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ABSTRACT

The COVID-19 pandemic that swept the entire world had severe impacts on the education
sector in South African, especially in public high schools located in Cape Town, Western Cape.
This research examined the impact of COVID-19 on management and students in two public
funded secondary schools located in two socio-economically diverse regions - Metro South
and Metro Central. This research examined the impact of COVID-19 on these schools, the use
of learning platforms as pandemic coping mechanisms, the impact on academic performance,
school management response to the crisis, and parent/guardian support to students during the
pandemic. Choosing the two schools was based on the necessity to compare the
performances and the reaction to the pandemic in the schools in different socio-economic
regions. The purpose was to understand how the differences affected learning experiences
and outcomes. This research was employed using a multidimensional theoretical framework,
based on the Transactional Distance Theory (TDT), Self-Regulated Learning Theory (SRL),
Social Cognitive Theory (SCT) and Transformational Leadership Theory, as well as the
Balanced Scorecard Approach. The theories helped in the understanding of learning
interruptions, the leadership reaction, and the performance measurement systems in the
secondary schools during the pandemic. This research employed a combination of
methodologies and an interpretivist paradigm in examining the impact of COVID-19 on public
secondary schools in Cape Town, Western Cape. The target audience was school principals,
deputy principals, heads of departments, teachers, members of the governing body and
individuals in the Western Cape Education Department (WCED). A sample of 54 people were
chosen using stratified random sampling. There were 28 people from School A and 26 people
from School B. Data collection involved semi-structured interviews where qualitative insights
were gathered and structured questionnaires where used to collect quantitative data. Atlas.Ti
were utilised to analyse qualitative data and SPSS was used to analyse quantitative data. This
study ensured adherence to ethical considerations, including confidentiality, voluntary
participation, and informed consent. A pilot study was done to test the research tools and make
sure that the data collection was accurate and reliable. The results, which were looked at
through the lens of the theoretical frameworks offered important information on the impact of
COVID-19 on learning platforms, school management and academic performance as well as
the need for parental support. The study concluded with suggestions on how to improve

educational policies and practices to help students and teachers during times of crisis.
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CHAPTER ONE - INTRODUCTION

1.1 BACKGROUND TO THE STUDY

The arrival of the Coronavirus Disease in December 2019 unleashed a universal crisis, which
had profoundly altered daily life and societal structures (Kang, Jung, Ahn, Shin, Choi, Kim &
Kim, 2020:1). With the contributing factor identified as severe respiratory symptom coronavirus
2 (SARS-CoV-2), Paules, Marston, & Fauci (2020:707) imply that the world encountered an
unprecedented challenge marked by uncertainty surrounding the disease's characteristics,
duration, and evolving variants. In response, governments globally, swiftly implemented

measures to mitigate the spread of the virus.

Amongst these measures, the suspension of in-person classes and other forms of close
contact became a norm across educational institutions, subsequently disrupting established
learning routines and posing substantial challenges to both learners and management (Haug,
Geyrhofer, Londei, Dervic, Desvars-Larrive, Loreto, Pinior, Thurner, & Klimek, 2020).
Simultaneously, travel restrictions aimed at curtailing the pandemic's progression further

exacerbated the impact on the education sector and the economy entirely (Kang et al., 2020:1).

While the decision to close schools was widely supported as an effective means of containing
the disease, Haug et al. (2020) suggest that educators, researchers, and policymakers voiced
concerns regarding the potential consequences of prolonged closures on learners' academic
achievements and the exacerbation of existing learning inequalities. Further, W6Rmann
(2020:38) predicted a significant adverse effect of 0.10 Standard Deviation (SD) on learner

success due to related school closures.

Additionally, Haeck & Lefebvre (2021:88) projected a potential increase of up to 30% in socio-
economic achievement gaps. The existing literature predominantly centres around the
consequences of school closures and the adoption of digital as well as remote learning
technologies (Andrew, Cattan, Costa-Dias, Farquharson, Kraftman, Krutokova, Phimister &
Sevilla et al., 2020:655). However, a notable research gap remains, particularly concerning the
dearth of qualitative studies that comprehensively compare the diverse effects of COVID-19

across different educational settings.

This study seeks to explore this gap by focusing on metro South and Central schools within
the Western Cape region of South Africa, shedding light on both the academic and socio-
economic repercussions of the pandemic-induced disruptions. It is imperative to delve deeper
into the contextual factors relevant to South Africa that underscore the significance of this

study. The nation's unique socio-economic landscape, educational disparities, and historical
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context play a pivotal role in shaping the challenges and opportunities faced by learners and

educational institutions.

