• on-campus spending directly related to their studies; 

• campus spending on housing, food, books, transportation, clothing and 

entertainment; 

• contribution to the local tourism industry through domestic travel and other 

tourist activities; and 

• Non-educational tourism spending by students, visiting friends and relatives 

(VFR) and the return visits of alumni. 

 

As a consequence, international educational tourism can increase the sales of goods 

and services, and related tax revenue, as well as job creation (Obrien & Mojdeh, 

2013:15).   

Ritchie (2003:1) maintains that globalization is largely enhanced by education and 

tourism. On the other hand, Smith (2013:5) reveals that educational tourism is an 

excellent approach to combatting xenophobia, ethnocentrism, and cultural clashes. 

When students spend time outside their countries, away from their parents, families 

and friends they become independent and responsible citizens in their native countries. 

Samah and Ahmadian (2013:21) enlighten that there is no significant negative 

perception of environmental impacts of educational tourism at the destination 

countries.  Many studies (Sharma, 2015; Irfan, Rasli et al., 2017; Matahir & Tang, 2017; 

Tang, 2021) did not specify the educational institutions which were targeted, hence the 

reason for a study which is focusing on Namibian Universities. 

Studying abroad can have immediate benefits, such as learning or improving skills in 

a language, gaining knowledge in academic disciplines, and growing socially and 

emotionally, as students become more independent, mature and self-confident, and 

improve their interpersonal skills (Hale, 2021:2). Students who study abroad can also 

acquire intercultural competence. They gain specific knowledge about the host culture, 

come to an understanding of cultural differences, overcome prior stereotypes, and 

develop a broader awareness of the world around them (Hale, 2021:2). The experience 

obtained from studying abroad allows students to practice critical thinking and reflect 

on the learning experience. It can influence their affections and attitudes. Living in a 

foreign context, they may be prompted to re-evaluate their own cultural identity and 

personal values, and may change their worldview, belief systems, and vocation 

(Tomasi et al., 2020:9).  
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Educational tourism can also contribute to modifying the students’ attitudes and 

feelings about other cultures and can help them become more tolerant of ambiguity or 

learn to adapt to it. They may grow in their observation skills, develop new styles or 

strategies for learning information, improve their academic achievement, and learn to 

function more effectively in multicultural groups (Hale, 2021:2). The most common 

benefits are intrapersonal and interpersonal development, in terms of intercultural and 

cultural self-awareness; academic and career benefits; growth in knowledge and skills; 

and social engagement; and active citizenship (Hale, 2021:2). The benefits of studying 

abroad programs are not limited to the students, as these visitors can have a positive 

impact on the host country as well. For example, if they engage in activities related to 

the sustainable development of the host countries, there can be an exchange of 

benefits (Simanjuntak & Syahputra, 2021:103). If several stakeholders jointly organise 

educational tourism activities, this may lead to the realisation of a step-change in the 

strategic implementation of a curriculum aimed at enhancing students’ professional 

and practice-based learning. This can be done by offering an innovative programme 

which facilitates access to resources, knowledge exchange, capacity-building, cross-

cultural and philanthropic collaborations and, as part of the university corporate 

commitment to sustainability, a contribution towards sustainable development 

practices in the wider “community” (Novelli & Burns, 2010:6).  

Alipour et al., (2017:2) and Crespi-Vallbona et al., (2022:5) confirm that stable 

international programs benefit the university and the destination by increasing the 

internationalisation of the university, creating fertile terrain for the formation of new 

partnerships, fostering conditions for multiculturality and integration, and attracting new 

students, tourists and investors in the long term. Moreover, the students’ presence at 

the local level would lead to cultural exchange between residents and international 

students and would influence the attitude of local communities towards students in 

socio-cultural terms (Tomasi et al., 2020:3). Tang (2021:43) attested that educational 

tourism promotes the provisions of better student services, efficient placement 

opportunities in the work environment after graduation, enables international students 

to acquire permanent residence in the host area. Targeted marketing initiatives via 

alumni networks and collaboration between universities boost foreign student 

population.  

Educational tourism therefore has significant benefits to student, host country and 

multiplier benefits to student generating countries. The benefits can be socio-cultural, 
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economic, technological (applied knowledge) and educational. Most of the benefits are 

similar to the benefits associated with tourism development in host countries which are 

income generation, employment creation, development of infrastructure and 

superstructure (Crespi-Vallbona et al., 2022:4). However, benefits of educational 

tourism are only noticeable if the educational framework is well developed, marketed 

and attracts a significant number of international students especially from first world 

countries. Moreover, numerous studies (Rezapouraghdam et al., 2018:472; Tomasi et 

al., 2020:10; Tang, 2021:35) proved that educational tourism has more benefits on the 

host economy with no significant negative impact on the environment. This is the case 

with wildlife and natural resource tourism products hence the reason for this study will 

promote alternative tourism to Namibia. Educational tourism in Namibia is still not 

noticeable and limited research on the benefits sought from its development and rather 

the approach must be adopted by the policy makers.   

 

2.10 Participation of universities in educational tourism 
 

The quality of education and attractiveness of the destination are the most common 

reason students choose a particular university (Ahmad & Buchanan, 2017:660). 

Therefore, universities across the globe have realized the need to engage with other 

stakeholders and enhance pedagogy of place to aggressively amplify their local 

economies through the promotion of technology transfer to businesses (Asiyai, 

2015:63). In South-East Asia particularly in Malaysia, educational tourism is a highly 

recognised niche market to an extent that it is viewed as an approach to enhance the 

development of the tourism industry, (Rahman et al., 2017:374; & Tang, 2021:33). 

Educational tourism contributes significantly to the Malaysian economy, hence its 

recognition by the government (Samah & Ahmadian, 2013:17). Alzyoud and Bani-Hani, 

(2015:123) indicate that universities facilitate links between international students and 

the local communities as part of a corporate social responsibility thus creating 

opportunities to practice active citizenship, gain knowledge, and improve their 

employability. Contemporarily universities have committed to enhancing their 

relationship with local communities, through working in partnership with local 

stakeholders on projects relating to the local areas for sustainable local economic 

development (Asiyai, 2015:63). Explicit needs are identified by the universities which 

can lead to advanced explanations to the problems to foster sustainable development 

and other benefits to the local area (Tomasi et al., 2020:7). Tomasi et al., (2019:107-
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108) further describe that hands-on curricular activities and competitions between 

universities, enhanced universities’ participation in educational tourism. On the other 

hand, Yu (2019:1) illustrates that one of the goals of universities to increase their 

student enrolment is to promote cultural diversity as it increases student cultural 

sensitivities and their skills of working with people from diverse backgrounds. Aguado-

Odina et al., (2017:412) confirm that several numbers of universities make it a 

requirement for teacher candidates to enrol in multicultural education and advocate for 

diversity, peace education and social justice in their curriculum.   

Future trainers are expected to have an exposure of the cultural origins that 

international students experience in countries where they hope to develop international 

knowledge in a way that facilitate understanding of their perspective students. This is 

in comparison to engaging only in reading textbooks about multicultural education, 

conducting course discussions and restricting teachers to traditional classroom setups 

(Quezada, 2004:458). Therefore, many universities started developing international 

programs for potential teacher candidates to have a broad global perspective. 

Universities have internationalized their programs and facilitate lecturers exchange 

curricula to international universities to enable lecturers to immerse themselves not 

only in the country but also within the schools and the community. Law et al., (2016:73) 

revealed that most universities recognise that the integration of technology in their 

pedagogy improve the quality of teaching and learning and is a vital and an important 

strategy to be competitive.  

Kosmaczewska and Jameson (2021:1) concur with Lesjak et al., (2015:846) and attest 

that the European Union (EU) has embarked on several mobility programs to enrich 

students’ opportunities for exchanging cultural, professional, and personal experiences 

within its boundaries. Collaboration between universities has become an effective way 

of boosting universities competitive advantage (Ahmad & Buchanan, 2017:654). 

Lesjak et al., (2015:846) categorize the following benefits as associated with 

international university partnership: 

• to achieve a significant increase in the number of students from universities 

spending an integrated period of study in another Member State, while ensuring 

equality of opportunity for male and female students as regards participation in 

such mobility; 

• to promote broad and intensive cooperation between universities;  

• to harness the full intellectual potential of the universities; 
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• to strengthen the interaction between citizens in different Member States; and 

• to ensure the development of a pool of graduates with direct experience of intra-

community cooperation. 

Irfan et al., (2017:2) confirm that literature on educational tourism is not aligned and it 

is very limited, this is attributed to an insignificant number of studies conducted in the 

academia. Although previous research demonstrated that educational tourism is 

promoted in other countries (Tang, 2021:33), it is still unclear how universities 

participate in this type of mobility, particularly Namibian Universities.  

 

2.11 Factors influencing the development of educational tourism 
 

The development of a robust educational tourism strategy requires in-depth analysis 

of the factors influencing its growth at the destination. These factors are like major 

amenities of a tourism destination like developed infrastructure and superstructure with 

the addition of higher educational facilities which is the centre for educational tourism. 

Ren and Chen (2021:3) suggest that in today’s digital economy, the factor which 

influences educational tourism is the use of social media by higher education 

institutions on promoting educational tourism. Thus, higher education institutions, 

education ministry, and tourism departments should aggressively use social media to 

promote education tourism for economic development of the country.  

 Several factors influence students studying abroad, with the use of English as the 

medium of communication being a key factor for the choice of their universities 

(Rosnan & Abdullah, 2018:4; Le Ha et al., 2022:6). For easy communication most 

students prefer the generally agreed international language. However, destinations like 

China and Russia are promoting their local languages by offering basic courses in 

indigenous languages in the first year of studies.  The status of the universities in global 

ranking is another factor which gives universities a competitive advantage in the 

educational market (Panda et al., 2019:236). Obviously, internationally recognised 

universities tend to attract numerous international students. A considerable amount of 

scholars (Maga & Nicolau, 2018:477; Matahir & Tang, 2018:28-29; Rosnan & 

Abdullah,2018:3-4), highlight factors such as the cost of higher education abroad, 

globalization and liberalization, abolishment of travel restrictions (European Union), 

enhanced academic reputation, teaching and research qualities, and experienced 

personnel as some of the factors which trigger the development of educational tourism. 

Developed countries tend to be exporters in this market not only because of their strong 
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currencies but globally ranked universities with reputable names and proper 

infrastructure to support educational tourism (Le Ha et al., 2022:6).  

Ezel and Arasli (2019:15-16) agree with Harazneh et al., (2018:805-806) that 

demographic, economic, political, and social and technological factors influence 

potential students to travel abroad. Economically developed host countries are both 

educationally and technologically advanced and tend to have better opportunities in 

terms of employment and business both in the host country and generating country. A 

politically stable and peaceful destination is preferable while a hostile and unstable 

country repel international student (Tang et al., 2022:5). The current Ukraine invasion 

by Russia has resulted in international students stranded in Ukraine and has cost 

implications to generating countries trying to evacuate its nationalities (Kurapov et al., 

2022:6).  

Quality education offered by the host country is significant in educational tourism. 

Rodionova et al., (2018:437) maintain that a growing need to acquire quality education 

among many people across the globe has encouraged the development and growth of 

educational tourism. Samah and Ahmadian (2013:21) state that local communities’ 

acceptance of the development of educational tourism is important for governments’ 

policies towards educational tourism development at the destination. McGladdery and 

Lubbe (2017:292) validate that the commodification and swift advancement in the 

number of private schools led to the international educational tourism opportunities in 

their curriculums making them competitive. McGladdery and Lubbe (2017:300) further 

advice that pedagogies that encourage students to ask constructive questions in 

classrooms and discuss issues such as race, politics, religion, and participation in 

community service programs promotes international educational tourism. The role of 

facilitation and the need to explore cultural difference have been recognised as factors 

which strengthen global learning during International Educational Tourism 

(McGladdery & Lubbe, 2017:300).  

Most of the studies on educational tourism have focused on the reasons international 

students choose to attend study-abroad programs. Therefore, this study concentrate 

on the possibility of successfully enhancing educational tourism development at 

Windhoek universities. The destination is significant, and its image and reputation are 

primary factors in the student’s choice. Other factors include the safety and political 

stability of the destination, it’s cultural and touristic attractions, the events and leisure 

activities offered, the weather, the natural environment and the local lifestyle. The 
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image and reputation of the destination university is another important motivational 

factor. Students consider the quality of its teaching programs and academic staff, its 

infrastructure and services, the availability of scholarships and the costs (Tomasi et al., 

2020:18). Other relevant factors in choosing the destination and the university are the 

geographical and cultural proximity, the presence of social ties, recommendations from 

trusted people, or even word of mouth (Tomasi et al., 2020:18).  

An effort to establish educational tourism as an alternative tourism development in 

Namibia require a proper framework, policy formulation and implementation with much 

consideration to all factors outlined above. Major factors are the development of a 

robust educational infrastructure which will then be supported by marketing strategies 

and promoting exchange programmes with recognised universities. Namibia has 

considerable advantages that are favourable to the emergent educational tourism. 

 

2.12 Tourism development in Namibia 

Only a year after independence in 1991, the Namibian government declared tourism 

as a priority sector, expected to diversify the economy. Since then, Namibian national 

development plans and government documents on tourism have acknowledged the 

role of tourism in promoting national development objectives (Kavita and Saarinen, 

2016:81). The aridity of the country restricted the large-scale development of 

agriculture and in addition vast distances combined with a small population did not 

support small-scale manufacturing industries (Gargallo, 2020:130). At the same time, 

Namibia's natural and cultural assets provided a substantially good base for tourist 

attractions, which were scattered across the country and therefore could spread the 

development impact to those different areas (Crotti & Misrahi, 2015:20; Silva & Motzer, 

2015:49). Furthermore, good roads and a generally sound infrastructure together with 

safety, were useful assets for the evolving tourism industry (The Travel & Tourism 

Competitiveness Index, 2013:25).  

On the international tourism market, Namibia was perceived as a new and unexplored 

destination (Woyo & Amadhila, 2018:2). Currently there is a need to reduce the heavy 

dependence on mineral resources by diversifying the economy through tourism 

(Fischer, 2018:236). Furthermore, as a largely arid or semi-arid country and one of the 

driest countries in sub- Saharan Africa, Namibia’s economic sectors may suffer from 

the accelerated climate change. According to the scenarios given by Reid et al. 
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(2008:458-459), based on the Computable General Equilibrium (CGE) model, climate 

change will affect the economic sectors. In the next twenty years the agricultural sector 

is expected to incur a loss of between 20 and 50 percent and subsistence dry land 

cropping may incur a loss of up to 80 percent. Similarly, the fishing sector is estimated 

to incur a loss of 50 percent due to climate change effects (Reid et al., 2008: 459). 

While these figures are mere estimates, they provide a picture of potentially diminishing 

sources of livelihood which suggests that in future tourism may not play a larger role 

in Namibian society, especially in rural areas.  

Tourism has recently been widely regarded by researchers, practitioners and 

international agencies, such as the United Nations World Tourism Organisation 

(UNWTO), as a catalyst for economic growth and an effective means of relieving 

poverty (Medina-Mu~noz et al., 2016:270). In Namibia, the government has identified 

tourism as one of the target sectors in which public investments will be made to combat 

poverty and unemployment during the next three years (Jansen, 2016:2). The 

Namibian tourism policy process started in 1995 and has involved more than 20 

different workshops where the policy has been drafted and commented upon. The first 

comprehensive draft was circulated amongst stakeholders in 2005 and the second 

draft was completed in 2007. The final policy document, National Policy on Tourism for 

Namibia, was approved by government on 4th December 2008 and launched in June 

2009 (MoEFT, 2008:2). According to Saner et al., (2019:230) research on tourism 

policies especially in developing countries requires an understanding of national 

development policies. The aim of Namibia Tourism Policy is to provide a framework for 

the mobilization of tourism resources to realise the long-term national goals of NDP3 

(MoEFT, 2008:2). The vision of the policy is “a mature, sustainable and responsible 

tourism industry contributing significantly to the economic development of Namibia and 

the quality of life of all her people, primarily through job creation and economic growth” 

(MoEFT, 2008:2). 

Namibia is peaceful and relatively safe (Besenyő & Molnár, 2013:94; Mushelenga & 

van Wyk, 2017:62). In terms of conservation initiatives, it has one of the most 

successful wildlife conservation programs in Africa (Marker & Boast, 2015:305; 

Gargallo, 2020:130). It is the only country in the world where a black rhino population 

outside of protected areas is increasing, where free-roaming lion populations are 

increasing, and where the entire coastline is protected (Klataske, 2017:82; Finke et al., 

2020:2). Namibia is the first African country to incorporate the protection of the 
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environment in its constitution (Cruise & Sasada, 2021:2). The environmental and 

social components of tourism have been well managed; Namibia is a model for other 

destinations in terms of community involvement (Cruise & Sasada, 2021:2). The 

country has several advantages compared to its competitors in the region (Naidoo et 

al., 2016:630).  

Namibia has attractive and unique tourism products: landscape, wildlife, peacefulness, 

and indigenous culture (Gonzo, 2021:37-38; Baporikar, 2022:3). Part of the allure of 

Namibia is that its four regions in one, four different landscapes, each with its own 

characteristics and attractions. The most definitive is firstly the Namib desert which is 

a long coastal desert that runs the length of the country and is highlighted with 

migrating dune belts dry riverbeds and canyons (Baporikar, 2022:6). The central 

plateau is home to most Namibian towns and villages and is divided between an 

assortment of rugged mountains and sand-filled valleys (Ashley & Barnes, 2020:1). 

Secondly, is the enormous Kalahari Desert with its antique red sand and sparse 

vegetation (Bliss, 2018:37). Ultimately, Kavango and Caprivi graced with generous 

amounts of rain and symbolic tropical forests, perennial rivers and woodland 

savannahs (Haufiku, 2018:4). It has a safe and extensive road network and sufficient 

lodging options.   

The country has an abundance of adventure tourism opportunities, which include 

hiking, skydiving, dune boarding, and game and trophy hunting. As adventure travel is 

one of the fastest growing sectors of the long-haul travel market, this is a positive 

indicator for the future of educational tourism in Namibia (Atkinson, 2016:199). 

Although its tourism industry has grown considerably during the past decade, Namibia 

is performing as a backwater and not as a mainstream player in tourism, both in its 

international image and its attitude to promoting tourism (Namibia Tourism Policy Note, 

2012:3). National Development Plan (NDP4) provides the opportunity for Namibia to 

use the tourism sector to promote increased jobs and earnings for the country (Kimaro 

& Saarinen, 2019:7). This paper examines how tourism can align its institutions and 

policies, diversify tourism products and facilities, and prepare its workforce to take up 

new tourism opportunities. Namibia has spectacular assets that can enable tourism to 

contribute to the country’s economic growth and job creation (Baporikar, 2022:3). 
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2.13 Tourism development and educational tourism in Namibia 
 

Namibia’s tourism industry has strong potential for growth due to the existence of 

international, intra-regional and domestic markets (Kalvelage et al., 2021:1001; 

Baporikar, 2022:2).  Tourism products in Namibia are world class (Baporikar, 2022:3). 

Namibia has established itself as a leader in community conservation and sustainable 

development (Kalvelage et al., 2020:3). The country now needs to build on this solid 

base and enable tourism businesses to expand and create more jobs. This study 

explored the Namibian case seeing that there is very limited enquiry around the 

development of educational tourism (Tarrant et al., 2014:415; Ezel & Arasli, 2019:2). 

Although educational tourism takes place at many levels such as basic and higher 

education providers (Khusenova & Rakhmonov, 2018:1) this study focused on 

educational tourism at Windhoek universities, mainly international students’ mobility. 

 

2.14 Educational tourism as a strategy for tourism development in Namibia  
 

Saner and Filadoro (2019:235) suggest that in order for a country to attract tourism 

investment, developing governments should establish a sector-specific strategy 

aligned with the country´s general strategic framework for development. There is no 

proper strategy specifically for educational tourism in Namibia. Most studies (Jänis, 

2011; Baporikar, 2015; MoEFT, 2008; Namibia Tourism Policy, 2012:8) are on tourism 

development. The government of Namibia has developed a detailed and clear tourism 

policy of 2008 which if properly implemented has the potential for tourism growth and 

development (Nyakunu, 2014:24). Educational tourism as a strategy has been 

neglected and should be incorporated in the current developmental strategies. To 

transform tourism into an effective vehicle for job creation, Namibia needs to align its 

tourism institutions and policies to encourage more private sector investment, diversify 

tourism products and facilities, and prepare its workforce to take up new opportunities 

(Namibia Tourism Policy, 2012:9). The Namibia Tourism Policy (2012:9) suggests six 

major policy actions that can help the country unlock its spectacular assets: 

• Develop a clear national tourism strategy 

Having a clear strategy will help coordination between tourism agencies, assist with 

professionalising tourism data and statistics collection, and provide a framework for 

monitoring national performance against identified goals. 
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• Rationalise tourism regulatory framework 

Tourism licensing and regulation in Namibia has become confused with quality 

assurance and marketing. A clearer division of responsibilities is needed to prevent 

conflict of interest and facilitate public-private sector partnerships. The harmonization 

of tourism licensing is also needed to reduce the administrative burden on small 

businesses and improve the business environment. 

 

• Facilitate private access to land 

Tourism cannot grow without improved access to land. Establishing a conservancy-

based tourism support centre will help facilitate negotiations between communities and 

prospective investors in enterprises on communal land. Review of and improvements 

to existing concessions policy will result in employment and investment benefits. 

 

• Upgrade tourism infrastructure 

Distances between tourism sites in Namibia are large. The growth of the tourism 

industry depends on the strategic upgrading of tourism infrastructure. The identification 

of growth poles and supporting tourism infrastructure is vital. 

 

• Diversify tourism products 

Many opportunities for product development are not being utilised in Namibia. 

Identifying opportunities to support SME development and to improve SOEs will 

increase the market reach and appeal of the destination. 

 

• Increase access to skills 

The current labour force is unprepared to take up the opportunities presented by 

tourism. Work is needed in customer service training as well as in expanding on-the-

job and post-school tourism and hospitality training opportunities. 

  

While the current vision and guiding principles for tourism development are 

commendable in their sustainable approach, there currently is no strategy for the 

achievement of the stated goals (Namibia Tourism Policy, 2012:23) and there is no 

monitoring system to track the goals. A broad tourism growth and management 

strategy, that appeals to diverse markets, and is prepared as a partnership between 

the private sector and government ministries, directorates, and agencies, needs to be 

developed (Namibia Tourism Policy, 2012:23). Baporikar (2015:20) notes that the 
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growth in the Tourism and Hospitality industries has been good in the past few years 

since Namibia is an attractive tourist destination apart from being very safe for tourists. 

However, to accelerate the expansion and provide further impetus to the tourism sector 

the following are the recommended strategies: 

• Create awareness among the citizens especially in the interior places; 

• Develop basic infrastructure and amenities in the tourist spots, proper location 

maps and road pointers including road signs need to be there on highways and 

junctions to facilitate travellers; 

• Build good and decent restaurants of varying price range to cater to all classes 

of tourists serving authentic Namibian food need to be developed; 

• Expose youth to tourism aspects at schools so that they can seek career 

opportunities in the Tourism and Hospitality sector in future; and  

• Develop support sectors like local transport, foreign exchange facilities, tourist 

guidance centres etc. These should be well developed to avoid a negative 

impact on the tourism sector if the quality of support service is not maintained.  

 

Baporikar (2015:20), concludes that Namibian policy makers should create a vibrant 

international tourist city set in an attractive environment with a welcoming user-friendly 

tourism infrastructure. The absence and unnoticeable nature of educational tourism in 

the Namibia tourism policy should not be ignored. There is little to no literature on 

educational tourism as a strategy to develop tourism.  

 

2.15 Chapter Summary 
 

This chapter outlines the related literature on educational tourism in context to this 

study. It reviewed the conceptual and theoretic framework, challenges, benefits, 

factors influencing and participation of educational tourism globally with efforts to 

develop a robust educational tourism strategy in Sub-Saharan African countries like 

Namibia. Educational tourism is generally viewed in relation to international student 

mobility. It has implementing challenges due to its dynamic and complex nature since 

it incorporates two complimentary disciplines (tourism and education). Noted benefits 

of educational tourism like any form of tourism are economic, technological, socio-

cultural and additionally educational. Educational tourism requires reputable 

educational infrastructure and a stable host country in terms of the political, economic, 

social and cultural environment. Though educational tourism is mentioned as the origin 

of tourism it is globally recognized as an emerging form of tourism generating 
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substantial income for most developed countries like UK, China and US. There is a 

growth in the level of participation in educational tourism especially in developed 

economies and most developing states are starting to adopt it in strategic 

developmental policies. When the current study was conducted, Namibia did not have 

a visible strategy on educational tourism. Its focus is on national tourism development 

which can be considered to be emerging and still pristine. The next chapter presents 

the research methodology used in this study. 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

 

3.1 Introduction  
 

Research methodology involves all the procedures and approaches undertaken to 

study the research problem thoroughly (Mishra & Alok, 2017:1). It is important to pay 

thorough consideration when choosing research methods, as it profiles the research 

design to be taken and other researcher’s choices such as sampling, data analysis and 

coding, eventually mapping around the research questions (Vogt, 2008:1-2). For that 

reason, a qualitative and exploratory approach was adopted for this study since the 

aim is to gain an insight of the concept of educational tourism.  A qualitative method 

provides a comprehensive descriptive data on the research problem which people 

attach to the reality of educational tourism (Abubakar et al., 2014.60). This chapter 

provides a detailed research methodology deployed in this study which consist of 

elements such as the research population and the data collection instruments as well 

as the ethical procedures of the study.  

 

3.2 Research objectives  
 

To achieve the aim of the study, the following objectives guided the study:  

• To determine the participation levels of Windhoek-based universities in 

educational tourism; 

• To establish the limitations faced by Windhoek-based universities in realising 

educational tourism; 

• To explore the advantages of educational tourism development for Windhoek 

universities; and  

• To consider the key elements required for educational tourism to be successful 

in Windhoek universities. 

• To explore the extent to which educational tourism contributes to Sustainable 

tourism development in Namibia. 
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3.3 Research philosophy/paradigm  
 

Paradigm is a modality of how research problems are interpreted (Kivunja & Kuyini, 

2017:26). It differs from quantitative research, which adopt a positivist research 

paradigm that relies on scientific approaches, where experiments and observations are 

carried out in order to have a deep understanding of research problems (Park et al., 

2020:690). This research adopted an interpretivist paradigm. In positivist paradigm, 

questions are based on hypothesis hence making it appropriate for quantitative 

research. Positivist paradigm expresses human behaviours into facts or measurable 

critics thus making it inappropriate for this study which seeks to generate meanings 

from interpretations made by subjects (Kivunja & Kuyini, 2017:30-31). However, this 

study involved a qualitative method, hence a constructivist/interpretive paradigm which 

seeks to generate meanings and feelings from the discussions with study participants 

was more appropriate. Interpretivist paradigm illustrates that research problems are 

based on participants’ feelings and opinions (subjective) (Alharahsheh & Pius, 

2020:41).  

This research involved a dialogue between the researcher and the research 

participants as well as analysis of written literature on educational tourism to develop 

a meaningful understanding of the research questions, adopting the interpretivist 

paradigm. Interpretivism implies that humans are different and influenced by cultures, 

circumstances as well as periods leading to the development of different social realities 

(Günbayi & Sorm, 2018:64).  Interpretivism is different from positivism as it aims to 

include richness in the understanding gained, instead of endeavouring to provide a 

specific and common laws that can be generalised and is applicable to everyone 

regardless of some key variables and factors (Pulla & Carter, 2018:11). 

This approach seeks to unlock study participants through in-depth interviews because 

it encourages research participants’ viewpoints about the problem rather than the 

viewpoints of the researcher as it is in positivist paradigm (Alharahsheh & Pius, 

2020:41). Interpretivist approach emphasises on generating meaning from study 

participant’s explanations. This paradigm states that ideas are socially constructed, 

and the theory is generated from research. Data is collected and analysed in line with 

grounded theory. Interpretivist paradigm adopts a subjectivist epistemology which 

entails that a researcher generates meaning of the data collected from study 

participants through cognitive analysis. The researcher engages in a dialogue with 

participants while writing and recording data (Ponelis, 2015:528).  
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3.4 Research methods 
 

In this study, the qualitative research method was used since the aim was to develop 

meaning which people attach to the reality of educational tourism. Qualitative method 

is a flexible research methodology which is participant oriented as it allows the 

participants to interpret the research problem based on their experiences (Alase, 

2017:9). Qualitative research is exploratory and descriptive rather than explanatory 

therefore it was aligned with the goal of this research. Exploratory research sheds light 

on a topic where very limited information about the topic exist while allowing research 

participants to contribute to new knowledge in the area being studied (Hunter et al., 

2019:2). Hunter et al., (2019:2-3) further suggest that because of the insufficient 

information from the exploratory research, an additional method such as descriptive is 

deemed essential.  

Descriptive research provides a comprehensive interpretation and generates a broad 

perspective of the participants regarding the phenomena (Bradshaw et al., 2017:1). 

The qualitative method was considered for this study as the aim was to gain a broad 

perspective of educational tourism from study participants and provide a description 

and understanding of the topic. Consistently with the research objectives, the purpose 

of the study was to explore specific meanings attached to educational tourism at 

Windhoek-based universities rather than providing numerical data about this type of 

tourism product. Moreover, the qualitative approach employs an in-depth collection of 

information without limiting the researcher to a structured questionnaire, hence 

disclosing more information, and obtaining new meanings to a problem (Ghaljaie et al., 

2017:1).  

 

3.5 Research design 
 

The qualitative design using semi-structured interviews and open-ended 

questionnaires were utilized to collect data from the international relations 

administrators and international students respectively. The study involved a 

combination of both the descriptive and exploratory approach. The author interpreted 

the themes generated both from the responses of the international administrators and 

students as descriptive data. The descriptive approach seeks to interpret data 

generated from study participants and provide a meaningful answer to complex 

phenomena (Vaismoradi et al., 2016:100). The study further sought in-depth 
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understanding of educational tourism at Windhoek-based universities hence the 

exploratory approach. In spite of significant studies conducted on educational tourism 

globally, inadequate information about the development of educational tourism at 

Windhoek-based universities exist. This necessitated, the reason for exploratory 

research focusing on universities in Windhoek. An exploratory research design is 

suggested for studies where limited information exist about the problem (Mainardes et 

al., 2010:79).  

 

3.6 Research population  
 

The target population for this study involved tertiary institutions in Namibia and the 

sample is the three Windhoek-based universitiesbecause they are the only major 

public (NUST and UNAM) and private (IUM) universities in Namibia registered through 

the Namibia Qualification Authority at the time of study. The research population 

includes a specific group intended to be studied in research (Majid, 2018:3).  

 

3.6.1 Research sample  
 

The sample was selected from the three Windhoek universities. The purpose of a 

qualitative study is to gain a richer perspective of the problem instead of the 

generalization of the findings. The sampling criteria used was limited to international 

students at Windhoek-based universities and the Windhoek university employees 

involved in facilitating and developing programs to promote international student 

enrolment at Windhoek universities. In line with the research questions, this sample 

was chosen because it could provide relevant information about educational tourism.    

  

3.6.2 Sampling techniques 
 

The study opted for non-probability sampling as proposed by Ghaljaie et al., (2017:2) 

because the research intended to explore educational tourism in its richness and 

depth. The researcher selected the purposive sampling technique for the study as it 

allowed the researcher to choose participants with in-depth knowledge and experience 

in educational tourism. The purposive sampling approach is qualitative review that 

aims to classify participants with similar experience of the research topic (Kalu, 

2019:2529). This type of sampling enabled the researcher to identify participants who 
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have the experience of educational tourism at Windhoek universities. For validity 

reasons the study also included employees from the three universities who have been 

working for at least a year or more and older than the age of 18 years. The key 

informants’ representatives from the three universities were selected from the following 

departments: faculty’s international student coordinators; student support officers; 

international relations officers; international relations office administrators; tourism 

heads of department; and international students at any of the three universities in 

Windhoek.     

 

3.6.3 Sample size 
 

Although several scholars (Blaikie, 2018:637; Vasileiou et al., 2018:3; Hennink & 

Kaiser, 2022:2) advocate that sample size in qualitative research cannot be 

determined before the study is conducted, Sim et al., (2018:620) revealed that deciding 

on sample size stipulates a method of data collection and analysis. Sim et al., 

(2018:620) further recommend a principle for the sample size in qualitative research 

as such: 5 to 35 sample for grounded theory and 4 to 30 for single case studies. The 

number of participants for this study include 10 key informants and 13 international 

students, thus making 23 participants in total. Braun et al (2021:649) suggest that 

sample size in qualitative research is shaped by the scope of the study, extensiveness 

of the topic and the research questions. Hence, making the number of participants 

suitable for this study.  

 

3.7 Data collection instruments  
 

Data collection instruments are the tools used to collect data from research participants 

(Thomas et al., 2018:658). The study included a situational analysis therefore the 

researcher used in-depth-interviews with key informants from NUST, UNAM and IUM 

International relations administrators and tourism heads of department. In-depth 

interviews were used because they provide an informed insight on the phenomena 

(Matyas, 2020:4). The study also used qualitative surveys with semi-structured open-

ended questions from international students enrolled at the three Windhoek-based 

universities from various nationals. Neuert et al., (2021:3) divulge that open-ended 

questions allow respondents to generate new meaning to the research problem rather 

than influencing their answers through fixed questions.  
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3.7.1 In-depth interview schedule 
 

Interviews are among the most common methods of data collection in qualitative 

research. Ten face-to-face interviews were conducted with key informants such as the 

international relations administrators and departmental heads from the three 

universities in Windhoek. The participants were chosen as they were involved in 

facilitating and directing international mobility of students at the three universities in 

Windhoek. In-depth interviews are suitable for a qualitative study as they allow the 

researcher to interact with research participants and observe non-verbal signs during 

the interview. The researcher used a semi-structured in-depth interview guide to collect 

data from the participants to reconstruct the reality about educational tourism 

development at Windhoek universities. Semi structured in-depth interviews are the 

only data source for qualitative research, often planned at a designated time and 

location outside of everyday events (DiCicco-Bloom & Crabtree, 2006:315). The in-

depth interview approach enabled the researcher to request clarity and probe for 

deeper understanding of the research questions. By so doing the researcher analysed 

and provided a report based on the views of the participants.  

 

3.7.2 Qualitative surveys 
 

The study also used semi-structured qualitative surveys with open-ended questions to 

collect data from the international students at all three universities. Qualitative surveys 

comprise open-ended questions, moulded around the research problem to harness the 

qualitative data offer for nuanced, in-depth perspective of the research problem (Braun 

et al., 2020:1). Participants provide answers to questions in their own perspective 

instead of selecting from the pre-determined response options of the researcher to 

allow extensive accounts of meanings. The study used thirteen semi-structured 

questionnaires with open-ended questions to collect data from international students 

at all the three universities in Windhoek. The survey questions were designed based 

on the topic and demographics of international students as suggested by (Braun et al., 

2020:7). The main objective for using this approach was to obtain descriptive data from 

international students regarding the factors which influence students to pursue their 

studies overseas. The researcher provided a report on the factors influencing students 

to study abroad based on the analysis of the views provided by international students.  
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3.7.3 Field study course of action 
 
 
 

 

Figure 3.1: Map of Namibia highlighting the study area (Google earth, 2015) 

Source: Own compilation  

 

The study was conducted in Windhoek where all the three Namibian universities are 

located. Windhoek is in the Khomas region and is situated on an inland plateau that 

averages 1 720 metres above sea level and is surrounded by the Eros mountains in 

the north-east, Auas mountains in the south-east and Khomas Hochland in the west 

(Onjefu et al., 2019:1146). Windhoek is the capital city of Namibia and the 

administrative, legislative and judicial seat of the Government of Namibia. It is 

Namibia’s main business, cultural and educational centre (Shikangalah & Mapani, 

2019:104). The city has a cosmopolitan atmosphere and is regarded as one of Africa’s 

cleanest cities (Shikangalah & Mapani, 2019:104).  Windhoek is also a gateway city to 
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most of the tourist attractions in the country. The above figure 2 shows the location of 

the study areas on the Namibian map. The study generated primary data through 

interviews and qualitative surveys.  Among the primary data sources and procedures 

were audio recordings of conversations with the international relations directors at the 

three Windhoek-based universities (IUM, NUST & UNAM), marketing manager at 

University of Namibia, international relations officers head of departments in tourism 

and international students enrolled at Windhoek universities.  

Face-to-face in-depth interviews were individually conducted with the selected sample 

at International University of Management and Namibia University of Science & 

Technology. The students were identified through their respective international 

relations offices and contacted to set up appointments for the interviews. The staff 

members were identified through their respective university’s websites and some as 

referrals from international relations directors. The participants at University of Namibia 

were interviewed via zoom as they did not feel safe being interviewed face to face 

because of the fear of contracting the Covid-19 virus. Emails were used to set up 

appointments for the interviews. In-depth interviews encourage a dialogue between 

the participants and the researcher. Hence, enabling the researcher to establish 

meaning from participants’ opinions (Lucas, 2014:406). Participants were further 

reminded about appointments through telephonic calls. Semi-structured qualitative 

surveys were filled in by the researcher to limit the transfer of the Covid-19 virus from 

the researcher to the international students and vice versa at Windhoek universities. 

The researcher identified the students through the international relations offices and 

were contacted to set up appointments for the surveys.  

 

3.8 Data analysis  
 

The interviews and qualitative surveys were audio recorded using a voice recorder and 

analysed through a computer aided software called Atlas ti. 22. Thematic data analysis 

was adopted to analyse data. Thematic analysis involves identifying, analysing, 

organizing, describing, and reporting themes found within a data set (Javadi & Zarea, 

2016:34). It enables the researcher to understand the lived experiences of the 

participants in order to be able to describe their perspectives regarding the role of 

educational tourism for sustainable tourism development. Through its theoretical 

freedom, thematic analysis provides a highly flexible approach that can be modified for 
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the needs of many studies, providing a rich and detailed, yet complex account of data 

(Nowell et al., 2017:2).  

 

3.9 Ethical considerations  
 

Ethical consideration is a formal procedure in all research which requires the 

researcher to provide their research methodologies and highlight any possible dangers 

to the study participants or the researcher before conducting the study, thus ensuring 

confidentiality of the research information provided by individual study participants 

(Roberts, 2015:322). To ensure that the researcher adhered to research ethics, an 

ethical clearance (Clearance Certificate No | 2021_FBMSREC 108) was acquired 

through the Faculty of Business Management and Sciences Research Committee at 

the Cape Peninsula University of Technology. Correspondence with the three 

Windhoek-based universitieswas done to get approval regarding conducting research 

and working with international students enrolled at the universities and the universities’ 

international relations staff. The researcher further requested permission to conduct 

the study at the Windhoek-based universities through the universities’ research 

centers. The universities’ research centers were required to write letters on their own 

institutional letterheads and stamped as an indication that they permit the researcher 

to conduct research at their institutions.  

Informed consent letters were also sent to the Windhoek-based universities which 

were later forwarded to the Cape Peninsula University of Technology Research 

Committee for ethical clearance. At the beginning of the interviews, to prevent 

participants from being anxious the researcher assured participants that their 

participation in the study was anonymized and voluntary. Additionally, the participant 

had the right to pull out of the interview at any given time. Additionally, an introduction 

which included the name of the researcher, and the name of the university was 

attached to each questionnaire to give respondents assurance of the legitimacy of the 

research study. Respondents were not required to provide any personal details such 

as names and contact details on the questionnaire. To ensure that the study did not 

involve minors, the researcher explained to the participants at the beginning of the 

interviews that only 18years and above would be allowed to participate. The researcher 

further assured the participants that the study was solely for academic purposes. 

Moreover, the research was conducted in compliance with CPUT’s ethical standards.  
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3.10 Chapter Summary  
 

This section was an illustration of the methodological procedures undertaken, while 

describing the criteria used to select the study participants and how information was 

collected from participants. This research explored the possibility of successfully 

enhancing educational tourism at Windhoek universities. Since the study was 

exploratory in nature a qualitative research approach was adopted. The qualitative 

method allowed the researcher to collect in-depth information about educational 

tourism from those involved in the facilitation of international students’ enrolment at the 

Windhoek universities. Inadequate information exists about educational tourism at 

Windhoek-based universities hence the qualitative approach was deemed appropriate 

as it unravels complex phenomena’s (Mohajan, 2018:2). 
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CHAPTER FOUR 

DATA ANALYSIS PROCEDURE  

 

4.1 Introduction  
 

This chapter is an illustration of all the practical data analysis steps undertaken to 

organise data collected through in-depth interviews and qualitative surveys from the 

participants mentioned in Chapter three for easier data interpretation. The chapter was 

guided by the research questions and objectives. Data was collected from selected 

key informants’ in-depth interviews where, qualitative surveys supplemented by 

published literature were used. Out of the 27 participants only 23 agreed to be 

interviewed. The researcher analysed the data into generative themes, which is 

explained in detail in this section.  

 

4.2 Data analysis  
 

Qualitative research is a general concept that refers to a category of data collection 

approaches, and data analysis strategies that are interpretative or explanatory in 

nature and motivated by the need to develop a theory. Data collection is conducted in 

the natural setting (Noble et al., 2014:2). Research theorists of science often 

distinguish three specific forms of interpretation that form the logical basis of a 

researcher's investigations which are: deductive, inductive, and abductive approaches 

(Woo et al., 2017:257). Woo et al., (2017:257) describe deductive interpretation as 

simply following a logical conclusion based on actual locations while inductive on the 

reflects and look for patterns and relationships among variables that can be 

generalized to a broader population from research participants. This school of thought 

(Woo et al., 2017:257) explained that abductive interpretation deals with examining 

and developing theories related to the research problem. Since the study was guided 

by interpretivist/constructivist paradigm, an inductive approach was adopted. An 

inductive approach was adopted to develop theory from observations and analysis 

from the collected data.  

The data analysis of the study was geared by the qualitative content analysis. 

Qualitative content analysis assisted the researcher to understand the narratives of the 

participants to be able to interpret their perspectives in relation to the research problem. 

According to Graue (2015:11) content analysis is a research technique for making 

repeated and valid interpretations from the literature review and narratives from study 
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participants. It is the process of recontextualizing, reinterpreting, and redefining the 

research until there are no emergence of new ideas relating to the research problem 

from the interviewees.  

 

4.2.1 Method of data analysis  
 

The data was analysed using the qualitative content analysis. Qualitative content 

analysis is described as a method for “identifying, analysing, and reporting patterns 

(themes) within data” (Mayer, 2015:59; Friese et al., 2018:8). The analysed data was 

presented in form of charts, graphs, diagrams. Nowadays, technological advancement 

affects all sectors across economies, as well as various areas of knowledge, including 

the research process itself (Soratto et al., 2020:2). The process of qualitative data 

analysis is extremely time-consuming (O’Kane et al., 2019:104). In this study, a 

computer-aided qualitative data analysis software ATLAS.ti 22, was used to analyse 

the data. The researcher opted for ATLAS.ti 22 software because it assists in 

organising, categorising, coding, themes, and distilling data to make informed 

conclusions (Soratto et al., 2020:4). The software (ATLAS.ti 22) is a useful tool for 

conducting content analysis and the software enables researchers to store all relevant 

information in one place, providing greater data management security and eliminating 

manual tasks (Soratto et al., 2020:4).  

ATLAS.ti 22 increase the research process transparency and trustworthiness in 

qualitative data analysis (O’Kane et al., 2019:104). Computer aided qualitative data 

analysis software has more advantages such as offering effortless coding, retrieval of 

coded segments, data organization, rapid searches of text, creation of an audit trail, 

and extensive team facilitation capabilities over manual approaches (O’Kane et al., 

2019:104).  

However, the software does not automatically analyse data. All the relationships that 

are created during the analysis process are exclusively dependent upon the 

researcher’s decision. This demonstrates the important role of the researcher in 

remaining a critical analyst during all stages of the research process.  

When analysing the data gathered the researcher went through a cycle of transcribing 

inputs generated by study participants and compared it with the knowledge gained 

from the literature review on educational tourism. The researcher observed the 
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similarities in codes and themes generated. Repeated key words used by study 

participants were compared with key words from the literature review.    

As such, the researcher identified four themes in the literature review as well as in the 

meanings generated by study participants on educational tourism. These are as 

follows: the participation levels of Windhoek-based universities in educational tourism; 

limitations faced by Windhoek-based universities in realising educational tourism; 

advantages of educational tourism development for Windhoek universities; the key 

elements required for educational tourism to be successful in Windhoek universities. 

To provide answers to the four themes the researcher developed questions guided by 

the research objectives and questions. According to Soratto et al. (2020:4), the 

collected data should be transcribed and coded. The researcher, therefore, transcribed 

the data and used ATLAS.ti 22 to organise the transcripts into coding schemes. The 

researcher first looked for patterns in line with the four main questions and objectives 

on educational tourism development. Below is an analysis of data collected using in-

depth interviews. 

 

4.2.2 Practical steps towards data analysis  
 

Jamieson (2016:4) indicated that new researchers face some challenges to analyse 

qualitative data such as the practicalities of how to start, the researcher goes through 

some difficulties of not knowing how to go about qualitative data analysis. However, 

Noble and Smith, Joanna, (2014:2) advice that one way to understand qualitative data 

analysis is to consider the processes involved. However, after extensive reading of 

google scholar articles and previous research papers the researchers eventually 

adopted the following steps: 

4.2.2.1 Data preparation 

Data preparation is the term used to describe the transcription of written text or audio 

files to a format enabling the researcher to work with (Jamieson, 2016:4). The first step 

undertaken by the researcher was transcribing recorded interviews from the voice 

recorder into text using the ATLAS.ti 22 software (See Figures 4.1 & 4.2).  
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Figure 4.1: Audio transcription to text (ATLAS.ti 22) 
 

 

 

 

Figure 4.2: Participant Memo (ATLAS.ti 22) 
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4.2.2.2 Immersion in data 

Following the transcription process, the researcher read the transcribed interviews and 

reviewed repeatedly the codes and meanings established in relation to the questions 

asked during interviews and research objectives. The researcher also immersed in 

data by playing back the recorded audios to ensure that the data was transcribed 

correctly. Word cloud was exported from ATLAS.ti 22 to visualise and assist readers 

with exploratory textual analysis by identifying words that frequently appeared in a set 

of interviews and the entire thesis in general. 