By exploring the impact of COVID-19 in this specific context, this research aims to provide
valuable insight into the multifaceted consequences of the pandemic on learners and
management in South African schools. The COVID-19 pandemic has had a big impact on
education that goes beyond just closing schools. It has significantly affected both students and

school leaders and managers.

This study aims to contribute to the existing body of evidence by comparing the impact of the
pandemic on schools in the Metropolitan South and Central regions of the Western Cape,
South Africa, with a particular focus on academic achievement and the socio-economic factors

influencing these outcomes.

1.2 STATEMENT OF THE RESEARCH PROBLEM

The COVID-19 pandemic caused a huge disruption in South Africa's education system, mostly
because of the lockdown measures that were put in place to stop the virus from spreading.
These steps created a wide range of problems that significantly changed the way people learn
(Odriozola-Gonzalez, Planchuelo-Gémez, Irurtia, & de Luis-Garcia, 2020:290). The lockdown
measures included strict limits on movement, social interactions, and the closing of schools.
These steps were very important for protecting public health, but they also caused unexpected
problems in education. As Rwigema (2021:45) explains, the move to online learning was full
of problems, especially because of things that were specific to South Africa. Poor digital skills,
unreliable power sources, bad infrastructure, and limited network access made it hard for

people to use online education easily.

These problems are evident in research from around the world, which shows that learners and
teachers globally face a digital divide and technological problems (Chen, Peng, Yin, Rong,
Yang, & Cong, 2020:200). The lockdown was more than just being stuck at home; it also meant
that schools suddenly closed, which caught students, parents, and teachers off guard when
they had to switch to remote learning. This sudden change was in line with what was happening
around the world, where schools were also closing and facing similar problems (Haug et al.,
2020).

Rwigema (2021:45) also points out that these problems affected not only the students but also
the teachers. Teachers had many challenges using online platforms. They could not use online

teaching methods because they did not have the right infrastructure or skills. Also, teachers
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often did not have the tools they needed to keep an eye on their students' progress and deal
with the difficulties of remote assessments. Teachers all over the world were having difficulty

with adapting to remote teaching and learning (UNESCO, 2020).

The South African lockdown, like in other countries, put strict limits on movement and activities
to stop the virus from spreading (Odriozola-Gonzalez et al., 2020:290). These restrictions
required schools to close for a short time, which affected students, teachers, and the entire
educational system. The sudden switch from in-person to remote and online learning became
necessary, exposing existing inequalities and weaknesses in South Africa's education system
(Odriozola-Gonzalez et al., 2020:290).

The Department of Basic Education worked with organizations like SABC, e-TV, and DSTV to
offer remote learning options via radio and television for students who did not have access to
the internet or devices (Department of Basic Education, 2020b:2). This programme helped
mostly students in grades 10 to 12, but it also helped students in primary and secondary
school. In addition, the SABC studios were given more studio space so that teachers could
broadcast live virtual classrooms (Motshekga, 2020:5). For three months, e-TV also added a
dedicated learning channel on Open View to make sure that learning never stopped
(Motshekga, 2020:5).

However, despite these initiatives, learners encountered obstacles accessing these resources
due to socio-economic disparities (Haug et al., 2020). Learners also grappled with an array of
health-related challenges, ranging from mental health issues to nutritional deficiencies. The
lockdown-induced anxiety and depression cast a shadow on learners' mental well-being
(Rahman, 2020:374). This anxiety, as highlighted by Elhai, Yang, McKay, & Asmundson (2020:
576), corresponded with heightened electronic device usage, exacerbating stress and
potentially leading to addictive behaviours. These psychological challenges resonated globally,
with research spotlighting the pervasive mental health impact of the pandemic on learners

(Loades, Chatburn, Higson-Sweeney, Reynolds, Brigden & Crawley, 2020:1218).

The pandemic's disruption transcends geographical confines, reflecting the
interconnectedness of challenges and responses. The interplay between global trends and
localised factors underscores the urgency of a comprehensive approach that addresses

shared issues while recognising the specific nuances of South Africa's education landscape.