 

 

Figure 4.3: Word cloud (ATLAS.ti 22) 

 
 

4.2.2.3 Open coding 

The study was aimed at generating new theory from the research participants’ 

perspectives; thus, an inductive approach was followed (Williams & Moser, 2019:47). 

The coding process for the data analysis of this research was open coding. This 

process of data analysis (open coding) enables the researcher to identify repeated and 

evolving data loop whereby the researcher interacts, while constantly comparing data 

and applying data distillation, and grouping techniques into new theoretical possibilities 

(Williams & Moser, 2019:47). As the coding process evolves, its vigorous non-linear 
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direction enables essential themes to be identified, codified, and interpreted in the 

service of a research study’s focus and contributes to the associated literature. The 

researcher read through the transcribed texts and classified the text into codes which 

were then categorised according to their similarities to generate theories (Noble et al., 

2014:4).  

 

Figure 4.4: Non-linear process: Qualitative Research.  

Source: Williams and Moser (2019). 

 

4.2.2.4 Generation of themes 

The first stage of data analysis involves the process of initial coding, whereby each line 

of the data is considered to identify key words or phrases; these are sometimes known 

as in-vivo codes because they retain participants’ words (Noble et al., 2014:4). On this 

step the researcher began to distil the transcriptions into manageable themes. The 

researcher analysed data at a deeper level, taking note of patterns and relationships 

between themes, and interpreting the data, in relation to the research questions.  

 

4.3 Chapter Summary  
 

This chapter presented the structure that was adopted to analyse the data. The data 

analysis for this study was guided by the inductive approach. The inductive approach 

is the data analysis strategy that strive to develop or formulate new theory from 

research participants inputs. The data analysis began with preparation of the data 

collected from the participants, to organise the data and make the process less time 

consuming by using computerised software, ATLAS.ti 22 was utilised, followed by 

immersion in the data through reading, then open coding and lastly generation of 

themes. 
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CHAPTER FIVE 

FINDINGS AND DISCUSSIONS 

 

5.1 Introduction  
 

This chapter presents the data gathered from the participant interviews as outlined in 

the methodology chapter. The chapter further presents the results from the survey 

using a questionnaire with open-ended questions. It also presents an analysis of 

findings intended to describe and explore the possibility of successfully enhancing 

educational tourism in Windhoek universities. It begins with a description of the 

research participants. The second part discusses the alignment of themes to research 

objectives. Finally, the themes enable data interpretation of the results. 

 

5.2 Findings  
 

Graue (2015:5) alluded that research is generating new knowledge. Therefore, the 

rationale for conducting research is to unfold a question that has not yet been 

answered, thus research can be conducted to examine further a phenomenon that was 

already researched or a completely new problem. Flick (2009:14) submits that if 

quantitative research does not provide satisfactory results to a phenomenon the option 

would be to use qualitative research as it can provide finer details of the problem being 

investigated through probing of the questions. This section presents the findings from 

the in-depth interviews and qualitative surveys. Relevant codes were allocated to the 

transcripts. Themes were generated from the research objectives which guided the in-

depth interview questions (See appendix B). Figure 5.1 below illustrate how themes 

were extracted from the primary data guided by the study objectives.  Figure 5.1 shows 

the relationship between the research objectives and the themes established from the 

primary data.  
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Figure 5.1: Alignment of themes to research objectives 

Source: own compilation  

 

5.2.1 In-depth interviews  
 

This section begins with profiling the demographics of the interview participants, 

followed by the responses provided by interviewees for each theme. 

 

5.2.2 Demographic profile of the participants 
 

Table 5.1 below presents a description of the key informants from the participating 

universities in Windhoek. The universities were identified by letters NUST (UA), UNAM 

(UB), and IUM (UC). Furthermore, codes such as P1 to P10 were used to replace the 
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participants’ identities to satisfy the ethical considerations and anonymity requirements 

of the study. There were ten participants in total, six participants were female while 

four were male. Female participants were more than male participants due to their 

willingness to participate in the study.   

Out of the ten participants, six were from the international relations departments at 

universities UA and UB responsible for directing, coordinating, and facilitating 

international students enrolled at their respective universities while three were 

marketing officers from the three Windhoek-based universities and one was a lecturer 

from UC university. The three marketing officers at each of the universities were 

responsible for marketing of their universities. A lecturer at UC was interviewed as the 

university does not have a department of international relations. Universities UA and 

UB have the department of international relations. All participants had more than three 

years of working experience in education. Most participants had postgraduate 

qualifications in various fields and are directly working with international students 

enrolled at their universities. 

Table 5.1: Demographic profile of participants 
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Theme 1: Participation levels of Windhoek-based universities in Edu-tourism 
 
 
 

 

 

Figure 5.2: Participation levels of Windhoek-based universities in Edu-tourism 

 

Figure 5.2 illustrates the participation levels of Windhoek-based universities in 

educational tourism and the type of tasks performed by the international relations office 

for each category of students. The figure shows that Windhoek-based universities 

enrol two categories of international students namely the full degree students and 

semester students. Degree seeking students are enrolled at the Windhoek-based 

universities through the international relations office while semester or exchange 

students are enrolled at Windhoek-based universities after the establishment of 

partnerships/collaboration with international universities. The international relations 

offices at the Windhoek-based universities are responsible for issuing of admission 

letters, proof of registration and linking degree seeking students with their respective 

embassies.  

Regarding the international semester students, Windhoek-based universities through 

international relations offices, establish links between the exchange students and the 

local communities, recommend accommodations, caution international exchange 
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/semester students on safety and security in the city of Windhoek, as well as organising 

orientations/inductions where vital informational is shared with the students upon 

arrival at the Windhoek universities. Enhanced pedagogies, cultural diversities and 

academic and academics training & qualifications are the attractors of international 

students’ mobility at Windhoek universities.   

 
According to Slocum et al. (2019:33) instilling critical thinking in younger generations 

is an undisputable responsibility of higher education institutions. Globalisation 

prompted businesses to demand for workers equipped with skills that would make 

more competitiveness in the global market. Therefore, universities responded to the 

need and started producing graduates prepared to work in multicultural settings and 

speak other languages (Atalar, 2020:63). In response to that, international universities 

developed programs designed to make their students employable, hence faculties and 

administrations of universities internationalised their curriculum, making them 

partakers in educational tourism (Atalar, 2020:63). Figure 5.2 depicts the findings from 

the interviews on the participation levels of Windhoek in educational tourism. Five sub-

questions were asked. However, Asiyai (2015:63) revealed that other global 

universities have realized the need to engage with other stakeholders and enhance 

pedagogy of place to aggressively amplify their local economies through the promotion 

of technology transfer to businesses. According to the findings from the study 

participants inadequate stakeholder engagement towards the promotion of educational 

tourism at Windhoek-based universities is observed.  

Each participant was asked how they are involved in educational tourism. The purpose 

of this question was to assess the level of Windhoek universities’ engagement in 

educational tourism and assess whether Windhoek-based universities apply what is 

suggested in the literature review for a sustainable tourism development 

(internationalisation of programmes; stakeholder engagement; multicultural education 

and advocating for diversity, peace education and social justice in their curriculum). 

Thoo et al. (2022:32) recommended that universities capable of creating a sustainable 

environment for educational tourism should promote different international learning 

programmes.  

Figure 5.2 shows the results from universities UA, UB and UC exported from Atlas.Ti 

22, network heuristic.  All the three Windhoek-based universities established that they 

are involved in educational tourism. The interviews revealed that the Windhoek-based 
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universitiesenrol two categories of international students: long-term degree seeking 

students and short-term students’ semester-based exchange students enrolled in 

programs in their home countries. P4 agreed that their university is involved and further 

shed some light on how they are involved in educational tourism as per the following 

note: 

Yes, we are involved, because we are involved in facilitating the movement of 

students for both full degree students and those coming for exchange 

programmes. When those students applying for an exchange at the university 

they apply through our department and when student is admitted we provide 

them with logistical information like engaging with faculty officers. Full degree 

students are admitted through the registrar office and how we come in as 

department is to assist the students with study permits applications, and also 

facilitate their orientation by inviting the city police and home affairs officials to 

tell them about what is required from them, and we also find out their 

expectations during the orientation for both full degree students and exchange 

students. 

In addition to P4’s statement on the university’s participation in educational tourism, 

P5 similarly confirmed that Windhoek-based universities are involved in educational 

tourism and identified Angola, Zimbabwe, Zambia, Malawi, and Democratic Republic 

of Congo as main feeding countries of the degree seeking category of international 

students at the Windhoek-based universities with the key motivation being the ability 

to get an exposure outside their own countries.  

Yes, the university enrol international students who come for different reasons 

from (Angola; Zimbabwe; Zambia; Democratic Republic of Congo; Malawi). To 

get an exposure outside of their own country, some believe that the university 

offers a better context and environment for the higher education studies. Other 

international students come from far away countries for purposes of being in 

different context, for inter-cultural benefit and seeing a different world. By virtue 

of that the institution is involved in educational tourism, although we do not 

pronounce it as educational tourism but as international education. 

P10 considered their university as participating in educational tourism because they 

enrol international students enrolled at the university on short- and long-term 

programmes, registered in their bachelor and masters’ degree programmes.  
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I believe the university is involved in educational tourism because we enrol 

international students on exchange programmes who stay for a semester and 

long-term international students registered in our bachelor and even master’s 

degrees from DRC, Zimbabwe, Angola and Zambia. 

A common theme that emerged frequently as the motivation for the inflow of degree 

seeking students to Namibia is attributed to the desire for an exposure outside their 

own countries, also some students believe that the Windhoek-based universities offer 

a better context and environment for higher education studies. While those on 

exchange or short-term programmes are motivated by the ability to learn the culture. 

P1 stated that: 

The university enrol the semester-based exchange who come from overseas 

for the purposes of being in different context, for inter-cultural benefit and seeing 

a different world. By virtue of that I consider the university as being involved in 

educational tourism, although we do not pronounce it as educational tourism 

but as international education.  

However, aside from the limited participation in international student exchange 

programs at the three universities studied, the lack of specific strategies to attract more 

international students was also highlighted as indicated by P1: 

Not much is done to attract international students at the university, but at the 

beginning of every academic year we send emails to our partner universities to 

remind them of the dates which they can send students, flying times, 

acceptance for visas and the dates which the semester starts and that they have 

to be present at the beginning of the semester. 

P3 supported that Windhoek-based universities do not have specific strategies aimed 

at attracting more international students. This is highlighted in the following excerpt: 

I should say we are not actively involved in educational tourism because the 

university is not engaged in marketing aimed at attracting international students, 

we only receive international students by chance. 

P5 supported the responses of the previous participants by highlighting the lack of 

stakeholder collaboration as an indication of a lack of strategies to attract international 

students. Even though embassies sometime promote Namibian universities there is 
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no active stakeholder engagement with universities. The following excerpt highlighted 

the lack of active stakeholder involvement according to P5:  

We do not have active stakeholders, but I do know that there are embassies 

that do promote the universities of Namibia where we are represented, 

information’s can be obtained there as well. 

The participants were also asked to provide details in how they are involved in 

educational tourism. The purpose of this question was to determine the level of 

Windhoek-based universities participation in educational tourism in order to 

recommend appropriate approaches which can enable the promotion of sustainable 

tourism development in Namibia. P2 noted that:  

Many of the students that come to our institution stay beyond a semester, 

hence, the department of international relations assist them with identifying 

places which are not to be missed when in Namibia (etosha, the coast and the 

north). International relations also include in their welcome package a visit to 

Namibia Wildlife Resorts and tourism board. 

P8 noted that the universities have the international relations department which is 

responsible for facilitating the movement of international students and academics both 

on long-term and short-term programmes and assisting international students to apply 

for study permits, contradicting with the responses of the international students who 

mentioned they suffer alone when they arrive in Namibia because universities do not 

assist with obtaining study permits: 

Because we are involved in facilitating the movement of students for both full 

degree students and those coming for exchange programmes. When those 

students apply for an exchange at the university they apply through our 

department and when student is admitted we provide them with logistical 

information like engaging with faculty officers. Full degree students are admitted 

through the registrar’s office and how we come in as department is to assist the 

students with study permits applications and organise their orientation where 

we invite the city police and home affairs officials to explain to them what is 

required from them. 
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P10 explained that the universities assist international students with the logistical 

issues such as organising orientations with international students where they advise 

them on accommodation, and sensitising them on safety and security: 

Because we are dealing with international students, we help students with the 

logistical issues, like advising them on accommodation and study permits. 

When the exchange students arrive at the university, we have an induction with 

them by cautioning them on safety and security, settling them on campus and 

advising on how to go about with registrations. We do not process their study 

permits however we only facilitate the process. The Ministry of Home Affairs 

does that. 

 
Participants were asked to indicate their understanding of educational tourism. The 

purpose of this question was to confirm the findings from the literature review which 

articulated that educational tourism is under-considered by policy makers (McGladdery 

& Lubbe, 2017:7). Another purpose was to determine the understanding of educational 

tourism in the context of Windhoek universities. The interviews revealed that most of 

the participants (P1; P3; P5; P6; P7; P9) had an idea of what educational tourism is 

about. They described educational tourism as being a combination of study and 

experience of the host destination’s culture and attractions. P1 described educational 

tourism as learning while traveling as stated in the following excerpt: 

Is a combination of study and sightseeing, when students come to study in 

Namibia, they go to Etosha national park, Swakopmund and the southern part 

of Namibia to explore. 

Similarly, P3 stated that students travel outside their country not only for studying but 

also learn the culture of the destination country: 

Students come to another country to study, but they do not only come for study 

they also get to travel in the country and learn the culture of the host country. 

On the other hand, P5 emphasised that international students are not only limited to 

classroom learning but go beyond and explore the culture and the tourism industry of 

the study destination which stimulates learning:  

Is more from an international education perspective, that is exchanges, 

semester break, is not only about sending students coming to do university 
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related activities but also sending them out to explore the country's tourism 

sites, to allow them to engage with the environment, cultural exchange and the 

people, the university experience is enhanced by tourism aspect. 

Whereas P6 identified two aspects involved in educational tourism as obtaining a 

qualification and getting an exposure of different cultures and tourism attractions of the 

destination: 

My understanding is that there are two things involved one is to obtain the 

qualification that the student has enrolled for… on top of that although is not 

part of the university curriculum they get to see different parts of the country and 

different sites of interest, they get to explore and learn different cultures and 

taste different types of foods, and compare how different or similar our culture 

is to theirs, off course that can be termed as educational tourism but it’s an 

experience of international students. 

P7 described educational tourism as a package comprising learning and experience of 

study destinations’ physical, cultural, and natural environments. The following excerpt 

highlights the description according to the participant: 

Combination of or when the package is not just education where you allow 

exchange staff or international students to explore the country’s culture and 

other attractions without limiting them to classroom element or class situation, 

they are afforded time to go beyond the educational purpose, but allow to go 

and experience the feel, know of the country beside their core reason why they 

are here. To enhance your learning beyond the classroom. 

A common theme that emerged frequently from participants’ description of education 

tourism involved the combination of learning and travel. P9 also stated that: 

Students come to another country to study, but they do not only come for study 

they also get to travel in the country and learn the culture of the host country. 

Participants were asked to explain their understanding of the activities associated with 

educational tourism. The purpose of the question was to assess the level of their 

understanding and if there will be emerging themes. All study participants considered 

several activities as associated to educational tourism, namely, conferences, city tours, 

learning plus tourism and indulging in local cultures. The participants were asked to 

provide details on the programs within the university which are meant to promote 
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educational tourism. P1, P2 and P3 were not sure of the programs within their 

universities which are meant to promote educational tourism, however, they alluded 

that their universities form different partnerships with international universities which 

give administration staff and academics an opportunity to enhance their multicultural 

perspective. They further highlighted that some of these partnerships are departments, 

faculty or university based.  

Whereas P4 admitted that there were no programs aimed at educational tourism at the 

institutional level. However, with the faculty of engineering they have a double degree 

with the university of Ghana and Germany which enables the students to move 

between the universities. They also ensure that while the students are in Namibia they 

also get to travel in the country. 

P9 and P10 did not know if there were any programs within their universities.  

P6 revealed that there were no specific programmes in place however, the university 

designs short-term programmes tailor-made for the specific partner’s need. The 

participant emphasised that the university do not have a program which is made and 

promoted as part of educational program. P6 mentioned that: 

There are short term programmes which the university tailor makes based on a 

specific partner's need. For example, when there is a specific university that 

want to bring a group of students to our university in that way the university craft 

a programme for those specific students, hence making a specific intentional 

programme…… however that is an initiative which need to be considered at 

national level.  
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Theme 2: Limitations facing Windhoek-based universities in realising Edu-
tourism 
 

Figure 5.3: Limitations facing Windhoek-based universities in realising Edu-tourism 

 

Figure 5.3 provide a summary of the limitations facing Windhoek-based universities in 

realising educational tourism obtained from both the literature review and interviews. 

The negative image of the Sub-Saharan region, lack of dedicated policy for 

international student recruitment (Dieke, 2020:20), SADC protocol on higher education 

that dictates that international student should not be charged tuition fees different from 

Namibian students. Safety & security, lack of accommodation, immigration issues, 

absence of appropriate policy framework in the Namibian tourism policymaking, 

absence of educational packages, incapacitated Windhoek universities, inadequate 

stakeholder involvement, inadequate financial resources and lack of management 

support are some of the challenges inhibiting the realisation of educational at 

Windhoek universities, as per the findings revealed by interviews. The limitations 

revealed by the interviews corresponded with limitations identified by (Ankomah & 

Larson, 2000:7; Sharma, 2015:9; Rosnan & Abdullah, 2018:6).  

The participants were asked to identify the challenges encountered in promoting 

educational tourism. The purpose of this question was to familiarise with the challenges 

specifically facing Windhoek-based universities and suggest ways of mitigating them. 
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The common limitations of educational tourism are poorly designed international 

programs and lack of research on educational tourism which hinders the growth of 

educational tourism (Tarrant et., 2014:403-406). In addition, the negative image of the 

Sub-Saharan and inadequate financial resources region is another challenge (Sharma, 

2015:9). The participants from all the interviewed representatives from Windhoek-

based universities stressed the need to improve the universities resources in order to 

admit more international students apart from the already mentioned regional students 

enrolling at the Windhoek universities. Limited space for both local students and 

international students at the Windhoek-based universities programmes and lack of 

student accommodation were some of the factors highlighted by respondents. The 

results of the interviews confirmed the findings of the literature review which identified 

lack of international programmes (Tarrant et al., 2014:403-406), lack of policies on 

educational tourism and affordable accommodation as some of the factors inhibiting 

(Rosnan & Abdullah, 2018:8) educational tourism development at the destination. 

Some of the limitations facing Windhoek-based universities were highlighted as 

indicated by P5 in the following excerpt: 

In as much as Windhoek-based universities would want to have many 

international students, spaces in the universities are very limited. Some 

Namibian students struggle to enrol as the courses are easily filled up. Even if 

Windhoek-based universities create a quota for international students, a lack of 

programs which could draw international students to the country are not 

available. There is no uniqueness in the current programs offered to attract 

international students. Of concern is a lack of accommodation for international 

students. 

A number of limitations were also revealed by P1 & P4 such as the lack of international 

student recruitment plan, lack of international student fees which could assist in 

organising cultural activities at the universities to enhance international student 

experience of the Windhoek university life and indulging in Namibian culture and 

tourism industry. The limitations were noted in the following excerpt: 

The unavailability of international student recruitment plan was limiting 

Windhoek-based universities to realise educational tourism in Namibia. As well 

as the lack of international student fee plan and organisation of cultural activities 

were a drawback to international tourism……. Windhoek-based universities 
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have not capitalised on the opportunities available in the country to enhance 

education tourism.  

P4 concurred with the above interpretations that unavailability of student 

accommodation is a challenge. There is not enough space in the university’s 

accommodation to accommodate both Namibian students and international students. 

The accommodation available is not even enough for the Namibian students 

coming from other regions to study at the Windhoek universities. International 

students are left with no choice but to look for their own accommodation in the 

city, which is expensive for students.     

Furthermore, P6 conveyed the safety and security in Windhoek as a limitation to 

educational tourism to be realised at Windhoek universities. The interpretation 

supports Tang et al. (2022:5) that a politically stable and peaceful destination is 

preferable while a hostile and unstable country repel international students: 

The safety in the city, which is out of the universities control, students become 

victims of fraud, crimes. 

On the other hand, P7 alluded that the lack of stakeholder relationship with Windhoek-

based universities is a challenge to realising educational tourism. This interpretation 

supported the findings of the previous studies which emphasised that the current 

Namibian tourism regulatory framework is complex, hence strain small business 

owners and does not encourage effective public-private partnerships (Namibian Policy, 

2012:13), hence limiting the development of educational tourism: 

The lack of stakeholder collaboration, for example Windhoek universities, the 

government and private sectors inhibiting the development of education 

tourism. 

The respondents were asked to indicate if they have a budget set aside for marketing 

institutions to international students. The purpose of this question was to establish if 

Windhoek-based universities allocate a budget for marketing purposes which is crucial 

during the planning phase, right after setting your goals and objectives. A budget will 

help Windhoek-based universities to control their expenses and revenues and 

measure the success of educational tourism development and performance. Budgeting 

involves a carefully worked out plan on how much money you can spend on a particular 
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activity. One of the reasons why it is so vital for event planning, however, is because it 

helps organizers set a target profit and know the minimum income they need to break 

even. Budgeting is associated with effective management (Górski & Parkitna, 

2017:51). The results indicated that Windhoek-based universities do not allocate a 

budget for the marketing of universities to international students. 

P3 revealed that although the university has the department of international relations, 

there is no budget allocation towards the promotion of educational tourism: 

All I know is that within international relations there is nothing. 

However, P5 pointed out that the university does not do any marketing to international 

students specifically, however, any other marketing related activities are done through 

social media which do not involve any costs:  

No…... there is no budget specifically for international students but the 

university market itself by utilising cost free platforms to market themselves such 

as social media like Facebook, twitter or through word of mouth spread by their 

alumni.  

A common theme that emerged frequently was the lack of budget and marketing of 

Windhoek-based universities to international students. P10 also stated that: 

There is no budget because there is no marketing done to attract international 

students. 