1.3. RESEARCH QUESTIONS

The key questions the study seeks to investigate:



i.  Whatwere the effects of COVID19 on the public secondary schools operating in various
economic environments?

ii. To what extent were learning platforms used as coping strategy to the COVID19
pandemic?

iii. How did the learning platforms affect the performance of public schools during the
pandemic?

iv.  What role did school management play during the pandemic?

v. What roles did parents or guardians play in mitigating the effects of COVID19 on

learners and school systems?

1.4 RESEARCH OBJECTIVES

1.4.1 Main Objective

The primary objective of this research is to compare the effects of COVID19 on management
and learners and in two secondary schools situated in Cape Town, Western Cape, South

Africa.

1.4.2 Specific Objective
The objectives of this research are:
i. To investigate the effects of COVID-19 on public secondary schools operating in
various economic environments.
i. To assess the extent to which learning platforms were used as a coping strategy to the
COVID-19 pandemic in public secondary schools.
ii. To examine how the use of learning platforms affected the performance of public
secondary schools during the pandemic.
iv.  To explore the role played by school management in public secondary schools during
the COVID-19 pandemic.
v. To analyse the roles played by parents or guardians in mitigating the effects of COVID-

19 on learners and the school system in public secondary schools.

1.5 RATIONALE AND SIGNIFICANCE OF STUDY

This study is important in understanding how the COVID-19 pandemic has affected students
and school management in South Africa. The pandemic caused the biggest disruption to
education in history, revealing deep-seated inequalities in the country's education system
(UNESCO, 2021). This study aims to shed light on these differences, especially in how public
secondary schools in the Western Cape - Metro South and Central Schools dealt with the

crisis.



Firstly, this study is important in shedding light on the educational inequalities exacerbated by
COVID-19. The abrupt transition to remote learning highlighted the stark digital divide between
schools in well-resourced and underprivileged areas (World Bank, 2021). By examining the
extent to which learning platforms were utilised and their impact on school performance, the
study offers insights that can guide policymakers in addressing the challenges of digital access

and technological disparities in education (Mishra, Gupta & Shree, 2020:10).

Secondly, this study has policy implications for addressing learning losses and resource
allocation. By assessing the effects of school closures on academic performance, it provides
data-driven recommendations for mitigating future educational disruptions (Engzell, Frey &
Verhagen, 2021:2). The findings can inform government initiatives aimed at improving
infrastructure, increasing digital literacy, and implementing targeted interventions to support
learners from disadvantaged backgrounds (Aristovnik, Kerzi¢, Ravselj, Tomazevi¢, & Umek
2020:21).

Also, this study is important for understanding how the pandemic affected the mental and
emotional health of students and teachers. COVID-19 hurt students' mental health, motivation,
and interest in learning, in addition to their academic performance (Cachén-Zagalaz, Sanchez-
Zafra, Sanabrias-Moreno, Gonzalez-Valero, Lara-Sanchez, & Zagalaz-Sanchez, 2020:2). By
looking into these things, the study helps to improve mental health support systems, counseling
services, and holistic well-being programmes that meet the emotional needs of both students
and teachers (Panchal, Kamal, Cox, Garfield, & Chidambaram, 2021).

This study further provides useful information on how school management can help during a
crisis and how to adapt to it. During the crisis, school administrators had to deal with problems
they had never faced before, like keeping students safe, making sure they could keep learning,
and helping teachers (Hodges, Moore, Lockee, Trust & Bond, 2020:1). The study teaches the
education sector how to be more resilient, flexible, and ready for crises by focusing on the

successful strategies and new ideas used by school leaders (Daniel, 2020:91).

Finally, the importance of the study is that it may result in the transformation of the education
system in South Africa. It can inform the development of education policies that are more
equitable and sustainable because it examines how socioeconomic, digital learning, and

school management all converged during the pandemic (Van Lancker & Parolin, 2020:€243).

The findings can be used to make the education system less susceptible to future challenges
and ensure every student regardless of his or her socioeconomic status accesses quality

education. Ultimately, the study is the beginning of further investigations, policy formulations,
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and strategic interventions, which will help to open up, liberalise, and strengthen the education

system in South Africa.

1.6 PRELIMINARY REVIEW OF LITERATURE

The impact of the COVID-19 pandemic on students, school management, and overall
academic performance is being studied by researchers as it significantly impacted the
education system worldwide. The existing literature is concentrated on several significant
issues, including the impact of school closure, the impact of digital learning platforms,

disparities in access to education, and how school leaders manage the crisis (UNESCO, 2021).