A question about the hindrances/challenges associated with the enrolment of 

international students at each of the Windhoek university was asked. The responses 

from the participants were around the safety issues in the city. The lack of safety in the 

city is one critical aspect affecting educational tourism in Windhoek. The high crime 

rate is a significant concern in Africa, a continent facing violence and civil conflict in 

urban areas, reinforcing perceptions of African cities as the unsafe places. Namibia, a 

developing country, has similar conditions associated with high crime, and its crime 

rate fluctuates yearly. During the 2017/18 financial year, 93 093 crime cases were 

recorded countrywide, including 36 504 in the Khomas region, representing 39.2% of 

the national crimes and 18.5% of the total population in Namibia (Kandjinga & 

Landman, 2022:1). P6 provided some context on the type of crime activities aimed at 

international students:  
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International students become victims of fraud; some crimes are perpetrated by 

taxi drivers from the university to their accommodations which sometimes are 

far away from the school ……poor service from tourism suppliers in Namibia 

affect the flow of international students to the country. Students go out to 

experience the Namibian tourism then there is a spinoff, certain tourism sectors 

are not up to standard.  

P7 also supported that those international students particularly, from overseas become 

victims of robbery when coming to school and back to their accommodation which is 

sometimes located far away from the universities and also are charged differently from 

local students by private accommodation and taxi drivers: 

International students, especially the exchange students from overseas become 

victims of robbery when coming to school and back to their accommodation 

which sometimes are far away from the universities. The taxi drivers sometimes 

overcharge them the taxi fare because of their skin colour and lack of 

knowledge. The school accommodation does not have enough space.  

The difficulty to get study permit was another challenge identified as hindering the 

smooth enrolment of international students at Windhoek universities. Students are 

allowed to register before their permits are approved because one of the requirements 

is that students provide proof of admission and registration before their applications for 

permits can be considered. One of the interventions identified is to educate officials at 

home affairs on the purpose and value of international students, because sometimes 

students are questioned on why they choose to study computer science in Namibia, 

when it is offered in the home countries. Even if there is computer science in their 

countries, a student may have other reasons to study in Namibia including learning the 

culture or the fact that the degree offered in Namibia could be better. P3 strongly 

expressed that there is a lack of sensitivity and understanding or kind of ignorance 

behaviour about the value of international education:  

Immigration issues are the main challenge facing international students in 

Namibia, the study permit is a huge struggle and challenge each year for the 

international students. However, there are efforts between the leadership of the 

institution (VC, registrar, HR) and home affairs officials to try and sort out these 

issues to make sure that students study permits are approved on time.  
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Another concern that was pointed out by P4 was the evaluation procedures of foreign 

qualification which sometime take time to be done:  

Those international students who come with foreign qualifications particularly 

from DRC it is prolonged because it must go through Namibia Qualification 

Authority…… as some are in French and needs to be translated in English and 

evaluated and checked for validity. 

P10 stated that the procedure to get a study permits in Namibia is long and frustrating 

for international students particularly for the degree seeking category. Study permits 

are approved in November when the student has applied in February, or sometimes 

that student is never approved which frustrates students because they end up without 

any kind of document permitting them to be in the country for study purposes:  

Sometime in the middle of their academic year student permits application are 

rejected, when they have already completed the first semester and now, they 

are unable to continue with the second semester because they are illegal 

immigrants. All three Windhoek-based universities have similar challenges and 

there was an organised meeting with the ministry to address these issues 

whereby the ministry promised to improve and respond on time but there has 

not been any improvement. 

On the other hand, P1 described that other challenges are attributed to poor 

administration of the Windhoek universities: 

Lack of permanent registrar is also a challenge because short term registrars 

do not usually make long term decisions but rather make short term decisions 

that will help in active recruitment of international students.  

In addition to the above interpretations, P5 expressed that a lack of policy on 

educational tourism development has led to poor services within the universities 

such as the ignorance of the relevant individuals responsible for settling 

international students and a lack of a need to improve on the hosting skills is a 

hindrance to the development of educational tourism at Windhoek universities. 

A lack of communication and professional support from the university, 

communication which is not polished up leading to losing potential markets, 

negative word of mouth, one student not getting feedback which may lead to 

spreading negative word of mouth, capacity within the international office, these 
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offices are not capacitated, poor service that may have a challenge in terms of 

recruiting future international students. 

 

Theme 3: Advantages of educational tourism 
 

 

Figure 5.4: Advantages of educational tourism 

 

Figure 5.4 is an illustration of the advantages of educational tourism in the destination 

country. The advantages of educational tourism are threefold: advantages to the 

students; advantages to the universities; and advantages to the host country. 

Educational tourism benefits students because it enhances networking between 

students of different backgrounds, opens up horizons, promotes professional growth, 

afford students foreign qualifications, promotes inter-cultural competencies and 

enhanced employability advantages. Educational tourism benefits universities through 

the development of innovative programmes, promotes collaboration between 

universities and other stakeholders, encourages the internationalisation of universities, 

partnerships and multiculturality of the university environment. In the host country 

educational tourism generates employment, increases tax revenues, increases 

business activities in the host destination and sustainability of the destination. The 

findings of the interviews corresponded with the results of the literature review cited by 

McGladdery and Lubbe, (2017:300); Ezel and Arasli, (2019:2). 
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The participants were asked to explain how educational tourism benefits students, 

universities and destinations. All the participants admitted that educational tourism 

benefits the students, universities and the host country. The reason for this question 

was to weigh the impacts of educational tourism on the environment, society and the 

economy of Namibia which will help decision-makers in creating strategies that will 

support rather than discourage educational tourism.  The results of interviews revealed 

the positive influences of educational tourists on the economy of the region, students, 

and universities which is supporting the interpretation of the benefits of educational 

tourism at the destination highlighted in the literature review (Rezapouraghdam et al., 

2018:459). According to P1, educational tourism development promotes intercultural 

understanding: 

I believe educational tourism broaden the understanding of the culture and of 

the country … they get to see something which is different…and also when they 

travel to the north or south, they experience a different taste of Namibia to the 

city life in Windhoek…and even to see the desert broadens their perspectives 

and their minds. 

P5 also supported that educational tourism promotes peace between countries and 

provide a competitive advantage for the international students after obtaining a foreign 

qualification as opposed to those students who study in their own countries: 

Indeed…… they benefit, being able to navigate through a different culture from 

theirs, meeting other international students and share knowledge…. obtaining 

a foreign qualification gives them a competitive edge, it also opens their horizon 

and network with local students. 

In agreement with the above interpretations, P6 articulated that educational tourism 

broaden the minds of participating students and instil a sense of independence:  

When students are at the university they are at a very interesting stage of life, 

exposure beyond education or campus makes them a rounded person, a 

rounded global citizen, in that way they can gain knowledge and awareness of 

other areas, students benefit in terms of education, cultural diversity, social 

dynamics. Students benefit from educational tourism because it enhances their 

maturity and independence since they will be away from their parents and 

families.  
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Furthermore, P7 demonstrated that educational tourism brings together people of 

different backgrounds who end up sharing different ways of life, cultures and promotes 

an enjoyable university environment: 

It brings own experience, bring their own understanding of culture, own 

personalities, own characteristics to the university which helps enriching 

campus life and diversity, improve universities with international flavour, also 

bring perspectives which are different from ours, improves education and 

thinking. Globalisation and sharing their own culture. 

 

Moreover, P8 established that educational tourism does not only benefit participating 

students, but it also benefits the host destinations monetary wise:  

 

Most definitely, they benefit academically and socially… it also promotes an 

intercultural university environment. It benefits Windhoek because these 

students pay for accommodation, taxis, and many other daily needs. 

A common theme that emerged frequently and which supported the findings of the 

literature review on the benefits associated with educational tourism was the 

intercultural exchange. P2 highlighted the following benefits of educational tourism:  

International students learn the culture of the local students and other 

international students, they meet at the university. The Namibian students also 

the learn cultures of the international students.  

The participants were asked to explain the ways in which the enrolment of international 

student can be improved at each of the institutions. The reason was to improve the 

service of Windhoek-based universities to all students which will result in good 

performance and promote a positive word of mouth which can result in competitive 

advantage. Windhoek universities’ performance will promote student’s mental health 

and stability and improve students’ performance academically. Improved universities’ 

performance will be conducive to both short-term learning goals and long-term 

character building and social inclusion (Anwar & Shukur, 2015:76). Based on the 

excerpt the following recommendations were made:  

P1 recommended that universities should introduce a quota system in all their 

programmes to create a balance between Namibian and international students: 
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In order to improve enrolment Windhoek universities, need to create a quota for 

international student. Universities should create a balance between 

international students and Namibian students.  

On the other hand, P2 suggested that Windhoek-based universities should establish a 

relationship with their alumni, who can act as their ambassadors in their countries to 

promote international student enrolment at Windhoek universities: 

Windhoek universities’ need to use their international alumni who graduate from 

the universities, several of them are successful, those are the people that can 

be influential to potential students in their countries or to market Windhoek 

universities. 

However, P3 advised that Windhoek-based universities should train the staff directly 

working with the recruitment and enrolment of international students, as well as 

introducing competitive programmes: 

The institution needs to be capacitated by training the staff, issuing attractive 

programs, increasing the class capacity to increase the international student’s 

enrolment. 

P4 suggested that Windhoek-based universities need to improve in terms of recruiting 

international students from Africa, the institution needs to adopt policies that cater for 

international students and deal with their specific issues, such as home sickness or 

struggling with the English, and also structure cultural programmes to get them explore 

the Namibian culture and engage with Namibian students so they can go home with 

them and not be limited to Windhoek: 

Let’s make the facilitation of students coming to Windhoek an easier process, 

accommodation wise, recommending suitable accommodation with different 

price list around the university, there should be a list where they can engage, if 

those are ironed out, element of safety, database, directing students where to 

go for help when they arrive at the university. 

P6 on the other hand suggested that universities should involve all stakeholders such 

as Ministry of Education, embassies, tourism sectors and the community to create a 

fascinating environment for international students: 
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Currently the universities do not have anything different or unique to offer to 

international students which is more memorable, like those from DRC their 

culture is more conservative than Windhoek, students deal with those issues on 

their own because the institution does not recognise them…... the universities 

should establish all stakeholders in tourism and education to enhance 

international students experience of the universities and Namibia at large.  

The participants were asked to identify any benefits of having international student 

enrolment to Windhoek universities. The purpose was to assess the benefits of 

international students to Windhoek-based universities and encourage educational 

tourism development policy in Namibia which will help enhance international students 

in the country. Another purpose was to sensitise policy makers on educational tourism 

so that more developments aimed at enhancing international tourism mobility in 

Namibia can be considered.  

P3 stated that international students bring their own experience, their own 

understanding of culture, own personalities, own characteristics to the university which 

helps enrich campus life and diversity, improve universities with international flavour, 

this interpretation supported the findings of (Tomasi et al., 2020:1). P3 pointed out the 

following benefits of educational tourism: 

Educational tourism will benefit Namibian students by having more international 

students at the university, Namibia itself its quite diverse, so you do not 

necessarily need to go to Zimbabwe /Democratic Republic of Cong/Zambia to 

explore the culture you could learn from the international students enrolled at 

the university and to the university the benefit will be internationalisation, 

because we have international textbooks from Europe and having international 

academics we believe that the institution is internationalised and by adding 

international students to the university will be an added advantage. 

Internationalisation must be from administration staff, academics, and students 

so that there are different international aspect or perspective coming into the 

university. Universities benefits as educational tourism promote their 

international ranking.  

P5 advocated that educational tourism enable local students an opportunity to network 

with international students and internationalisation of the university. Local and 
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international student exchange cultures. They also generate income for the host 

country: 

International students bring perspectives which are different from ours, 

improves education and thinking. Globalisation and sharing their own culture. 

International students also bring a number of benefits all this students are 

funded from home either by parents, their governments or private sectors, so 

that is revenue for the host country, in terms of paying tuition fees which are 

normally a little higher than local students, also in terms of social-economic 

aspects, as they need to eat, they need to sleep somewhere, the actual cost of 

the livelihood of the international student will be left in the host country (data, 

airtime/credit, paying taxi) all these are income generating aspects in the host 

country. 

Participants were asked if international student enrolment at Windhoek-based 

universities can lead to sustainable tourism development in Namibia and explain how. 

All the ten participants who were interviewed admitted that indeed international 

students contribute to the sustainable development of tourism in Namibia. The purpose 

of this question was to gain insights from the participants and recommend strategies 

to maximise the advantages of sustainable tourism development. Tertiary education is 

identified as one of the service sectors which enhances the quality of human capital 

for sustainable growth (Soyer et al., 2020:2).  

P1 concurred with the findings of (Soyer et., 2020:2) that international student 

enrolment contributes to sustainable tourism development in the host nation:  

The answer is yes, they contribute to sustainable development, they take home 

a positive word of mouth, siblings, neighbours and relatives come to Namibia 

again. And when they come, they bring foreign currency to Namibia… Network 

or alumni tend to grow and promote a conducive environment for sustainable 

tourism development. 

P2 stated that international students are not only limited to classroom environments, 

but tend to travel within their study destinations during field trips and when the 

universities are on recess they travel on their own or with friends and therefore 

contribute economically to the Namibian tourism: 
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Yes, because tour operators can have tailor made programmes to take them 

where they can learn and at the same time explore which can benefit the local 

economy. 

P3 stated that when the short-term semester-based exchange students travel back to 

their countries they are required to present a report in class of their experience of the 

host country, such as where they were and what they did, which further encourages 

others to want to visit Namibia.  

Often with European students one of the requirements from them is to fill a 

survey and they often say they plan to come back to Namibia with their friends 

or family. In that way educational tourism contribute to the sustainability of the 

Namibian tourism…...  even with professors that come for guest lectures they 

always say they hope to come back with their partners which in turn could 

increase tourism in the country. 

P5 revealed that educational tourism leads to poverty reduction in Namibia as it creates 

employment for tour operators, generate income for the local people because students 

rent accommodation from the locals which can lead to the preservation of the 

environment and nature because they can be used to sensitise the community on 

natural resources conservation.  

All the students are funded from home either by parents, their governments or 

private sectors, so that is revenue for the host country, in terms of paying tuition 

fees which are normally a little higher than local students, also in terms of social-

economic aspects, as they need to eat, they need to sleep somewhere, the 

actual cost of the livelihood of the international student will be left in the host 

country (data, airtime/credit, paying taxi) all these are income generating 

aspects in the host country. 

Additionally, P7 explained that international students while in Namibia are encouraged 

to explore the country and familiarise with the country’s diverse cultures, believes, food, 

as well as visiting national parks where they pay for accommodation, food and paying 

the tour operators who assist them with planning, packaging, and taking them around 

the country: 

Yes, international students can lead to increased tourism which translate into 

sustainability of the tourism industry. 
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Theme 4: Key requirements for educational tourism to be successful in 

Windhoek universities. 

 

 

Figure 5.5: Key requirements for EDU-Tourism to be successful in Windhoek 
universities 

 

Figure 5.5 is a demonstration of the results both from the interviews and the literature 

reviews about the key requirements for educational tourism to be successful in 

Windhoek universities. A key requirement revealed by the interviews which coincided 

with the literature review was the need for stakeholder collaboration. Thus, universities 

need to collaborate with public (government) and private sectors for the success of 

educational tourism development at Windhoek universities. According to Freudenreich 

et al., (2020:5) Windhoek-based universities need to establish a relationship with other 

tourism stakeholders to form the basis to enhance educational tourism development in 

Namibia. The interviews revealed that Windhoek-based universities need to create a 

balance (quoter system) between international students and Namibian students, the 

responsibility of the department of the international relations needs to be revised, as 

well as university accommodation for international students, internationalisation of 

programmes, enhanced pedagogy, promote a cultural diverse university environment, 

academic training & qualifications, which coincided with the findings of  (Maga & 

Nicolau, 2018:477; Matahir & Tang, 2018:28-29; Rosnan & Abdullah,2018:3-4). 



 84 

Rosnan, & Abdullah (2018:4) portray that several factors influence students studying 

abroad, with the use of English as the medium of communication being a key factor for 

the choice of their universities. Other findings were attributed to the government’s effort 

to develop infrastructures aimed at enhancing educational tourism in the Windhoek, 

building more higher educational facilities, specific policy development on educational 

tourism, promotion of Namibian culture and improved immigration processes. Lastly 

the private sector needs to promote tourism products, tour operator packages for 

educational tourism, improved service, stakeholder collaboration and organised 

cultural activities.  

Participants were asked to state the key requirements when recruiting international 

students for tourism studies/programs at the university. The purpose of this question 

was to familiarise with the key requirements suggested by the participants and 

recommend clear requirements strategy and plan in place which will help to create a 

guideline for the development of sustainable educational tourism in Namibia. Good 

requirements help to define who needs to do what and when they need to do it 

(McGladdery and Lubbe, 2017:320). Based on the excerpt the following requirements 

were recommended: 

The recommendation of P1 on the key requirements for a successful educational 

tourism at Windhoek-based universities was that Windhoek university should create a 

quota system for each program to enable an effective balance between the enrolment 

of Namibian students and international students which can promote a diverse cultural 

environment in the university: 

I suggest that the university should set a specific percentage for Nambian 

students and international students in each programme.  

While P2 emphasised the need for a strong relationship between the universities and 

the Ministry of Home Affairs to sort out the immigration issues for international 

students.  

Windhoek-based universities and the Ministry of Home Affairs should work hand 

in hand to improve the processes of obtaining study permits. 

P3 stated Windhoek-based universities should develop language bridging courses 

which can enable international students coming from non-English speaking countries 

to learn English in order to promote an enjoyable university environment:   
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International students should be able to write and speak English before 

registering for their preferred study programmes which will reduce the burden 

both from the lecturer and the student. 

P6 stated that international students should be afforded a space in the university 

accommodation rather than staying in private accommodation which are not conducive 

for learning and far from the university risking students from being victims of robbery:  

 

International students should be accommodated in university accommodations 

so that they do not become victims of the crimes in the city…… development of 

international student association/clubs within the university that allows them to 

thrive within their immediate space and take care of their needs. 

 

Participants were asked to indicate how the institutional management is supportive 

towards international student recruitment. Byrne et al. (2019:1) advice that 

management support plays a very important role in the organization, it creates an 

impact on the organization's functions, performance, and productivity. Therefore, the 

research was undertaken to determine the level of management support from study 

participants. Majority of the participants revealed that their university’s management 

were not supportive towards international students’ recruitment especially for those 

who come to enrol in full degree programs while few participants felt the university’s 

management were supportive.  

P1 expressed that one of the challenges hindering universities to realise education 

tourism is attributed to lack of support from supportive university’s management: 

They are not supportive, there is no dedicated policy for recruiting and enrolling 

international students. In 2015, international relations department submitted to 

the university council that we charge international students a small fee as a 

department and using that money for cultural activities for international students, 

or take them on a city tour or take them out of Windhoek to the north and to also 

take them to national cultural activities to experience the Namibian culture, the 

profit the university would have gotten from that it would have been N$1.5 million  

and that was rejected. The reason that was provided was that the national and 

SADC protocol on higher education says that we cannot charge international 

students different from Namibian students. The idea was adopted from the 
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South African universities and what they do with those money. The department 

presented the idea for the second time, and it was again rejected based on the 

SADC and higher education protocol and it discouraged the department. 

The common theme that emerged frequently from the Windhoek-based universities 

responses on the key requirements to a successful educational tourism development 

was that educational tourism could be successful if the management of the universities 

were supportive in realising this niche market. P7 provided some context to the key 

requirements to a successful educational tourism development at their university by 

highlighting the poor management support in the following note: 

The support is not loud enough although there is an international relations office, 

they are not strong enough or they do not capacitate to help to ease the flow. 

On the other hand, P5 contradicted the interpretations of the other staff members and 

the international students by expressing that the university has dedicated staff that 

work with international relations at the university and these staff make sure that 

international students are taken care of in terms of the needs that may arise, even 

though international students alluded that they suffer on their own without the 

assistance of the universities when they apply for study permits.  

The university offer psych-social support to the students, connect the student 

with their embassies, make associations for international students so that they 

can have a support system although off course there is room for improvement. 

The participants were asked to identify other stakeholders involved in support of 

international student recruitment and enrolment at this university. The purpose of the 

question was to determine who agrees and who opposes the project to allow for an 

opportunity to better understand the motivations, influences, and behaviours of those 

who are in opposition. Saito and Ruhanen (2017:189) suggest that organisations 

cannot develop a successful tourism destination; instead, it is recognised that a variety 

of public and private sector stakeholders must collaborate in tourism destination 

planning, decision-making and management for value creation. The stakeholders 

which are involved in international student enrolment are internal that is within the 

universities as well as external stakeholders according to P3 below: 

Not really, but DRC embassy has been active and students from the DRC have 

an association of all the students studying at the Windhoek-based universities 

and they engage with the department annually and usually invite the department 
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to go hear what the students’ issues and challenges are. Also, the German and 

US embassies work closely with the department.  

P4 identified several departments within the universities and external stakeholders 

which work together towards a successful educational tourism development at the 

Windhoek university and the specific role of each department: 

The dean of student as the immediate stakeholder make provision for 

accommodation for international students, registrar, directorate of student 

affairs, vice chancellor in learning and teaching city safety and security, city of 

Windhoek for making sure the students enjoy the city, Ministry of Higher 

Education, tourism industry. Ministry of International Relations, Home Affairs 

and Ministry of Education are also the stakeholders in educational tourism.  

Participants were asked to explain the logistics which are put in place for international 

students’ recruitment and enrolment. The purpose was to determine what is currently 

done at Windhoek-based universities towards the enhancement of educational tourism 

and recommend what works best at the universities which are already involved in 

educational tourism. Logistics planning serves to connect and coordinate the overall 

supply chain as a continuous process and is essential for effective supply chain 

connectivity (Özdamar and Demir, 2012:591). P1 highlighted that little effort is done for 

the recruitment and enrolment of international students: 

Not much is done but at the beginning of every academic year we send emails 

to our partner universities to remind them of the dates when they can send 

students, flying times, and acceptance for visas and the dates when the 

semester starts and that they must be present at the beginning of the semester. 

The logistics is mostly sending communication to the partners. There is no 

logistics or engagement for students coming from SADC. 

In contrary to the above interpretation, P4 demonstrated that exchange students are 

picked up from the airport when they arrive in the country, and they organise a city tour 

for these students to familiarise them with key areas of Windhoek. The university 

organise an induction where all important information concerning the safety and 

security is shared: 

When they arrive, they are collected from the airport, take them on city tours, 

orientation to caution them on the safety, advise them on places they can visits 
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we also link them with local students who are trustworthy whom they may go to 

should they need help. 

In addition, P6 established that the university has a system in place that accepts 

international students and how this system is interlinked with other departments: 

There is a system that accepts international students, these applications come 

to a central office that deals with international students, this office is the one that 

liaises with different departments and faculties which the international students 

have applied to and is also the office that provide guidance, guidelines to 

international students while in Windhoek in terms of accommodation, safety and 

security. So, there is that dedicated unit dealing with international students. 

Moreover, P7 supported the interpretation that international students are well looked 

after, and that the international student office ensures that students are enrolled in their 

preferred programmes: 

There is international student office which make sure they are catered for and 

the programs which are here are what they can do beyond their educational 

purposes. Make sure they are afforded a space in the university 

accommodation, international student association clubs within the university 

that allows them to thrive within their immediate space should there be a need, 

this clubs take care of their needs. 

The participants were also questioned on the mechanism made to ensure intended 

international student learning outcome is achieved during their learning process. The 

purpose of this question was to ensure that each change proposed is adequately 

defined, reviewed and approved before implementation.  

P5 stated that once international students are enrolled, they are treated as part of the 

university, international students are entitled to the same benefits as local students 

have: 

There is dedicated international students’ staff, student representative that is 

assisting students in many ways, we have the directorate of student affairs 

which the SRCs falls under. They are responsible for professional student 

support in terms of sporting, cultural activities debates and social support if they 

need counselling. There are also faculty representatives that is a direct link 
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between the faculties. However, if an international student has a unique issue 

that is addressed by the international office.  

Similarly, P8 stated that there is a support network within the institutions through the 

international relations office to make sure their permits are processed:  

There are consultation hours with relevant staff members, where students can 

share with the department on their challenges, international students sign 

agreements which highlight the terms and conditions before coming to our 

universities. However, whatever they come to study can be credited at their 

home universities. 

A Likert scale was used to rate the level of agreement, on the importance of annual 

budget, stakeholder involvement, international programs, and infrastructure in 

enhancing educational tourism (see Table 5.2). Joshi et al. (2015:397) described a 

Likert scale as a set of statements offered for a real or hypothetical situation under 

study. Participants were asked to show their level of agreement (from strongly disagree 

to strongly agree) with the given statement on a metric scale. In the Likert scale below: 

4 is very important, 3 fairly important, 2 important and 1 slightly important. The excerpts 

highlighted their level of agreement on the importance of annual budget, stakeholder 

involvement, international programmes and infrastructure. 

 

Table 5.2: Likert scale: Rate your level of agreement, on the importance of the 

following in enhancing educational tourism: 
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5.2.3 Qualitative surveys  
 

Qualitative surveys are tools used to collect data from participants which uses open-

ended questions to allow participants to express in detail their opinion on the concept 

under study (Tran et al., 2017:71). The researcher used qualitative surveys to collect 

data from the degree seeking international students and exchange students enrolled 

at the Windhoek universities. Content data analysis was used to present the findings 

from qualitative surveys. Ten degree seeking international students: eight studying 

tourism and two culinary were interviewed and three exchange programs, thus making 

a total of thirteen international students interviewed. The students interviewed were 

from different nationalities. Out of thirteen international students interviewed, nine were 

female while four were male. All students interviewed were above the age of 18. Three 

students were from the Democratic republic of Congo, another three from Zimbabwe, 

one from Angola, one from Swaziland, and one from Kenya and three on exchange 

program from Austria. Codes S1 to S13 were used to replace the students’ real names 

due to ethical consideration (see Table 5.3).  

Demographic profile of students  

Table 5.3: Student demographics  

 

Source: Own compilation  
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The international students interviewed indicated their sources of information about the 

Windhoek-based universities as shown in Figure 5.6. 

  

 

Figure 5.6: A diagram highlighting some quotations from an interview with students 

Source: Own compilation   

 

In the open-ended survey responses, students responded to an array of questions that 

targeted the overall benefits, challenges, and strategies that will encourage 

international students’ enrolment at Windhoek universities. Most students enrolled at 

the Windhoek-based universities learnt about the universities through word-of-mouth. 

Students revealed that they learnt about the universities (IUM, NUST & NUST) from 

various sources such as family members, friends and some searched the internet as 

they wanted to study outside their country with their preferred destination being 

Namibia (see Figure 5.6). The three short-term semester-based exchange students 

were informed about Windhoek-based universities by their home university (Salzburg 

University of Applied Sciences).  

The students were asked why they chose to study outside their countries and 

particularly at a university in Windhoek. The purpose of this question was to determine 

the common motivators of international students to study in Namibia and recommend 

them for marketing purposes. Most of the students mentioned that they were motivated 

by the desire to learn other cultures and to get exposure. Those from DRC decided to 



 92 

study in Namibia in order to learn the English language, because in their country the 

widely spoken language is French. The students mentioned that Namibia has good 

infrastructure, superstructures and is along the coast which is a great motivator. The 

short-term semester-based exchange students were motivated by the desire to get 

international and cultural experiences of the African people and to expand their 

knowledge in the field of tourism. The following excerpts highlight the student’s 

motivations:  

S10 stated that he wanted to study outside his country to get exposure and experience 

a culture which is different from his: 

My desire to study outside my country was to expand my horizons.  

While S7 was motivated by the desire to learn the Namibians way of life and learn in 

an educational system different from his and an opportunity to make new friends.  

I chose to study in a Windhoek University because I want to experience the way 

of life of the Namibian people, how their educational system works, to make new 

friends of different backgrounds and to gain knowledge about what Namibia had 

to offer and how I could merge that with my interests. 

Students S4, S5 and S6 confirmed that the economic and political issues in their 

country pushed them to study outside their country. They found Namibia as conducive 

for education. S4 stated that: 

This university has essential resources, it is within reach and it’s in the centre of 

town which makes it easier for me to grab anything I need from town and be 

back to class on time. It is cheaper for me to come to school because the taxi 

does not charge us double price to get here as it is with those universities on 

the outskirts of town. 

S1 from DRC wanted to study in Namibia so that he can learn the culture of the 

Namibians and learn the English language because French is the national language in   

in DRC. S1’s motivation of studying outside his country supported the interpretation of 

(Rosnan & Abdullah, 2018:4; Le Ha et al., 2022:6) in the literature review that the use 

of English as the medium of communication is a key factor for the choice of 

international universities: 
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Is learning some other culture and a new language. Because French is a spoken 

language, but not in a lot of countries. English is the first language in the whole 

world… so, we wanted to learn new language and new culture. 

 

S2 was influenced by the desire to learn different cultures, and study outside her 

country specifically at Windhoek-based universities because of a positive word-of-

mouth from other Congolese students currently studying in Windhoek and some who 

already graduated from Windhoek universities. This motivation strengthened the 

interpretation of the literature review that the status of the universities in global ranking 

is another factor which gives universities a competitive advantage in the educational 

market (Panda et al., 2019:236): 

 

I wanted to study outside my country so that I can learn about other people’s 

cultures. Why I chose the Windhoek-based universities was because of the 

status of the universities in Namibia and hearing a lot about the Windhoek-

based universities from other Congolese who were students here. And most of 

these former students from this universities are successful; they have 

prospered, and they speak good English. So that motivated me to come here. 

However, S4 was pushed by the unfavourable political and economic factors in 

Zimbabwe and because her father was employed at a Windhoek university, she was 

not required to pay tuition fees, thus supporting the findings of (Ezel & Arasli, 2019:15-

16) and (Harazneh et al., 2018:805-806) that demographic, economic, political, and 

social and technological factors influence potential students to travel abroad: 

Economic factors. I left Zimbabwe with my family because of the dire economic 

situation. My Father got a post at the university, so it was an opportunity for me 

to have my tuition fees subsidised. 

The common theme that emerged frequently as the motivator for international students 

to study outside their country was the opportunity to learn the culture of the Namibian 

people: 

I wanted to learn more about Namibian Culture and Tourism in Namibia. I have 

the passion for the Tourism industry as a whole and already being 

knowledgeable about tourism in Zambia, as I studied and obtained a Diploma 
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in Travel and Tourism Management before, I wanted to expand my knowledge 

and my studies by pursuing my Bachelor of Tourism Management in Namibia. 

Whereas S8 and his passion for the tourism industry and coming from a small 

landlocked country such as Eswatini where tourism is at an infant stage, found it 

important to study in Namibia because of its natural beauty and being along the coast:  

With my passion being travel and tourism and coming from a small and 

landlocked country, studying outside the country particularly Namibia since it is 

along the coast and one of the attractive tourist destinations and is peaceful, I 

felt would be the best opportunity to realise my dream for tourism. What 

influenced me to study tourism in Namibia and not South Africa which is closer 

to my country is the fact that my cousin who went to study in South Africa ended 

up in wrong behaviours, so my mother did not want to send me there thinking it 

would also influence me to be in gangs. I also wanted to get an exposure and 

learn the culture of the Namibian people. 

An important motivation for S12, an exchange student from Austria is that she wanted 

to have exposure of another country since she was studying travel and tourism at her 

home university: 

I wanted to get to know a new country and gain international experience. 

While S13 another exchange student from Austria heard about the exchange 

opportunity from his home university which has a relationship with a Windhoek 

university and wanted to travel to Africa: 

The university has a cooperation with my home university, and I wanted to travel 

to Africa. 

The students were asked on the special factors that affect their study. The reason was 

to assess the factors affecting their studies negatively to recommend appropriate 

measures to avoid such factors in the future. It was also to find out what is working 

best for the current students and capitalise on those factors. Students revealed that 

the lack of enough areas where they can study or do their assignment while waiting for 

the next class was a disadvantage to them: S5 stated that:  

There are no proper change rooms to use when they need to go in the kitchen 

and unavailability of lockers to keep their clothes while in the kitchen. There is 
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also no room for studying or doing assignments while waiting for later lessons, 

because the lecturer rooms are locked after lessons.  

There were mixed feelings about the safety in the city as one of the major influencing 

factors which most students raised while some felt that Windhoek was safer compared 

to their own countries:  

S4 felt that Windhoek was unsafe for studying: 

Connectivity (access to internet), Safety and availability of funding for tuition, 

accommodation and food were among the factors which affected my study. 

While S2 felt Windhoek is a safe city and is conducive for studying: 

I think the peacefulness of this city makes it conducive to study. Everyone want 

to be in a place where it is peaceful even if it is not for education. 

Another question was asked if they would recommend Windhoek as a study 

destination. The reason for this question was to determine if Windhoek has the 

potential to develop educational tourism and can be recommended to other students 

and if not to recommend, to examine the reason for that and where Windhoek 

university needs to improve to attract more international students. Out of thirteen 

students, eleven students confidently agreed that the Windhoek university can be 

recommended to future students as it has all the resources that meet each student 

regardless of their faculty of study. Most students viewed Windhoek-based universities 

as being advanced in technology. S1 expressed that:  

Absolutely, because it's a capital of Namibia…… most government offices are 

situated here…… like the immigration office, which need a lot and technology 

is advance in the city…… good cell phone network, internet and many other 

things…… I didn't want to be in small towns, I wanted to be in the capital. So, 

while learning, I can also visit some other parts inside the capital. 

 

S7 expressed her interest in Windhoek because of its natural beauty and the available 

job opportunities in the tourism industry:  

YES. Windhoek is a melting pot of different people from different regions within 

Namibia and people from different countries, it is an interesting city to live in and 

a great town to study in, most companies have their headquarters in Windhoek 



 96 

so getting internships is not too complicated, which is a good start for networking 

and learning what goes on in the workplace. 

On the other hand, S4 stated that she would recommend Windhoek as a study 

destination because the reception that she got ever since she arrived in Windhoek was 

amazing, she has never felt like an outsider: 

Yes, it is a safe and clean city. People are welcoming. There were no 

xenophobic threats since I been studying in Windhoek… NUST caters for 

students from different background and has good facilities and lecturers. 

The degree seeking students admitted to recommending Windhoek-based universities 

because they are comprised of career driven lecturers who have the passion in their 

related field of study and aim to produce constructive students. They conduct regular 

class presentations and are kept busy with assignments and class exercises. The 

study environment at Windhoek-based universities is conducive for learning and the 

universities have well-equipped Libraries. S5 a degree seeking student from Zimbabwe 

stated that she would recommend Windhoek as a study destination because of the 

following: 

Yes, I would recommend Windhoek as a study destination because there are 

many international students, the university offers interesting courses, and it 

gives a good opportunity to explore the country. 

S12 an exchange student from Austria mentioned that Namibia offers a wide variety of 

experiences therefore she would recommend it: 

Absolutely, I see Windhoek as a gateway to a continent which is a touristic 

hidden gem of the world. Here you can experience African culture. 

S13 on an exchange programme honestly stated that would recommend Windhoek-

based universities on condition that they improve on their service:  

I would recommend this university to future international students because you 

learn how to handle new and different situations and how to deal with unfamiliar 

situations independently, however, I would tell them to prepare themselves for 

a poor organisation and a slow communication among different departments. 

S6 a degree seeking student from Zimbabwe, disagreed that she would recommend 

Windhoek universities, she expressed her disappointment and stated that Windhoek-

based universities are not recommendable because of their bad service. 
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Right now? No, because for me personally, I feel like it was hard for me to get 

here because people don't respond to their emails, and they don't respond to 

your calls. So, I was less informed. I had to look around and ask other students 

what I am supposed to do. Just come here, not even knowing whether I got a 

place or not. 

Students were asked what they think the university could do better to attract more 

international students. The purpose of this question was to identify the weakness of 

the Windhoek-based universities from the international student perspective and 

recommend where they need to improve to attract more international students. S5 

suggested that Windhoek-based universities should extend their relationships with 

other African universities, where they can have representatives to promote their 

universities: 

Windhoek-based universities should have representatives that would visit other 

countries to speak at strategic events which are held in those countries to 

promote their universities.  

S1 emphasised on Windhoek-based universities to improve on their services towards 

international students’ applications:  

I would say that the Windhoek-based universities should really work hard to 

improve on their services, as international student apply to study, the university 

delays to respond to the students and I ended up making calls to inquire on the 

status of my applications. It was really frustrating to get a place in to this 

university. 

S5 suggested that the universities should award international students’ loans or 

scholarships that will help other students that do not have financial resources because 

there are some students who have the potential to become valuable citizens to their 

countries, but they do not have the resources to do so: 

Windhoek-based universities should offer scholarships to students and expand 

partnerships with European/American countries and advertise their universities 

which could also assist with granting scholarships to African students. 

S10 stated that Windhoek-based universities should have a department processing 

international applications to avoid the delays in response to students’ applications 

which discourages other potential students:  
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Windhoek-based universities should improve on their marketing to potential 

international students and service. The Windhoek-based universities must 

answer their calls because it frustrates students, when one is calling outside the 

country and are unsure if you will be accepted and you stressing about missing 

other opportunities at other universities while hoping you are going to be 

accepted. 

S6 shared the sentiments of S10, the student emphasised on poor service at Windhoek 

universities. S6 advised that Windhoek-based universities need to improve on their 

service towards international students as their poor service will contribute to negative 

word-of-mouth:  

For me it's time management. It's quite poor. So, like I end up panicking during 

last minute thing. I guess improve on their communication. Students should be 

well informed before coming. I think for now that's the major issue. 

S13 emphasised the issue of student accommodation and stated that Windhoek-based 

universities should consider the issue of accommodation for international students 

because renting in private accommodation is too expensive for them and is not 

conducive for learning. 

If Windhoek-based universities do not have enough space in their school 

hostels, they should make arrangements with private accommodation operators 

so that they can charge them student’s fees on condition that they bring them 

more international students. When universities lease private accommodation, 

…… make the rooms suitable for students, like having study tables, lamps and 

should be away from shebeens as they cause a lot of noise.  

S12 was more concerned with student accommodation and study permits therefore, 

the student suggested that Windhoek-based universities should provide good student 

accommodation which is conducive to a students’ life and assist with the processing of 

study permits:  

If the university can assign staff who can assist international students with the 

permit’s application process, it will be easier and provide student 

accommodation. 

S4 a degree seeking student from Zimbabwe pointed out that Windhoek-based 

universities should introduce international programmes which can offer them a 
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competitive advantage in the job market and students’ exchange programmes with 

European universities: 

To do more active promotion, for example on social media, offer exchange 

programs and collaboration projects with European universities. Increase the 

offer of international study programs…... Windhoek should develop international 

programmes which will make us attractive to employers.  

S11 stated that Windhoek-based universities should do more promotion and promote 

students’ networks by nominating disciplined local students who can act as guides to 

the international students, because it will enhance intercultural relationships between 

students: 

Promote and market the universities more, perhaps assign a local student to an 

international student for the first month or so, this way the international student 

feels more welcome and not out of place. 

A common theme that emerged frequently is the need for Windhoek-based universities 

to promote cultural exchange between the local students and the international 

students. S7 suggested for: 

Introduction of Inter-University International Students Cultural Festival. Allowing 

for students to come together, teaching and sharing food, cultural 

performances, and stories of their countries of origin. This would also develop 

interest for International Students to study at Universities in Windhoek. 

The students were also asked what they think Namibia can change to enhance 

educational tourism in the country. The purpose of the question was to recommend 

better strategies to the policy makers to promote educational tourism in the country. 

Three of the exchange students suggested that Namibia should make it easier for 

international students to get study permits. S1 stated that: 

Let's say first the immigration affect our studies. Because if you don't have all 

papers, even in the middle of the year, you must go back to your country or else 

you get arrested. 

S2 also supported S1 that Namibian Ministry of Home Affairs should improve on their 

service and issue study permits to international students which last for the whole 

duration of their studies to prevent the inconvenience to the studies: 
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The immigration office must issue study permits which will last the whole 

duration of your studies and improve their service…… also keep a record of the 

student’s documentations…… because when you apply in the first year, we give 

all our original documents and then when you have to renew, they ask for the 

same documents which they already have. 

S3 similarly felt that a study permit which expires after one year is frustrating 

international students and discourages future students to study in Namibia because of 

the extensive processes involved with obtaining a permit: 

Immigration office to improve on their service…… because when you apply for 

a study permit is not good because you must apply every year. Before it was 

three years, we could be allowed to choose the years you are studying now it 

changed. But now they are only limiting one year and it's really taking long to be 

processed. I applied mine in the beginning of March, but still now I'm only having 

my first letter, sometimes you go to apply for the second-year permit, and they 

reject it while you were issued with a permit in the first. You must go again and 

reapply and sometimes the study permits are only issued in September or 

November, and you must still pay for the whole year. And sometimes they're 

asking us to go back to our country to reapply from there. 

The most repeated theme which emerged frequently from the international students is 

the process of acquiring a study permit in Namibia. The emerged theme supported the 

revelations of some key informants who felt that home affairs contributed to the 

challenges of Windhoek-based universities in realising educational tourism because of 

their poor service. All the degree seeking students suggested that the government 

should issue the study permits that is equivalent to the duration of student’s studies 

rather than requiring students to renew their permits yearly.  

S7 stated that the Namibian government should allow students to get study permits for 

the full duration of the course: 

Making it easier for students to obtain their study permits, perhaps ensuring their 

permits are valid for the duration of their various courses and ensuring there is 

one or two members of staff who deal with the study permit process on behalf 

of the students to avoid the long queues at the Ministry of Home Affairs and 

Immigration. 
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S6 concurred that the Namibian government should issue a study permit that last for 

the duration of studies: 

I think the permit issues because for now we can only apply yearly, of which is 

tenuous. It's just a complicated process. If they could allow us to just apply for 

the permit once for the duration of our study. 

Additionally, S10 highlighted that getting a study permit in Namibia is a frustrating 

process: 

Study permits take too long and that affect our performance because one 

worries if they will be granted a permit or not instead of concentrating on our 

studies. 

On the other hand, S11 suggested that Windhoek should be promoted as an attractive 

destination to catch the attention of potential international students. S11 further 

suggested that the city should develop student communities which can promote 

cultural exchange: 

Promote Windhoek as an attractive city for international students, develop 

student communities. 

Students were asked how studying outside their country benefit them. The purpose 

was to determine the advantage of educational tourism and compare with the findings 

of the literature review. Both degree seeking and exchange students articulated that 

studying outside their own countries promoted networking and intercultural exchange. 

S1 stated that studying outside their country is beneficial as it enhances networking:  

When you study outside your own country, you meet new people and make 

friends. 

The three students [S1, S2 & S3] from DRC felt that studying outside their own country 

gives them a competitive edge to employers more than those studying in their own 

country. S1 stated that: 

When you have studied outside the country people back home respect and 

admire you. Because we study here in English, when we go back home it makes 

it easy to find a job because most people in DRC cannot speak English.   

S4 conveyed that studying outside their own country offer an opportunity to get an 

exposure of other cultures and networking:  
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Exposure to other cultures, new experiences, a widened network of people in 

various professions, and new friendships.  

S7 a degree seeking student from Zambia specified that studying outside has accorded 

her an opportunity to indulge in other cultures, making friends from different 

nationalities and meeting potential employers during her job attachment: 

Learning and experiencing different cultures, ability to visit tourist attractions you 

have never been to before, making lifetime friends with people from different 

countries, creating business partnerships with new people, networking and 

meeting people who can recommend you to certain companies for internships 

and possible job placements. 

All international students interviewed testified that educational tourism brings about 

exposure to a whole new world, cultural exchange, friendships and relationships with 

former lecturers and peers. It also brings about the feel of having a second home away 

from home. Educational tourism reduces cultural shock and promote international 

peace. S6 confirmed that: 

I guess exposure. You can't be limited to the things that are only available in the 

country. And for me, I think it will really instil a wider perspective of the world as 

well, because now I'm getting to experience diverse cultures and stuff like that. 

S12 also benefited from studying outside his country and stated that coming to Africa 

has widened her international perspective: 

To gain international experience, widen my horizon and get to know new people. 

Another theme that emerged frequently was that studying outside the country of 

residence expands job opportunities for participating students. S5 stated that: 

 

For the past years since I have been studying here, I have established greater 

bonds, relationships, and overtime it might turn into career opportunities. Also 

impressing my future employers because they will know that I have an open 

mind and can easily adapt to different environments. 

5.3 Discussion  
 

Several discussions can be drawn from the results presented in research findings. 

Although the sample from which data was gathered is small, the researcher is of the 
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impression that the results still provide meaningful findings and insights to successfully 

enhance educational tourism development at Windhoek universities. The discussion 

section is guided by the research questions, and it will provide an interpretation of 

the findings of the research about whether the research questions were answered 

based on the results.  

• Interviews  

Participation levels of Windhoek-based universities in educational tourism: 

Although Windhoek-based universities are not actively involved in educational 

tourism the results showed that they enrol two categories of international students, 

long-term degree seeking students and short-term students’ semester-based 

exchange students enrolled in programs in their home countries. While the long-term 

students provide a source of sustainable educational tourism receipts, there are no 

active structures aimed at attracting this student category.  

The participation of Windhoek-based universities in educational tourism is not 

significant, and this is attributed to the lack of policies aimed at enhancing educational 

tourism. According to the findings only two of the three Windhoek-based universities 

are involved in educational tourism. They have international relations offices which 

facilitate the international mobility of students and academics but do not term it as 

tourism but rather international education. Windhoek-based universities established 

partnerships with international universities which gives them the reason to believe that 

they are involved in educational tourism. However, one of the Windhoek-based 

universities does not have an international relations office which gave the impression 

that they are not actively engaged in educational tourism. It is fitting to begin with what 

educational tourism entails according to the findings of the research results. Interview 

participants described educational tourism as a combination of learning and travel. 

Irfan et al., (2017:1) defined educational tourism as travel, whereby those participating 

in it combining leisure and learning: attend classes, guided tours for new experiences, 

satisfaction of their curiosity and achieving other learning goals.  