Another significant field of research examines the impact of school closures on grades.
Researchers have discovered that extended school closure led to significant learning losses
of students, particularly those living in low-income households (Engzell et al., 2021:1).
UNESCO research of 2021 indicated that students in lower income families were
disadvantaged as they lacked access to structured learning spaces, online materials, and
parental support. The pandemic showed how weak education systems are, especially in places
where schools are the main source of not only academic instruction but also important social

services like meals and mental health support (Van Lancker et al., 2020:e243).

The role of digital learning platforms as a way to deal with the pandemic is another important
topic in the literature. To make sure that education continued, governments and schools all
over the world used e-learning tools, online classes, and hybrid learning models (Mishra et al.,
2020:11). But studies that have already been done show that these platforms worked better or
worse depending on things like how good the internet connection was, how well people knew
how to use technology, and how easy it was for them to get devices (World Bank, 2021).
Research shows that in South Africa, private and well-funded public schools quickly adapted
to online learning, but schools with fewer resources had additional challenges as they did not
have adequate digital infrastructure and the internet was too expensive (Ardington, Wills &
Kotze, 2021:1). The digital divide made learning outcomes different, worsening existing

educational inequalities (Hodges et al., 2020:3).

The literature also explored how differences in income and wealth affect how students learn
during COVID-19. A study that looked at education systems in both developing and developed
countries found that wealthier students had better access to private tutors, advanced digital
tools, and home learning environments that were good for them (Andrew et al., 2020:655). On
the other hand, students from families with less money often had to deal with many problems,
such as not having enough space to study, not having parents around to help them because

they were having money problems, and not having enough technology support (Aristovnik et
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al., 2020:2). Studies from the Global South, like South Africa, show how hard it is to make
remote learning work in townships and rural areas where many students did not have access
to electricity or a stable internet connection (Czerniewicz, Agherdien, Badenhorst, Chambers,
Cijili, & Prinsloo, 2020:954).

Furthermore, existing research examines the challenges faced by school management in
ensuring educational continuity and crisis preparedness. School administrators played a
crucial role in mitigating the effects of COVID-19 by developing adaptive learning strategies,
coordinating remote teaching, and supporting teachers and students (Daniel, 2020:94).
Studies on crisis management in education suggest that schools with strong leadership and
pre-established contingency plans were more resilient in handling the disruptions caused by
the pandemic (Harris & Jones, 2020:244). However, many institutions faced difficulties in
implementing government policies, managing the mental health of students and staff, and

addressing safety concerns when reopening schools (Panchal et al., 2021).

However, many parents, particularly in low-income communities, lacked the necessary digital
skills or time to support their children’s learning due to work obligations or economic hardships
(Brossard, Kamei, Mishra & Mizunoya, 2021:3). Studies from South Africa highlight that many
parents struggled to assist their children with online learning, further widening the educational

achievement gap (Spaull & Kotze, 2015:16).

1.7 RESEARCH METHODOLOGY

This study uses a comparative research design to examine how COVID-19 affected students
and school management in the Western Cape, South Africa's Metro South and Central
Schools. Comparative research designs are helpful in exploring how things are different and
the same in different places, especially in educational research (Bryman, 2016). A mixed-
methods approach is used, which means that both qualitative and quantitative data collection

methods are used to get a full picture of the research problem (Creswell & Creswell, 2018).

The study population consists of school administrators, teachers, and parents from public
secondary schools in the two metros. A stratified random sampling technique is employed to
ensure representation from different socioeconomic backgrounds, while purposive sampling is
used to select school administrators and teachers based on their expertise and experience in
school management during the pandemic (Etikan, Musa & Alkassim, 2016:2). The estimated
sample size includes 200 respondents, ensuring a balanced perspective on the issues under

investigation.



Data collection involves, structured questionnaires for parents, capturing quantitative data on
learning experiences, access to digital platforms, and academic performance (Denscombe,
2021:175), whereas semi-structured interviews for school administrators and teachers,
captured qualitative insights into management’s strategies, challenges, and adaptive

measures during the pandemic (Denscombe, 2021:175).

A pilot study is conducted prior to a full-scale data collection process to ensure reliability and
validity, and to check the research instruments for clarity and accuracy (Chhetri & Khanal,
2024:39). Triangulation is used to validate findings by comparing data from different sources,
which enhanced the credibility of the research (Flick, 2018). Relating to data analysis,
qualitative data is analysed using thematic analysis through ATLAS.ti, which identified
recurring themes and patterns in the responses (Nowell, Norris, White & Moules, 2017), while
quantitative data is analysed using descriptive and inferential statistics via SPSS, which

depicted trend analysis and statistical comparisons (Field, 2018).