Limitations facing Windhoek-based universities in realising educational tourism in 

Namibia: 

The second research question was focused on the limitations facing Windhoek-based 

universities in realising educational tourism in Namibia. An important finding revealed 

by the research results, which supported existing literature is that Namibia does not 



 104 

actively promote educational tourism which, creates a challenge. Aside from the limited 

participation in international student exchange programs at the three universities, the 

lack of specific strategies to attract more international students were also highlighted. 

The lack of specific strategies towards educational tourism was attributed to the lack 

of a need to promote educational tourism because the universities do not have enough 

space in their programmes to accommodate the high demand of Namibian students 

and international students. The research findings revealed that limited space in the 

Windhoek-based universities were a challenge which causes them not to promote 

universities to international students. This finding substantiates the remarks which 

were made by international students regarding poor service by Windhoek universities’ 

in responding to student applications.  

The findings illustrated that Windhoek-based universities give more attention to the 

international students who come for a semester or those on an exchange programme. 

This finding was revealed by the fact that universities create short-term programmes 

based on the specific international partners’ need. There are no specific programmes 

promoted as part of educational tourism to long-term international students. 

According to the findings the lack of stakeholder collaboration was the root cause of 

most challenges hindering the development of educational tourism at Windhoek 

universities. The challenges can be manageable if public and private sectors work 

together to develop a policy on sustainable educational tourism development. 

Another common finding is the unavailability of a budget allocation towards the 

enhancement of educational tourism. The review of the literature testified that a lack of 

financial resources is among the most significant aspects of educational tourism 

development (Kabanova et al., 2016:207). A lack of a strong relationship between the 

three Windhoek-based universities was revealed by the research findings and with 

other Sub-Saharan universities.  

Benefits of educational tourism:  

The third research question concentrated on the advantages of educational tourism 

development for Windhoek universities.  Based on the research findings the benefit of 

educational tourism is threefold: it benefits the students, the universities, and the host 

countries. The most common response about the benefits of educational tourism was 

the opportunity to learn other cultures of the host countries and that of other 

international students which they meet at the universities and to enhance the social 
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dynamics of students as well as building maturity in students. Educational tourism 

offers an opportunity to reduce culture shock, language barrier, economy benefits, job 

opportunity, international peace & understanding and development of infrastructure, 

improvement of quality of life, improvements in behaviour and learning English. 

Educational tourism benefits universities as it promotes a multicultural environment 

within the universities hence giving them a competitive advantage. International 

students contribute significantly to the Namibian economy and promote cultural 

exchange, according to the research findings. Lee and King (2016:458) corroborate 

that international education has become an income generating business and foreign 

exchange driver for the host destinations. International students significantly contribute 

to countries’ economies through tuition payments, living expenses, travel, and even 

indirectly through visits by overseas friends and relatives (Lee & King, 2016:458).  

Key requirements for successful educational tourism development in Windhoek 

universities: 

The last question of the research was to explore key elements required for educational 

tourism to be successful in Windhoek universities. The key finding demonstrated by 

the research results is a need for strong stakeholder collaboration. Collaboration 

between universities, Ministry of Home Affairs, embassies, Ministry of Higher 

Education, Ministry of Environment, Forestry & Tourism and Local Communities is 

crucial for the success of educational tourism at Windhoek universities. The research 

literature suggested that no single organisation be it public or private, powerful, or not 

can develop a successful tourism destination. Instead, it is recognised that a variety of 

public and private sector stakeholders must collaborate in tourism destination planning, 

decision-making and management (Saito & Ruhanen, 2017:189). Hendijani 

(2016:297) advocates that encouraging the development of educational tourism by all 

involved parties such as the host university (as the provider), the government (as the 

authority) and host communities (as supporters), is vital to future educational tourism 

in any destination. Windhoek universities’ management support is vital for the 

development of educational tourism. Implementing educational tourism programs 

requires an adjustment in the socio-cultural, environmental, and economic structure of 

host communities which help to build their capacity to engage in the development of 

educational tourism planning. Another important requirement revealed by the research 

findings was the establishment of relationships between Windhoek-based universities 

and other African universities. The three Windhoek-based universities should work 
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together to complement each other rather than competing with each other to enhance 

educational tourism development in the country. 

Educational tourism towards sustainable tourism development: 

Although Windhoek-based universities are not actively involved in educational tourism, 

they strongly advocated that it could lead to sustainable tourism development in 

Namibia because it leads to social benefits, economic growth, and environmental 

protection in the host destination. The findings revealed that educational tourism 

contributes to sustainable development because international students enrolled 

contribute to the economy of the country through their expenditures in accommodation, 

tuition fees, transport and groceries. The findings further revealed that international 

students promote the study destinations and universities to their families and friends 

back home.  Tertiary education is identified as one of the service sectors which 

enhances the quality of human capital for sustainable growth (Soyer et al., 2020:2). 

International students in the destination country are not only limited to the classroom 

environment, but they are also sent out to explore the culture, tourism attractions of 

the destination. Therefore, meaning that money is injected in the local economy for 

improved lifestyles of the host community and appreciation of the natural environment. 

Educational tourism has a powerful role to increase social and economic capital and 

empowers learners and host communities worldwide (Hendijani, 2016:295). Another 

important finding is that educational tourism leads to poverty reduction in Namibia as 

it creates employment for tour operators, generate income for the local people because 

students rent accommodation from the locals which can lead to the preservation of the 

environment and nature because they can be used to sensitise the community on 

natural resources conservation.  

• Surveys  

The findings revealed that both degree seeking students and international exchange 

students were bothered by the services at the Windhoek-based universities and 

complained about the poor organisation and slow operations between different 

departments in the universities. Interestingly, enough Windhoek-based universities 

indicated that those international students enrolled at the universities are taken care of 

contrary to the student’s views. 

The most common response from the international students was the lack of assistance 

from the universities with student struggling with the renewal of their study permits. 
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The findings from the surveys revealed that several international students were 

arrested and some deported due to expired study permits and universities did not take 

any action to assist the students. A key finding revealed by the international students 

enrolled at Windhoek-based universities was that getting a study permit in Namibia 

was a frustrating process to international students limiting the realisation of educational 

tourism in Namibia.  

Both Windhoek-based universities and the international students confirmed that limited 

and expensive accommodation was one factor that is affecting international students 

as they are not capacitated to accommodate both Namibian students from outside 

Windhoek and the international students. The research also found that that the 

accommodation offered to the students on an exchange programme were not 

conducive for student life.  

A key finding from the international students coming from French speaking countries 

was the desire to learn English. Another important finding was that long-term 

international students are motivated more to obtain their degrees while the semester 

students wanted to see Africa and experience its culture. Irfan et al., (2017:2) informed 

that developed countries especially the English-speaking countries are gaining 

economic and social benefits from international education, and it is becoming a 

profitable project for them. 

Another important requirement for the success of educational tourism revealed by the 

research findings was of the development of international programmes and 

establishment of students’ communities at Windhoek-based universities which can 

promote student networking. The research findings confirmed that safety, affordable 

accommodation, improved service, relaxed study permits regulations, universities 

collaboration with external stakeholders, budget, various pedagogical methods, and 

attractiveness of the country are some of the recipes for an enhanced educational 

tourism at Windhoek universities.  

 
 
 

5.4 Chapter Summary  
 

This chapter presented the data analysis procedures adopted, findings from responses 

of the participants from the interviews and qualitative surveys. The chapter further 

presented the discussions of the research findings. The results show that there is a 

lack of marketing from the Windhoek-based universities and the lack of a need to 
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market the universities because of the limited space at Windhoek universities. Themes 

discussed were as follows: universities participation in educational tourism, the 

benefits of educational tourism, the limitations faced by Windhoek-based universities 

in realising educational tourism and the key requirements for the successful 

educational tourism in Windhoek universities. The next chapter deals with conclusions 

and recommendations for future research. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER SIX 

CONCLUSIONS AND RECOMMENDATIONS 

 

6.1 Introduction  
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This is the final chapter of the study which concludes the entire thesis. In this chapter 

the gaps in literature review are highlighted, the study's findings are summarised and 

recommendations are provided regarding the study’s findings for future research and 

how to implement those findings in relation to the theory gained from the study.  

 

6.2 Conclusions 
 

These conclusions from the interviews and qualitative surveys can be viewed as 

demographic conclusions and empirical conclusions. The demographic conclusions 

include those drawn from the various characteristics of the participants involved in 

educational tourism development at Windhoek universities. The results revealed that 

the demographic characteristics of the study participants influenced the answers 

provided on international students’ mobility at Windhoek universities. Several 

conclusions can be drawn from the research findings of the study which was guided 

by the following research objectives:  

 

• To determine the participation levels of Windhoek-based universities in 

educational tourism. 

The study results revealed that although Windhoek-based universities enrol both 

degree seeking and exchange students, they are not actively involved in the promotion 

of educational tourism. The results further showed that Windhoek-based universities 

do not have specific programmes aimed at attraction international students. However, 

McGladdery and Lubbe (2017:300) suggested attractive pedagogical approaches as 

vital for the promotion of educational tourism at universities.   

 

• To explore the advantages of educational tourism development for Windhoek 

universities. 

Several advantages of educational tourism both to the students and the destinations 

such cultural exchange and economic benefits were repeatedly identified by study 

participants. Although Windhoek-based universities did not see the need to promote 

educational tourism, they acknowledged that educational tourism promote a 

multicultural university environment, brings more economic opportunities for 

destinations. The findings coincided with the revelation of (Irfan et al., 2017:2) who 

established that effectively implemented educational tourism follows the sustainable 
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development principles. It has multiple benefits especially to the destination as it brings 

economic, technological, social, cultural, and educational benefits. 

 

• To establish the limitations faced by Windhoek-based universities in realising 

educational tourism.  

 

Results indicated that most participants in the international relations department 

occupying lower positions were not acquainted with educational tourism and their roles 

were mostly administerial with no understanding of the purpose the department they 

work in. It was also clear that the participants who held higher rank positions were more 

knowledgeable of the existence of educational tourism although it was called 

international education. These results agreed with the findings made by Tong (2021), 

that limited literature on educational tourism exist and the under-consideration of 

educational tourism.   

The demographic results also established that participants who were in managerial 

positions had post-graduates’ qualifications while those who work directly with 

international students at the Windhoek-based universities hold under-graduate 

qualifications. This shows that the educational level of staff working with international 

students is vital for the development of educational tourism at Windhoek universities. 

A lack of stakeholder collaboration was observed from the empirical research. The lack 

of collaboration between the Windhoek-based universities and the public sector 

(Ministry of Higher Education, embassies and Ministry of Home Affairs) contributed to 

the poor service and many other challenges international students faced. These results 

confirmed the findings of (Rosnan, & Abdullah, 2018; Freudenreich et al., 2020; Le Ha 

et al., 2022) that every organisation comprises of stakeholders who directly and 

indirectly influence the operation of the business. The stakeholder collaboration is vital 

for the enhancement of educational tourism at Windhoek universities. Several 

literatures (Sharma, 2015; Voleva-Petrova, 2020; Xiong et al., 2021) encouraged 

stakeholder collaboration for value creation.  Many international students seeking to 

pursue their degrees at Windhoek-based universities were from African countries while 

those on exchange programs were from Europe. The attraction of Windhoek-based 

universities to African countries is attributed to the attractiveness, political stability, 

flexible governmental regulations, and the quality of education in Namibia. The results 
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agreed with the findings in the literature review (Harazneh, Al-Tall, Al-Zyoud & 

Abubakar, 2018) that beauty of the destination, political stability, English language, 

cost encourages educational tourism at the destination.  

The research findings also revealed that a lack of policies on educational tourism in 

Namibia, is the key limitation to the development of educational tourism in Namibia. 

Educational tourism is not considered and it does not feature in the Namibian tourism 

policy. Windhoek-based universities do not adequately acknowledge international 

students and this can be attributed to poor stakeholder collaboration and absence of 

educational tourism policy. The results of the empirical research agreed with the 

findings of the literature review which revealed that educational tourism is hybridised 

in other sectors and a lack of specific policies for educational tourism development 

(McGladdery & Lubbe, 2017:325). 

The research observed an inefficient international relations office at the three 

Windhoek universities. International students struggle on their own to arrange for 

logistical issues when they arrive in the country without the assistance of the 

universities. The study also showed that international students are faced with many 

challenges such as the delay in acquiring study permits, suitable accommodation, and 

sometimes end up missing classes or deported due to lack of study permits. The 

results confirm the findings that universities in developing countries are unable to 

promote themselves because of a lack of governmental support as alluded by Irfan et 

al., (2017:3) and The Namibia Tourism Policy (2012:13) which ascribed most 

challenges of educational tourism development to conflicting tourism stakeholder 

mandates as well as poor organisation which result in lack of coordination, shared 

organisational responsibilities, sluggish tourism statistics and analysis. 

Although participants revealed that educational tourism can enhance sustainable 

tourism development in the country, Windhoek-based universities do not have a 

budget allocated towards international students’ mobilities at the universities. The 

results further showed that Windhoek-based universities do not have international 

programmes and poor organisation between universities’ departments was observed.   

 

• To analyse the key elements required for educational tourism to be successful 

in Windhoek universities. 
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Findings revealed a relationship between the employee experience, exposure, and 

educational tourism development. It was evident that the exposure of employees to 

educational tourism determined the positive perceptions of the role of educational 

tourism development at Windhoek. Employees who participated in staff exchange 

initiatives at universities overseas encouraged the promotion of educational tourism at 

Windhoek universities. The finding is justified by Rosnan & Abdullah (2018:8) who 

revealed that inexperienced academics in handling educational tourism as limitation 

the development of educational tourism. 

 

• To explore the extent to which educational tourism contributes to Sustainable 

tourism development in Namibia. 

The findings also revealed that educational tourism has the potential to contribute to 

sustainable tourism development in Namibia. The potential can be realised through 

stakeholder engagement and development of clear educational tourism policy. The 

findings were also revealed by Prasetyo & Kistanti (2020:2583-2584) who identified 

tertiary education as one of the service sectors which enhance the quality of human 

capital for sustainable growth. Since the international students are not only limited to 

classroom environments when at study destinations, they also contribute to the 

sustainability of tourism in Namibia when traveling within the country on familiarisation 

tours. Students further contribute economically when the universities are on recess as 

they travel on their own or with friends and therefore contribute economically and 

promoting intercultural exchange. Another important finding is that educational tourism 

leads to poverty reduction in Namibia as it creates employment for tour operators, 

generate income for the local people because students rent accommodation from the 

locals which can lead to the preservation of the environment and nature because they 

can be used to sensitise the community on natural resources conservation.  

6.3 Recommendations  

The research has managed to draw a few conclusions from the research study based 

on both the literature and the empirical results obtained from the research. Based on 

the conclusions, the research suggests various recommendations for Windhoek 

universities, for future research, and lastly the research recommends contributions 

drawn from the research study. 
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Educational tourism is an important tourism niche to the sustainability of tourism in 

Namibia because it mitigates the risks associated with mass tourism on the natural 

and wildlife resources in Namibia. Educational tourism can be used as a strategy to 

promote environmental, social and economic viability in Namibia.  Based on the 

research results, the research recommends the following: 

 

Windhoek universities: 

• There is need for greater collaboration by Windhoek-based universities with 

their stakeholders.  This will enable universities and stakeholders to develop 

long term strategies which can enhance educational tourism development in 

Windhoek. 

• There is a need for the development of international programs and international 

student accommodation within the city to attract more overseas students. 

• There is a need for relationships between Windhoek-based universities and 

other African universities to promote understandings between African countries.  

• International relations office should assist with processing of study permits on 

behalf of international students. 

• There is a need for more cultural activities, active students’ associations at 

Windhoek-based universities as this will enhance the experience of international 

students.  

• There is a need for central office at Windhoek-based universities that deals only 

with international students’ applications and queries.  

• There is a need for an active promotion of Windhoek-based universities to 

international students.  

 

Ministry of Forestry, Environment & Tourism:  

• There is a need for a specific policy development aimed at promoting 

educational tourism at Windhoek universities. This will guide and encourage an 

organised educational tourism in the country.  

Ministry of higher Education: 

There is a need for more universities in Namibia. This will enable the expansion of 

international student mobility within the city and country at large, which in turn will boost 

the tourism and whole economic development. 



 114 

Ministry of Home Affairs: 

• There is a need for promoting good customer service among government 

ministries and universities administration.  

• The study recommends the need for educating Namibian government 

employees responsible for processing study permits about the importance and 

need of international students within the economy, through building awareness 

of the advantages of educational tourism in the country. This will help to create 

a balance among stakeholders. 

6.3.1 Recommendations for future research 
 

The study managed to generate the level of participation of Windhoek-based 

universities in educational tourism in Namibia. The research focused on the benefits, 

key requirements, and challenges of educational tourism at Windhoek universities. 

Although the research managed to achieve its objectives, there is still room for further 

studies to be conducted to expand the available literature on educational tourism in 

Namibia. The research recommends the following for future research: 

 

The literature leaves the opportunity to explore the strategies which can be adopted to 

realise educational tourism in Namibia for sustainable economic development. Its aim 

will be to examine if educational tourism can ease the burden on wildlife and natural 

resources. 

The study further leaves the opportunity to examine the calibre of international students 

for the Windhoek universities. The aim will be to analyse the needs of international 

students for the Windhoek universities.  

A study that investigates how stakeholders can be engaged to enhance the 

contribution of educational tourism to the sustainable tourism development in Namibia.  

Such a study can endeavour to obtain some qualitative factors which can position 

Namibia as an educational tourism destination in Africa. 

A study using a methodology that provides a deeper and more detailed understanding 

of stakeholders’ responsibilities in promoting educational tourism in Namibia. In-depth 

interviews investigating the importance of stakeholder importance towards educational 

tourism development in Namibia. 
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6.3.2 Contributions of the study 
 

The main reason for this study is to explore the possibility of successfully enhancing 

educational tourism at Windhoek universities. Education Tourism is identified as one 

of the types of tourism activities that has the potential to contribute to the sustainable 

tourism development by the Indonesian government (Ekasani et al., 2020:24). The 

study has two major significances, that is practical and theoretical: 

 

• Theoretical Significance 
 

The results of the study are expected to contribute to the existing literature on 

educational tourism development within Namibia.  

 

• Practical Significance 
 

a. For students  

Namibia currently has three universities, thus, this study can encourage the 

establishment of more universities in the country to cater for the high demand of both 

local and international students. The study can also provide international students with 

travel opportunities to Namibia and expand students learning of local culture.  

 

b. Windhoek Universities 

The results of the study can encourage the development of inter relationships between 

Namibian universities and other international universities in sharing ideas, teaching 

methodologies, and promoting joint research. 

 

c. Tourism stakeholders   

The result of the study can help initiate a dialogue on educational tourism development 

within the tourism industry in Namibia. The study results can also recommend 

strategies that can be included in the strategic plan for development of educational 

tourism. Moreover, the study can ease the problem of seasonality associated with 

leisure tourism based on the recommendations of this study. 

 

d. Future researchers 

The study can be a highlight for future researchers who wish to conduct further 

research on educational tourism.  
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The study has shed a clearer light on the potential of educational tourism within the 

tourism sector of Namibia, mainly focusing on the Windhoek universities. The 

contributions from the research can be viewed as follows: 

 

The research has managed to disclose the various literature resources on the 

importance of educational tourism by various scholars. The literature has managed to 

summarise the theories and empirical analysis by several scholars. This has added 

value for students and researchers studying the same research subject matter, or 

those who are still learning, as it provides an argument analysis of the various 

theoretical and empirical evidence which they can use in pursuing their studies. 

The study has managed to contribute information to the Windhoek universities, through 

knowledge of the educational tourism and the perceptions of international students 

towards the universities. This assists the universities to improve on their service 

towards international students. 

The research has managed to open more windows for future and further researchers 

who would wish to focus their studies on educational tourism in Namibia. The research 

laid a foundation for future scholars as it suggests further research which one can 

adopt for carrying out further research. 

The research contributes to the stakeholders in tourism and education who wish to 

have some basic knowledge about educational tourism development in Namibia. The 

study provides background knowledge through which one can have a better picture 

which he/she can use to gain understanding of the educational tourism product. 

Lastly, the study has contributed to all stakeholders through the provision of suggested 

recommendations on how educational tourism can be improved to boost the Namibian 

tourism industry within the economy, which in turn will lead to sustainable development 

of Namibian tourism.  

6.4 Scope and limitations of the study 
 

Educational tourism is a type of mobility whereby, people travel beyond the borders of 

their country to acquire intellectual services (Abubakar et al., 2014:59). Educational 

tourism goes beyond all educational providers such as universities, colleges, 

secondary and primary schools, however, in terms of scoping this study focused on 



 117 

universities in Windhoek. The study was conducted in Namibia’s capital Windhoek 

where the three Namibian universities are located. Namibia has only three universities 

and all are located in Windhoek. The study participants involved international relations 

administrators, heads of departments and students at the three Windhoek universities.  

Information on educational tourism in Namibia is very limited, thus the researcher relied 

on literature that was developed for other destinations.  

 

Additionally, other challenges with this research were insufficient time, information, and 

lack of funding. Since this alternative tourism product is under-considered in Namibia 

information known about this mobility may be insufficient, and only an insignificant 

number of people were able to provide relevant information on the subject matter, for 

example those at international relations departments of these universities (Voleva-

Petrova, 2020:190). Moreover, due to the Covid-19 pandemic, face-to-face interviews 

were a challenge during these trying times of the pandemic as study participants were 

reluctant to participate due to the fear of contracting the virus. As a result, the 

researcher was required to use data collection methods safer for both the researcher 

and the participants such as zoom/team meetings. Since most people were working 

from home, it was difficult to get hold of the study participants as some had no access 

to the internet and workplace emails.  

 

Some respondents felt uncomfortable to respond to the questionnaires because they 

were afraid of giving their views as they might have felt that it would affect the number 

of international students’ enrolment through their information being shared with other 

Windhoek-based universities competing for students’ numbers. However, the 

researcher first met the respondents and explained the confidentiality of their 

responses to them. 

The research considered only universities and excluded colleges, thus the results 

provided were prone to be limited if some participants failed to respond.  Therefore, 

the researcher booked dates for data collection which suited the participants to be able 

to collect data from all the targeted respondents. 

Another limitation of the study was the inability to collect data timely because of 

workload from full-time employment. However, the researcher made use of some of 

her leave days to collect and gather adequate research data.  
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6.5 Chapter Summary  

The research aim was to explore the possibility of successfully enhancing educational 

tourism in Windhoek Universities. The research looked at the impacts, key 

requirements and challenges of promoting educational tourism in a destination, 

through which data were collected using in-depth interviews and qualitative surveys. 

The study used a qualitative approach, where descriptive and exploratory analyses 

were conducted to be able to obtain meaningful results which could be used to explain 

the potential of educational tourism promotion to the Windhoek universities. The key 

findings suggest that the universities enrol both long-term degree-seeking and short-

term semester-based exchange students. With both categories of students providing 

a source of sustainable educational tourism receipts, no active structures are available 

for attracting these students. Respondents concur that Namibian universities possess 

the potential to attract international students to enrol in their programmes, which would 

contribute to the enhancement of cultural exchange and socio-economic leverages. 

This study managed to close a gap in the impact of educational tourism in Namibia and 

managed to open more windows for further studies to be conducted on strategies, 

policies and stakeholder engagement for sustainable educational tourism development 

in Namibia. 

 

 

 

 

 

 

 

 



 119 

REFERENCES 
 

Abbas, J., Alturki, U., Habib, M., Aldraiweesh, A. & Al-Rahmi, W.M. 2021. Factors 
affecting students in the selection of country for higher education: A comparative 
analysis of international students in Germany and the 
UK. Sustainability, 13(18):10065. 
 
Abdiyev, A.C. & Alimardonov, A.A. 2022. Personnel management in the field of 
tourism. Scientific progress, 3(2):495-501. 
 
Abubakar, A. M., Shneikat, B.H.T. & Oday, A. 2014. Motivational factors for 
educational tourism: A case study in Northern Cyprus. Tourism Management 
Perspectives, 11:58-62. 
 
Ahmad, S.Z. & Buchanan, F.R. 2017. Motivation factors in students’ decision to study 
at international branch campuses in Malaysia. Studies in Higher 
Education, 42(4):651-668. 
 
Alase, A. 2017. The interpretative phenomenological analysis (IPA): A guide to a 
good qualitative research approach. International Journal of Education and Literacy 
Studies, 5(2):9-19. 
 
Alasttal, M.N.M. & Burdey, M.B. 2017. An exploratory analysis of Pakistan tourism 
market: its present scenario, issues, challenges and future prospects. Biannual 
Research Journal Grassroots, 50(3):161-175. 
 
Alharahsheh, H.H. & Pius, A. 2020. A review of key paradigms: Positivism VS 
interpretivism. Global Academic Journal of Humanities and Social Sciences, 2(3):39-
43. 
 
Alipour, H., Rezapouraghdam, H., Rahimizhian, S., Soosan, A., Safaeimanesh, F., 
Khalid, H.S. & Abolghasemi, M.A.S. 2017. An examination of the role of Edu-tourism 
in destination management and development through locals' perspective: the case of 
EMU/TRNC. In Conference proceedings, 7th Advances in Hospitality & Tourism 
Marketing & Management (AHTMM) Conference, Famagusta, Cyprus:421-429. 
 
Alzyoud, S.A. & Bani-Hani, K. 2015. Social responsibility in higher education 
institutions: Application case from the Middle East. European Scientific 
Journal, 11(8):122-129. 
 
Amerta, I.M.S., Sara, I.M. & Bagiada, K. 2018. Sustainable tourism 
development. International Research Journal of Management, IT and Social 
Sciences, 5(2):248-254. 
 
Ankomah, P.K. & Larson, R.T. 2000. Education tourism: A strategy to sustainable 
tourism development in sub-Saharan Africa. DPMN Bulletin, 7(1):19-24. 
 
Aguado-Odina, T., Mata-Benito, P. & Gil-Jaurena, I., 2017. Mobilizing intercultural 
education for equity and social justice. Time to react against the intolerable: A 
proposal from Spain. Intercultural Education, 28(4):408-423. 
 



 120 

Arcodia, C., Novais, M.A., Cavlek, N. & Humpe, A., 2020. Educational tourism and 
experiential learning: students’ perceptions of field trips. Tourism Review. 76(1): 241-
254. 
 
Ashley, C. & Barnes, J. 2020. Wildlife use for economic gain: The potential for wildlife 
to contribute to development in Namibia. Environmental Sustainability:163-191. 
https://doi.org/10.1201/9780429117411-10. 
[21 October 2022]. 
 
Asiyai, R.I. 2015. Improving Quality Higher Education in Nigeria: The Roles of 
Stakeholders. International Journal of Higher Education, 4(1):61-70. 
 
Atkinson, D., 2016. Is South Africa's Great Karoo region becoming a tourism 
destination? Journal of Arid Environments, 127:199-210. 
 
Aynalem, S., Birhanu, K. & Tesefay, S. 2016. Employment opportunities and 
challenges in tourism and hospitality sectors. Journal of Tourism & Hospitality, 5(6):1-
5. 
 
Baporikar, N. 2022. Strategic Framework for Innovative Tourism and Sustainable 
Development in Namibia. International Journal of Tourism and Hospitality 
Management in the Digital Age (IJTHMDA), 6(1):1-16. 
 
Baporikar, N. 2015. Strategic approach to tourism development: A case of Namibia. 
ResearchGate.file:///C:/Users/26481/Downloads/4.Case3StrategicApproachtoTouris
mDevelopmentACaseofNamibia%20(1).pdf. [05 August 2021]. 
 
Besenyő, J. & Molnár, E., 2013. UN peacekeeping in Namibia. Tradecraft review: 
periodical of the scientific board of military security office (2012-2014), (1):93-109. 
 
Bezerra, J.C., Walker, T.R., Clayton, C.A. & Adam, I. 2021. Single-use plastic bag 
policies in the Southern African development community. Environmental 
Challenges, (3):100029. 
 
Blaikie, N. 2018. Confounding issues related to determining sample size in qualitative 
research. International Journal of Social Research Methodology, 21(5): 635-641. 
 
Bliss, S. 2018. Landscapes and landforms: Deserts: Namib desert. Geography 
Bulletin, 50(1):37-52. 
 
Booyens, I. 2020. Education and skills in tourism: Implications for youth employment 
in South Africa. Development Southern Africa, 37(5):825-839. 
 
Bradshaw, C. Atkinson, S. & Doody, O. 2017. Employing a qualitative description 
approach in health care research. Global Qualitative Nursing Research, 4:1-8. 
 
Braun, V., Clarke, V., Boulton, E., Davey, L. & McEvoy, C. 2020. The online survey 
as a qualitative research tool. International Journal of Social Research Methodology, 
1-14. 
 



 121 

Braun, V., Clarke, V., Boulton, E., Davey, L. & McEvoy, C. 2021. The online survey 
as a qualitative research tool. International journal of social research 
methodology, 24(6):641-654. 
 
Brownell, J., Pandit, K., Smith, M. & Weiland, N. 2021. Combating Unemployment in 
Namibia by Expanding Donor Support for MSR. Worcester Polytechnic Institute. 
file:///C:/Users/26481/Downloads/MSR%20Donor%20Mapping%20Final%20Report_
0%20(4).pdf. 
[21 October 2022]. 
 
Byrne, L., Roennfeldt, H., Wang, Y. & O'Shea, P. 2019. ‘You don't know what you 
don't know’: The essential role of management exposure, understanding and 
commitment in peer workforce development. International Journal of Mental Health 
Nursing, 28(2):572-581. 
 
Cohen, E.H. 2016. Towards a social history of Jewish educational tourism research. 
Research killing, 5(9):1-33. 
 
Crespi-Vallbona, M., Noguer-Juncà, E. & Coromina, L. 2022. The destination 
attachment cycle. The case of academic tourism. Journal of Tourism and Cultural 
Change:1-18. 
 
Crotti, R. & Misrahi, T. 2015. The travel & tourism competitiveness index 2015: T&T 
as a resilient contribution to national development. The Travel & Tourism 
Competitiveness Report, 13. 
 
Cruise, A.J. & Sasada, I.L. 2021. Investigation into the Efficacy of Namibia’s Wildlife 
Conservation Model as it relates to African Elephants (Loxodonta africana). Journal 
of African Elephants:3-53.  
 
Dameri, R.P. & Ferrando, P.M. 2021. Value creation disclosure: the international 
integrated reporting framework revisited in the light of stakeholder theory. Meditari 
Accountancy Research. 30(3):739-761. 
 
Davidson, L. & Sahli, M. 2015. Foreign direct investment in tourism, poverty 
alleviation, and sustainable development: a review of the Gambian hotel 
sector. Journal of Sustainable Tourism, 23(2):167-187. 
 
de Freitas Langrafe, T., Barakat, S.R., Stocker, F. & Boaventura, J.M.G. 2020. A 
stakeholder theory approach to creating value in higher education institutions. The 
Bottom Line. 33(4): 297-313. 
 
Dembovska, I., Silicka, I. & Ļubkina, V. 2016, May. Educational tourism in the training 
of future tourism professionals. In society, integration, education. Proceedings of the 
International Scientific Conference (4):245-255. 
 
Devi, S. 2020. Travel restrictions hampering COVID-19 response. Lancet (London, 
England), 395(10233):1331. 
 
Dibra, M. & Oelfke, T. 2013. Students' Perceptions and Attitudes toward Sustainable 
Tourism Development in Albania. Mediterranean Journal of Social Sciences, 
4(10):706-706. 

file:///C:/Users/26481/Downloads/MSR%20Donor%20Mapping%20Final%20Report_0%20(4).pdf
file:///C:/Users/26481/Downloads/MSR%20Donor%20Mapping%20Final%20Report_0%20(4).pdf


 122 

 
DiCicco‐Bloom, B. & Crabtree, B.F. 2006. The qualitative research 
interviews. Medical education, 40(4):314-321. 
 
Dieke, P.U. 2020. Tourism in Africa: Issues and prospects. Sustainable Human 
Resource Management in Tourism: 9-27. 
 
Donkor, F.K., Mazumder, R.K., Hosseinzadeh, S. & Roy, S. 2020. A user-centric 
design approach to understand international education in the contemporary world: 
Motivations and gender preferences for studying in Europe. Journal of Research in 
International Education, 19(1):54-68. 
 
Ekasani, K.A., Bhuanaputri, N.K.A.W., Yosephanny, P. & Alberta, F.J. 2020. The role 

of educational tourism for Indonesia development. Journal of Business on Hospitality 

and Tourism, 6(2):170-176. 

 
Etikan, I., Musa, S.A. & Alkassim, R.S. 2016. Comparison of convenience sampling 
and purposive sampling. American Journal of Theoretical and Applied Statistics, 
5(1):1-4.  
 
Evelina, J., Samuel, N. & Lukas Homateni, J. 2020. Estimating the economic impact 
of COVID-19: A case study of Namibia.  https://mpra.ub.uni-
muenchen.de/99641/1/MPRA_paper_99641.pdf. [21 October 2022]. 
 
Ezel, C. & Arasli, H. 2019. Movement from emerging economies to small island 
states: motivations of Nigerian educational tourists in North Cyprus. Island Studies 
Journal, 14(1):1-21. 
 
Ezeuduji, I.O. 2015. Strategic event-based rural tourism development for sub-
Saharan Africa. Current Issues in Tourism, 18(3):212-228. 
 
Fahimi, A., Saint Akadiri, S., Seraj, M. & Akadiri, A.C. 2018. Testing the role of 
tourism and human capital development in economic growth. A panel causality study 
of micro states. Tourism Management Perspectives, 28:62-70. 
 
Falk, J.H., Ballantyne, R., Packer, J. & Benckendorff, P. 2012. Travel and learning: A 
neglected tourism research area. Annals of Tourism Research, 39(2):908-927. 
 
Farmaki, A. 2012. A supply-side evaluation of coastal tourism diversification: the case 
of Cyprus. Tourism Planning & Development, 9(2):183-203. 
 
Finke, G., Gee, K., Kreiner, A., Amunyela, M. & Braby, R. 2020. Namibia's way to 
Marine Spatial Planning–Using existing practices or instigating its own 
approach? Marine Policy, 121:104107. 
 
Fischer, A.P. 2018. Pathways of adaptation to external stressors in coastal natural-
resource-dependent communities: Implications for climate change. World 
Development, 108:235-248. 
 
Franco, N.T., Sánchez, J.E.O. & López, E.R.A. 2022. Educational tourism. Journal of 
Administrative Science, 4(7):26-31. 

https://mpra.ub.uni-muenchen.de/99641/1/MPRA_paper_99641.pdf
https://mpra.ub.uni-muenchen.de/99641/1/MPRA_paper_99641.pdf


 123 

 
Freeman, R.E., Phillips, R. & Sisodia, R. 2020. Tensions in stakeholder 
theory. Business & Society, 59(2):213-231. 
 
Freudenreich, B., Lüdeke-Freund, F. & Schaltegger, S. 2020. A stakeholder theory 
perspective on business models: Value creation for sustainability. Journal of 
Business Ethics, 166(1):3-18. 
 
Gargallo, E. 2020. Community conservation and land use in Namibia: Visions, 
expectations and realities. Journal of Southern African Studies, 46(1):129-147. 
Geldres-Weiss, V.V., Gambetta, N., Massa, N.P. & Geldres-Weiss, S.L. 2021. 
Materiality matrix use in aligning and determining a firm’s sustainable business model 
archetype and triple bottom line impact on stakeholders. Sustainability, 13(3):1065. 
 
Ghaljaie, F., Naderifar, M. & Goli, H. 2017. Snowball sampling: A purposeful method 
of sampling in qualitative research. Strides in Development of Medical 
Education, 14(3):1-4. 
 
Gogoi, S. & Balaji, P.D. 2015. Educational tourism and its impact: a case study from 
Kanchipuram, Chennai, India. The Clarion-International Multidisciplinary 
Journal, 4(2):112-115. 
 
Gonzo, F.C. 2021. Impact of rural tourism development on poverty alleviation in the 
Northern region of Namibia.  North-West University. 
https://repository.nwu.ac.za/bitstream/handle/10394/37350/Gonzo_FC.pdf?sequence
=1&isAllowed=y. [21 October 2022]. 
 
Górski, A. & Parkitna, A. 2017. The budget efficiency of entities in public finance 
sector. Management and Finance, (1):51-62. 
 
Green, I. & Sheyapo, M. 2018. Creative Cultural Tourism for Namibia: Opportunities 
and Challenges. Almatourism-Journal of Tourism, Culture and Territorial 
Development, 9(9):181-194. 
 
Gümüş, S., Gök, E. & Esen, M. 2020. A review of research on international student 
mobility: Science mapping the existing knowledge base. Journal of Studies in 
International Education, 24(5):495-517. 
 
Günbayi, I. & Sorm, S. 2018. Social paradigms in guiding social research design: The 
functional, interpretive, radical humanist and radical structural 
paradigms. International Journal on New Trends in Education and Their 
Implications, 9(2):57-76.  
 
Hadad, S., Hadad, Y., Malul, M. & Rosenboim, M. 2012. The economic efficiency of 
the tourism industry: a global comparison. Tourism Economics, 18(5):931-940. 
 
Hale, B.W. 2021. Educating for the Environment: The Role of the Host Destination in 
Education Travel Programs. Sustainability, 13(15):8351. 
 
Harazneh, I., Al-Tall, R.M., Al-Zyoud, M.F. & Abubakar, A.M. 2018. Motivational 
factors for educational tourism: marketing insights. Management & Marketing. 
Challenges for the Knowledge Society, 13(1):796-811. 

https://repository.nwu.ac.za/bitstream/handle/10394/37350/Gonzo_FC.pdf?sequence=1&isAllowed=y
https://repository.nwu.ac.za/bitstream/handle/10394/37350/Gonzo_FC.pdf?sequence=1&isAllowed=y


 124 

 
Harris, R.O. 2020. Transnational Education in Sub Sahara Africa: Strategic 
Partnerships. Journal of Higher Education Theory and Practice, 20(2):111-121. 
 
Hart, C. 2018. Doing a literature review: Releasing the research imagination. London. 
SAGE Publications. 
 
Haufiku, P. 2018. Namibian Basketball Federation Marketing Strategy. Sports & 
Leisure Management. Kajaani University of Applied Sciences. 
https://www.theseus.fi/bitstream/handle/10024/157921/Thesis%20Final.pdf?sequenc
e=1&isAllowed=y. [21 October 2022]. 
 
Hennink, M. & Kaiser, B.N. 2021. Sample sizes for saturation in qualitative research: 
A systematic review of empirical tests. Social Science & Medicine:1-10. 
 
Hoa, N.Q. 2016, August. Marketing cultural heritage to promote tourism growth in 
peripheral areas of Vietnam for sustainable economic development. In Proceedings 
of the Annual Vietnam Academic Research Conference on Global Business, 
Economics, Finance and Social Sciences, Hanoi, Vietnam, August 7-9. 
 
Holden, A. 2016. Environment and tourism. London and New York: Routledge.  
 
Holenstein, A., Steinke, H. & Stuber, M. 2013. Introduction: Practices of Knowledge 
and the Figure of the Scholar in the Eighteenth Century. In Scholars in Action (2):1-
41. 
 
Hunter, D., McCallum, J. & Howes, D. 2019. Defining exploratory-descriptive 
qualitative (EDQ) research and considering its application to healthcare. Journal of 
Nursing and Health Care, 4(1):1-8. 
 
Irfan, A., Rasli, A., Sami, A. & Liaquat, H. 2017. Role of social media in promoting 
education tourism. Advanced Science Letters, 23(9):8728-8731. 
 
Jänis, J. 2011. The Tourism-development Nexus in Namibia: A study on national 
tourism policy and local tourism enterprises' policy knowledge. Interkont Books, 
University of Helsinki, Helsinki. 
 
Jansen, C. 2016. Tourism awareness and its impact on conservancy management 
strategies in Namibia: A case study of the Tsiseb conservancy. University of Namibia. 
https://repository.unam.edu.na/bitstream/handle/11070/1593/Jansen_2016.pdf?sequ
ence=4&isAllowed=y. [21 October 2022]. 
 
Javadi, M. & Zarea, K. 2016. Understanding thematic analysis and its pitfall. Journal 
of Client Care, 1(1):33-39. 
 
Johnson, J.L., Adkins, D. & Chauvin, S. 2020. A review of the quality indicators of 
rigor in qualitative research. American Journal of Pharmaceutical 
Education, 84(1):138-146. 
 
Jones, B.T., Diggle, R.W. & Thouless, C., 2015. From exploitation to ownership: 
wildlife-based tourism and communal area conservancies in Namibia. In Institutional 

https://www.theseus.fi/bitstream/handle/10024/157921/Thesis%20Final.pdf?sequence=1&isAllowed=y
https://www.theseus.fi/bitstream/handle/10024/157921/Thesis%20Final.pdf?sequence=1&isAllowed=y
https://repository.unam.edu.na/bitstream/handle/11070/1593/Jansen_2016.pdf?sequence=4&isAllowed=y
https://repository.unam.edu.na/bitstream/handle/11070/1593/Jansen_2016.pdf?sequence=4&isAllowed=y


 125 

arrangements for conservation, development and tourism in eastern and southern 
Africa,17-37.  
 
Jones, P. 2022. A review of the UK’s tourism recovery plans post COVID-19. Athens 
Journal of Tourism, 9(1):9-18. 
 
Joshi, A., Kale, S., Chandel, S. & Pal, D.K. 2015. Likert scale: Explored and 
explained. British Journal of Applied Science & Technology, 7(4):396. 
 
Jovanović, S. & Ivana, I.L.I.Ć. 2016. Infrastructure as important determinant of 
tourism development in the countries of Southeast Europe. Ecoforum 
Journal, 5(1):288-294. 
 
Julius, L.H. 2020. Conceptualisations and pedagogical practices of academic literacy 
in Namibian higher education, ORCID. Rhodes University. 
https://commons.ru.ac.za/vital/access/services/Download/vital:42807/SOURCE1?vie
w=true. [21 October 2022]. 
 
Kalu, M.E. 2019. Using emphasis-purposeful sampling-phenomenon of interest–
context (EPPiC) framework to reflect on two qualitative research designs and 
questions: A reflective process. The Qualitative Report, 24(10):2524-2535. 
 
Kalvelage, L. Revilla Diez, J. & Bollig, M. 2020. How much remains? Local value 
capture from tourism in Zambezi, Namibia. Tourism Geographies:1-22. 
 
Kalvelage, L., Revilla Diez, J. & Bollig, M. 2021. Do tar roads bring tourism? Growth 
corridor policy and tourism development in the Zambezi region, Namibia. The 
European Journal of Development Research, 33(4),1000-1021. 
 
Kandjinga, L. & Landman, K., 2022. Planning for safe neighbourhoods in Namibia: A 
comparative case study of two low-income neighbourhoods in the city of 
Windhoek. Development Southern Africa. https://www.tandfonline.com/loi/cdsa20. 
[21 October 2022]. 
 
Karppinen, S., Kallunki, V. & Komulainen, K. 2019. Interdisciplinary craft designing 
and invention pedagogy in teacher education: student teachers creating smart 
textiles. International Journal of Technology and Design Education, 29(1):57-74. 
 
Kasese-Hara, M. & Mugambi, J.I. 2021. Experiences of African International Students 
in a South African University–A Qualitative Study. South African Journal of Higher 
Education, 35(4):116-137. 
 
Kavita, E. & Saarinen, J. 2016. Tourism and rural community development in 
Namibia: Policy issues review. Fennia-International Journal of Geography, 194(1):79-
88. 
 
Kimaro, M.E. & Saarinen, J. 2019. Tourism and poverty alleviation in the Global 
South: Emerging corporate social responsibility in the Namibian nature-based tourism 
industry. In Natural resources, tourism and community livelihoods in southern 
Africa:123-142. Routledge. 
 

https://commons.ru.ac.za/vital/access/services/Download/vital:42807/SOURCE1?view=true
https://commons.ru.ac.za/vital/access/services/Download/vital:42807/SOURCE1?view=true
https://www.tandfonline.com/loi/cdsa20


 126 

Kivunja, C. & Kuyini, A.B. 2017. Understanding and applying research paradigms in 
educational contexts. International Journal of Higher Education, 6(5):26-41. 
 
Klataske, R.T. 2017. Wildlife Management and Conservation on Private Land in 
Namibia: An Ethnographic Account. Michigan State University. 
 
Kosmaczewska, J. & Jameson, S. 2021. “Education First” or “Tourism First”—What 
Influences the Choice of Location for International Exchange Students: Evidence 
from Poland. Journal of Hospitality & Tourism Education. 
https://www.tandfonline.com/loi/uhat20. [21 October 2022]. 
 
Komandyshko, E.F. & Semenova, E.A. 2017. Educational tourism: Adoption of art 
management technologies in the activity of universities. Journal of Environmental 
Management & Tourism, 86 (22):1183-1188. 
 
Kurapov, A., Pavlenko, V., Drozdov, A., Bezliudna, V., Reznik, A. & Isralowitz, R. 
2022. Toward an understanding of the Russian-Ukrainian war impact on university 
students and personnel. Journal of Loss and Trauma,1-8. 
 
Lamsal, P., Atreya, K., Pant, K.P. & Kumar, L. 2016, February. Tourism and wetland 
conservation: application of travel cost and willingness to pay an entry fee at 
Ghodaghodi Lake Complex, Nepal. In Natural Resources Forum, 40(1-2):51-61. 
 
Law, N., Niederhauser, D.S., Christensen, R. & Shear, L. 2016. A multilevel system 
of quality technology-enhanced learning and teaching indicators. Journal of 
Educational Technology & Society, 19(3):72-83. 
 
Le Ha, P., Alas, Y., Noorashid, N., Lee, S., Lee, K. & Shahrill, M. 2022. Examining 
the odd, not the norm: Korean international students in Brunei Darussalam–a less-
known place in Asia. Globalisation, Societies and Education,1-19. 
 
Lehloenya, P.M. 2017. Development and regulation of tourism for mutual benefit in 
the Southern African Development Community (SADC). Law, Democracy & 
Development, 21(1):84-96. 
 
Lesjak, M., Juvan, E., Ineson, E.M., Yap, M.H. & Axelsson, E.P. 2015. Erasmus 
student motivation: Why and where to go? Higher Education, 70(5):845-865. 
 
Liu, L. 2016. Using Generic Inductive Approach in Qualitative Educational Research: 
A Case Study Analysis. Journal of Education and Learning, 5(2):129-135. 
 
Liu, X. & Zhou, J. 2021. Assessment of the Continuous Extreme Drought Events in 
Namibia during the Last Decade. Water, 13(20):2942. 
 
Luetkemeier, R. & Liehr, S. 2019. Integrated responses to drought risk in Namibia 
and Angola. Water Solut, 3:56-60. 
 
Maga, A. & Nicolau, P. 2018. Assessing the Educational Tourism Potential: the Case 
of ASEAN. In Proceedings of the 9-th International Science, Social Science, 
Engineering and Energy Conference (I-SEEC 2018):466-482). 
 

https://www.tandfonline.com/loi/uhat20


 127 

Maga, A. & Nicolau, P. 2018. Conceptualizing educational tourism and the 
educational tourism potential (evidence from ASEAN countries). Advances in 
Economics, Business and Management Research (AEBMR), 39:343-348. 
 
Mainardes, E.W., Alves, H. & Raposo, M. 2010. An exploratory research on the 
stakeholders of a university. Journal of Management and Strategy, 1(1):76. 
 
Majid, U. 2018. Research fundamentals: Study design, population, and sample size. 
Undergraduate research in natural and clinical science and technology journal, 
2(1):1-7. 
 
Mamirkulova, G., Mi, J., Abbas, J., Mahmood, S., Mubeen, R. & Ziapour, A. 2020. 
New Silk Road infrastructure opportunities in developing tourism environment for 
residents better quality of life. Global Ecology and Conservation, 24: e01194. 
 
Marker, L.L. & Boast, L.K. 2015. Human–wildlife conflict 10 years later: lessons 
learned and their application to cheetah conservation. Human Dimensions of 
Wildlife, 20(4):302-309. 
 
Matahir, H. & Tang, C.F. 2017. Educational tourism and its implications on economic 
growth in Malaysia. Asia Pacific Journal of Tourism Research, 22(11):1110-1123. 
 
Matahir, H & Tang, C.F. 2018. Effects of Infrastructure, Safety and Academic 
Qualities on Demand for Educational Tourism in Malaysia. Institutions and 
Economies, 10(3):14-36. 
 
Matyas, M. 2020. Opportunities and barriers to multimodal cities: Lessons learned 
from in-depth interviews about attitudes towards mobility as a service. European 
Transport Research Review, 12(1):1-11. 
 
McGladdery, C.A. & Lubbe, B.A. 2017. Rethinking educational tourism: proposing a 
new model and future directions. Tourism Review. 72(3):319-329. Emerald 
Publishing Limited.  
 
McGladdery, C.A. & Lubbe, B.A. 2017. International educational tourism: Does it 
foster global learning? A survey of South African high school learners. Tourism 
Management, 62:292-301. 
 
Medina-Muñoz, D.R., Medina-Muñoz, R.D. & Gutiérrez-Pérez, F.J. 2016. The 
impacts of tourism on poverty alleviation: An integrated research framework. Journal 
of Sustainable Tourism, 24(2):270-298. 
 
Ministry of Tourism, (2008). National Policy on Tourism for Namibia. Windhoek: 
Ministry of Environment and Tourism. 
 
Mishra, S.B. & Alok, S. 2017. Handbook of research methodology: A compendium for 
scholars & researchers. Edu-creation publishing: New Delhi. 
 
Mohajan, H.K. 2018. Qualitative research methodology in social sciences and related 
subjects. Journal of Economic Development, Environment and People, 7(1):23-48. 
 



 128 

Mok, K.H., Xiong, W., Ke, G. & Cheung, J.O.W. 2021. Impact of COVID-19 pandemic 
on international higher education and student mobility: Student perspectives from 
mainland China and Hong Kong. International Journal of Educational 
Research, 105:101718. 
 
Musavengane, R., Leonard, L. & Mureyani, S. 2020. Doing tourism in Southern Africa 
amid the coronavirus pandemic: Navigating political, socio-economic and 
environmental inequalities. Development Southern Africa,1-17. 
 
Musavengane, R., Woyo, E. & Ndlovu, A.O. 2021. COVID-19 and game park 
employees’ livelihoods in a distressed destination. Anatolia:1-14. 
 
Mushelenga, P. & van Wyk, J.A. 2017. A new state’s debut in regional diplomacy: 
Namibia and the Southern Africa Development Community (SADC). Africa 
Review, 9(1):58-70. 
 
Musora, O., & Mbaiwa, J. E. (2018). Employees` Perceptions of Environmental 
Impacts of Tourism Activites in The Okavango Delta, Botswana. International Journal 
of Hospitality and Tourism Management, 13-21. 
 
Naidoo, R., Weaver, L.C., Diggle, R.W., Matongo, G., Stuart‐Hill, G. & Thouless, C. 
2016. Complementary benefits of tourism and hunting to communal conservancies in 
Namibia. Conservation Biology, 30(3):628-638. 
 
Namibian Ministry of Environment & Tourism. 2011. National policy on climate 
change for Namibia. Windhoek: Republic of Namibia. 
 
Namibia Training Authority. 2015. Tourism & Hospitality Sector Skills Plan. Namibia. 
https://www.nta.com.na/wp-content/uploads/2020/07/Sector-Skills-Plan-TOURISM-
HOSPITALITYMAY-15_V3.pdf . [10 November 2021]. 
 
Neuert, C.E., Meitinger, K., Behr, D. & Schonlau, M. 2021. The use of open-ended 
questions in surveys. Methods, data, analyses: A Journal for Quantitative Methods 
and Survey Methodology (mda), 15(1):3-6. 
 
Niskala, M. 2015. Encountering the other: the Ovahimba culture and people in 
Namibian tourism promotion. Nordic Journal of African Studies, 24(3&4):20-20. 
 
Novelli, M., & Burns, P. 2010. Peer-to-Peer Capacity-Building in Tourism: Values and 
Experiences of Field-Based Tourism. South Africa. 
 
Novelli, M. & Hellwig, A. 2011. The UN Millennium Development Goals, tourism, and 
development: the tour operators' perspective. Current Issues in Tourism, 14(3):205-
220. 
 
Nowell, L.S., Norris, J.M., White, D.E. & Moules, N.J. 2017. Thematic analysis: 
Striving to meet the trustworthiness criteria. International Journal of Qualitative 
Methods, 16(1):1-13. 
 
Nyakunu, E.P. 2014. The role of small and medium enterprises (SMEs) in tourism 
policy formulation in Namibia (Doctoral dissertation, University of Johannesburg 
(South Africa)). 

https://www.nta.com.na/wp-content/uploads/2020/07/Sector-Skills-Plan-TOURISM-HOSPITALITYMAY-15_V3.pdf
https://www.nta.com.na/wp-content/uploads/2020/07/Sector-Skills-Plan-TOURISM-HOSPITALITYMAY-15_V3.pdf


 129 

 
Nyakunu, E. & Rogerson, C.M. 2014. Tourism policy analysis: The case of post-
independence Namibia. African Journal of Hospitality, Tourism and Leisure, 3(1):1-
13. 
 
Obrien, P., & Mojdeh, J. 2013. International Educational Tourism and Regional 
Development in Taiwan. A Discussion Paper. Rev: Pan-Pacific Management. 
 
Onjefu, S.A., Ejembi, E. & Onjefu, L.A. 2019. Measurement of noise pollution in 
northern industrial areas of Windhoek, Namibia. Journal of Environmental 
Protection, 10(9):1144-1154. 
 
Özdamar, L. & Demir, O. 2012. A hierarchical clustering and routing procedure for 
large scale disaster relief logistics planning. Transportation Research Part E: 
Logistics and Transportation Review, 48(3):591-602. 
 
Panda, S., Pandey, S.C., Bennett, A. & Tian, X. 2019. University brand image as 
competitive advantage: a two-country study. International Journal of Educational 
Management, 33(2):234-251. 
 
Park, Y.S., Konge, L. & Artino, A.R. 2020. The positivism paradigm of 
research. Academic Medicine, 95(5):690-694. 
 
Namibia Tourism Policy Note, 2012. Tourism Growth and Development in Namibia. 
Windhoek: Republic of Namibia. 
 
Ponelis, S.R. 2015. Using interpretive qualitative case studies for exploratory 
research in doctoral studies: A case of information systems research in small and 
medium enterprises. International Journal of Doctoral Studies, 10(1):535-550. 
 
Poudel, S., Nyaupane, G.P. & Budruk, M. 2014. Stakeholders’ perspectives of 
sustainable tourism development: A new approach to measuring outcomes. Journal 
of Travel Research, 55(4):465-480. 
 
Popov, B., Stytsyuk, R., Motagali, Y. & Artemyeva, O. 2019. Conceptual aspects of 
the development of cultural and educational tourism on the basis of an object of 
cultural and historical heritage. In 2nd International Conference on Contemporary 
Education, Social Sciences and Ecological Studies, (356):833-837. 
 
Prasetyo, P.E. & Kistanti, N.R. 2020. Human capital, institutional economics and 
entrepreneurship as a driver for quality & sustainable economic 
growth. Entrepreneurship and Sustainability Issues, 7(4):2575-2589. 
 
Pulla, V. & Carter, E. 2018. Employing interpretivism in social work 
research. International Journal of Social Work and Human Services Practice, 6(1):9-
14. 
 
Quezada, R.L. 2004. Beyond educational tourism: Lessons learned while student 
teaching abroad. International Education Journal, 5(4):458-465. 
 



 130 

Rahman, M.S., Osman-Gani, A.M. & Raman, M. 2017. Destination selection for 
education tourism: Service quality, destination image and perceived spirituality 
embedded model. Journal of Islamic Marketing. 8(3):373-392. 
 
Rashid, W., Shi, J., Rahim, I.U., Dong, S. & Sultan, H. 2020. Issues and opportunities 
associated with trophy hunting and tourism in Khunjerab National Park, Northern 
Pakistan. Animals, 10(4):597. 
 
Rátz, T., Michalkó, G. & Keszeg, R. 2020. Educational tourism and nation building: 
Cross-border school trips in the Carpathian Basin. Hungarian Geographical 
Bulletin, 69(1):57-71. 
 
Reid, H., Sahlén, L., Stage, J. & MacGregor, J. 2008. Climate change impacts on 
Namibia's natural resources and economy. Climate Policy, 8(5):452-466. 
 
Ren, R. & Chen, J. 2021. Developing and Testing School Student Educational 
Tourism Experience Scale. Travel and Tourism Research Association: Advancing 
Tourism Research Globally. 18.  
https://scholarworks.umass.edu/ttra/2021/grad_colloquium/18 
[23 February 2023].  
 
 
Rezapouraghdam, H., Behravesh, E., Ari, E. & Doh, W.L. 2018. Cost-benefit analysis 
of educational tourism in North Cyprus: a qualitative study of the socio-economic 
impacts. e-Review of Tourism Research, 15(6). 
 
Ren, R. & Chen, J. 2021. Developing and Testing School Student Educational 
Tourism Experience Scale. Travel and Tourism Research Association: Advancing 
Tourism Research Globally. 18:1-8 
 
Rinaldi, C., Cavicchi, A. & Robinson, R.N. 2022. University contributions to co-
creating sustainable tourism destinations. Journal of Sustainable 
Tourism, 30(9):2144-2166. 
 
Ritchie, B. W. (2006). Managing educational tourism. New Delhi: Viva Books Private 
Limited. 
 
Roberts, L.D. 2015. Ethical issues in conducting qualitative research in online 
communities. Qualitative Research in Psychology, 12(3):314-325. 
 
Rodionova, I.A., Shuvalova, O.V. & Erokhina, E.I. 2018. Foreign experience and the 
development of educational tourism in Russia. Proceedings of ADVED, (4):437-445. 
 
Rodriguez, X.A., Martinez-Roget, F. & Pawlowska, E. 2013. Academic tourism: a 
more sustainable tourism. Regional and Sectoral Economic Studies, 13(2):89-98. 
 
Rosnan, H. & Abdullah, N.C. 2018. Challenges in Upholding Edutourism Initiatives. 
Asian Journal of Behavioural Studies, 3(14):1-12. 
 
Saito, H. & Ruhanen, L. 2017. Power in tourism stakeholder collaborations: Power 
types and power holders. Journal of Hospitality and Tourism Management, 31:189-
196. 

https://scholarworks.umass.edu/ttra/2021/grad_colloquium/18


 131 

 
Samah, A.A. & Ahmadian, M. 2013. Educational tourism in Malaysia: Implications for 
community development practice. Asian Social Science, 9(11):17. 
 
Saner, R., Yiu, L. & Filadoro, M. 2019. Tourism development in least developed 
countries: Challenges and opportunities. Sustainable Tourism: Breakthroughs in 
Research and Practice:94-120. 
 
Schnegg, M. & Kiaka, R.D. 2018. Subsidized elephants: Community-based resource 
governance and environmental (in) justice in Namibia. Geoforum, 93:105-115. 
 
Sekerin, V.D., Gaisina, L.M., Shutov, N.V., Abdrakhmanov, N.K. & Valitova, N.E. 
2018. Improving the quality of competence-oriented training of personnel at industrial 
enterprises. Calitatea, 19(165):68-72. 
 
Sharma, A. 2015. Educational tourism: strategy for sustainable tourism development 
with reference to Hadauti and Shekhawati regions of Rajasthan, India. Journal of 
Business Economics and Information Technology, 11(4):1-12. 
 
Shiel, C., Leal Filho, W., do Paço, A. & Brandli, L. 2016. Evaluating the engagement 
of universities in capacity building for sustainable development in local 
communities. Evaluation and program planning, 54:123-134. 
 
Shifeta, P. 2020. ‘Developing Post Covid Tourism Activities’. The Namibian. 18 
September:2. 
 
Shikangalah, R.N. 2020. The 2019 drought in Namibia: an overview. Journal of 
Namibian Studies: History Politics Culture, 27:37-58. 
 
Shikangalah, R.N. & Mapani, B. 2019. Precipitation variations and shifts over time: 
Implication on Windhoek city water supply. Physics and Chemistry of the Earth, Parts 
A/B/C, 112:103-112. 
 
Shikongo, S. 2019. Speech on Sustainable Tourism and sustainability. Paper 
presented at Namibia University of Science & Technology Symposium, Windhoek, 28 
May 2019. 
 
Shikulo, L. & Lekhetho, M. 2020. Exploring student support services of a distance 
learning centre at a Namibian university. Cogent Social Sciences, 6(1):1737401. 
 
Shrestha, N., Shad, M.Y., Ulvi, O., Khan, M.H., Karamehic-Muratovic, A., Nguyen, 
U.S.D., Baghbanzadeh, M., Wardrup, R., Aghamohammadi, N., Cervantes, D. & 
Nahiduzzaman, K.M. 2020. The impact of COVID-19 on globalization. One 
Health, 11:100180. 
 
Silva, J.A. & Motzer, N. 2015. Hybrid uptakes of neoliberal conservation in Namibian 
tourism‐based development. Development and Change, 46(1):48-71. 
 
Sim, J., Saunders, B., Waterfield, J. & Kingstone, T., 2018. Can sample size in 
qualitative research be determined a priori? International Journal of Social Research 
Methodology, 21(5):619-634. 
 



 132 

Simanjuntak, W.O.R. & Syahputra, M.H.I. 2021. Community Empowerment in 
Developing Kampoeng Lama Tourism Village as an Educational Tourism 
Destination. Asian Journal of Management, Entrepreneurship and Social 
Science, 1(1):101-112. 
 
Smith, A. 2013. The role of educational tourism in raising academic 
standards. African Journal of Hospitality, Tourism and Leisure, 2(3):1-7. 
 
Sofronov, B. 2018. The development of the travel and tourism industry in the 
world. Annals of Spiru Haret University. Economic Series, 18(4):123-137. 
 
Soyer, K., Ozgit, H. & Rjoub, H. 2020. Applying an evolutionary growth theory for 
sustainable economic development: The effect of international students as tourists. 
Sustainability, 12(1):418. 
 
Spalding, M., Burke, L. & Fyall, A. 2021. Covid-19: Implications for nature and 
tourism. Anatolia, 32(1):126-127. 

Springer Nature B.V. 2019.  
https://www.researchgate.net/publication/330972748_A_Stakeholder_Theory_Persp
ective_on_Business_Models_Value_Creation_for_Sustainability [13 JULY 2022]. 
 
Tang, C.F. 2021. The threshold effects of educational tourism on economic 
growth. Current Issues in Tourism, 24(1):33-48. 
Tarrant, M.A., Lyons, K., Stoner, L., Kyle, G.T., Wearing, S. & Poudyal, N. 2014. 
Global citizenry, educational travel, and sustainable tourism: evidence from Australia 
and New Zealand. Journal of Sustainable Tourism, 22(3):403-420. 
 
The Travel & Tourism Competitiveness Index, C.I. 2013. The travel & tourism 
competitiveness index 2013: Contributing to national growth and employment. The 
Travel & Tourism Competitiveness Report 2013:3. 
 
Thomas, D.B., Oenning, N.S.X. & Goulart, B.N.G.D., 2018. Essential aspects in the 
design of data collection instruments in primary health research. Revista Cefac, 
20(5):657-664. 
 
Tomasi, S., Paviotti, G. & Cavicchi, A. 2020. Educational tourism and local 
development: The role of universities. Sustainability, 12(17):6766. 
 
Thoo, A.C., Lim, M.B.P., Huam, H.T. & Sulaiman, Z. 2022. Increasing Destination 
Loyalty of International Students towards Malaysian Higher Educational 
Institutions. International Journal of Evaluation and Research in Education, 11(1):31-
41. 
 
Tyobeka, E. & Kgabi, N. 2016. Contextualising a funding framework for higher 
education institutions in Namibia. Journal for New Generation Sciences, 14(2):60-78. 
 
Vaismoradi, M., Jones, J., Turunen, H. and Snelgrove, S., 2016. Theme development 
in qualitative content analysis and thematic analysis. Journal of Nursing Education 
and Practice, 6(5):100-110. 
 

https://www.researchgate.net/publication/330972748_A_Stakeholder_Theory_Perspective_on_Business_Models_Value_Creation_for_Sustainability
https://www.researchgate.net/publication/330972748_A_Stakeholder_Theory_Perspective_on_Business_Models_Value_Creation_for_Sustainability


 133 

Van Damme, D. 2019. Convergence and divergence in the global higher education 
system: the conflict between qualifications and skills. International Journal of Chinese 
Education, 8(1):7-24. 
 
Vasileiou, K., Barnett, J., Thorpe, S. & Young, T. 2018. Characterising and justifying 
sample size sufficiency in interview-based studies: systematic analysis of qualitative 
health research over a 15-year period. BMC medical research methodology, 18(1):1-
18. 
 
Vitolla, F., Raimo, N., Rubino, M. & Garzoni, A. 2019. The impact of national culture 
on integrated reporting quality. A stakeholder theory approach. Business Strategy 
and the Environment, 28(8):1558-1571. 
 
Vogt, W.P. 2008. The dictatorship of the problem: Choosing research 
methods. Methodological Innovations Online, 3(1):1-17. 
 
Voleva-Petrova, I. 2020. Origin And Characteristics of Educational Tourism. 
Economics and Management, 17(2):185-192. 
 
Weeraratne, B., Weerasekera, H., & Bandara, T. 2022. Understanding Student 
Migration from Sri Lanka. Colombo: Institute of Policy Studies of Sri Lanka:1-20. 
 
World Travel & Tourism Council, 2019. Travel and Tourism economic impact 2019. 
Namibia, WTTC: London: United Kingdom. 
 
Woyo, E. and Amadhila, E. 2018. Desert tourists’ experiences in Namibia: a 
netnographic approach. African Journal of Hospitality, Tourism and Leisure, 7(3):1-
13. 
 
Xu, J. & Ho, P.S. 2021. Whether educational tourism can help destination marketing? 
An investigation of college students’ study tour experiences, destination associations 
and revisit intentions. Tourism Recreation Research,1-16. 
 
Yömaa, M. 2014. Promotion and Development of Tourism in Namibia. Degree 
Programme in Tourism Bachelor’s Thesis, Laurea University of Applied Sciences, 
Kerava. 
 
Yoopetch, C. & Nimsai, S. 2019. Science mapping the knowledge base on 
sustainable tourism development, 1990–2018. Sustainability, 11(13):3631. 
 
Yu, Y. & Moskal, M. 2019. Why do Christian churches, and not universities, facilitate 
intercultural engagement for Chinese international students? International Journal of 
Intercultural Relations, 68:1-12. 
 
Zhang, S. & Chan, E.S. 2020. A modernism‐based interpretation of sustainable 
tourism. International Journal of Tourism Research, 22(2):223-237. 
 
Zhao, C.M., Kuh, G.D. & Carini, R.M. 2005. A comparison of international student 
and American student engagement in effective educational practices. The Journal of 
Higher Education, 76(2):209-231. 
 



 134 

Zhou, Z. 2019. Tourism progress in the SADC region: Postcolonial era milestones. 
In Positive tourism in Africa.1st edition. London: Routledge. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 135 

APPENDICES 

 
APPENDIX A: Clearance certificate 
 

 

 

 

 



 136 

APPENDIX B: In-depth interview guide 
 

 

 

 

 

 

 



 137 

 

 

 



 138 

 

 

 

 

 



 139 

 

 

 

 



 140 

 

 

 

 



 141 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 142 

APPENDIX C: Qualitative survey 
 
 
 

 

 

 

 

 



 143 

 

 

 



 144 

 

 

 

 

 



 145 

 

 

 

 

 



 146 

 

 

 

 

 

 



 147 

APPENDIX D: International University of Management permission letter 
 

 

 

 



 148 

APPENDIX E: Namibia University of Science & Technology letter of permission 
 

 

 

 



 149 

APPENDIX F: University of Namibia letter of permission 
 

 

 

 

 

 

 
 
 



 150 

APPENDIX G: Language editing certificate 
 

 

 GRAMMARIAN CERTIFICATE  
 
MELKOZAH CONSULTING PTY LTD  
_____________________________________________________________________________________________  
2 November 2022  
 
Dear Sir/ Madam  
 
Re: Confirmation of proof reading of dissertation for Uaarukapo Tjitunga  

 
This confirms that I have proofread and edited the research study entitled, “Educational Tourism as a 
Strategy for Sustainable Tourism Development: Perspectives of Universities in Windhoek, Namibia’’ and that I have 
advised the candidate to make the required changes.  

 
Thank you.  
 
Yours faithfully  

 
MELODY RUMBIDZAI KOZAH  
 
Editor  
 
melkozah@gmail.com  
 
+27 78 398 7468 

mailto:melkozah@gmail.com