1.8 DATA COLLECTION AND ANALYSIS

This study uses a mixed-methods approach. Both qualitative and quantitative data collection
methods were used to understand how COVID-19 has affected students and school
management in the Western Cape, South Africa's Metro South and Central Schools. The
mixed-methods approach is helpful for educational research because it combines quantitative
and qualitative data to give a fuller picture of the research problem (Creswell & Creswell, 2018).
It is planned to get the opinions of important people, like school administrators, teachers, and

parents, on how the data is collected.

In the case of quantitative data, parents are sent out structured questionnaires to seek
information about their experience with remote learning, the use of digital platforms, their
academic performance, and the issues encountered during the pandemic. A questionnaire is
a typical instrument of educational research as it is easy to gather data and conduct statistical
analysis (Bryman, 2016). The questionnaires in this study contain both closed questions and
Likert-scale questions, and thus it is feasible to quantify attitudes, perceptions and experiences

in a uniform manner (Denscombe, 2021:237).

Semi-structured interviews were conducted with school administrators and teachers to find out
what they think about how schools are run, how policies are put into action, how flexible
schools are in times of crisis, and how COVID-19 has affected education. A researcher can
ask follow-up questions and keep the same questions in semi-structured interviews (Kvale &

Brinkmann, 2015). These interviews provided detailed information regarding the way schools



addressed the issues caused by the pandemic. The differences which they exhibit are not

always evident based on quantitative data.

Quantitative and qualitative data may be viewed differently in the stage of data analysis.
Statistical Package of the Social Sciences (SPSS) manipulates quantitative information. It
applies descriptive and inferential statistics to identify trends, correlations, and variations
among schools that do not work in similar economic conditions (Field, 2018). Thematic analysis
in ATLAS.ti helps researchers to examine qualitative data. This enables them to identify similar
patterns, themes, and valuable data in the answers to interviews (Nowell et al., 2017). The
approach ensures that the analysis is exhaustive, objective, and balanced. This will allow the
research to draw useful conclusions on the impact of COVID-19 on students and school

management and provide recommendations on managing future educational crises.

1.9 ETHICAL CONSIDERATIONS

This research adheres to high ethical research guidelines to ensure that the participants are
secure, confidential, and healthy. The study involves the informed consent of all the people
participating in the study such as students, teachers, school administrators, and parents.
Participants are informed of the purpose of the research, its objectives, and the possible
benefits. They are also aware that they can quit whenever they want and with no consequence.
Privacy and anonymity are closely observed during the research. No personally identifiable
data is stored or transmitted and all responses remain totally confidential. The information is
kept secure and is only accessed to do school work. Additionally, ethical approval is sought
from relevant academic and governmental authorities before data collection. The study
complies with South African ethical research guidelines and adheres to international research

standards on privacy, voluntary participation, and data security.

The research also considers the potential emotional sensitivity of certain questions, particularly
regarding the impact of COVID-19 on learners and educators. Appropriate psychological
support referrals are made available for participants if needed. By upholding ethical standards,

the study ensures credibility, transparency, and the responsible handling of all collected data.

1.10 SCOPE OF THE STUDY / DELIMITATION

This study explores how COVID-19 has affected students and school management in public
secondary schools in Metro South and Central Schools in the Western Cape of South Africa.
The study includes both economically advantaged and disadvantaged schools, allowing for a
comparative analysis of how different socioeconomic backgrounds influenced schools’
responses to the pandemic. The research is limited to the period between March 2020 and

December 2021, aligning with the peak of school closures, remote learning implementation,
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and the phased reopening of schools. It does not cover primary schools, private institutions, or

higher education, as the focus is on the secondary education sector.

Additionally, while the study examines the digital learning platforms, mental health impact, and
crisis management strategies, it does not provide a detailed psychological analysis of learners
or an in-depth economic evaluation of school funding policies. The findings are specific to the
South African context but may provide valuable insights for education systems in other

developing countries.

111 STRUCTURE OF THE STUDY

There are seven structured chapters in this research, each covering an important part of the
study. Chapter one gave an overview of the study. It provided the background of the research,
the problem statement, the research questions, the study's goals, its importance, a preliminary
review of the literature, the research methodology, how the data would be collected and
analysed, ethical issues, the study's scope, and its structure. It sets the stage for the research

by explaining its goal and how it will be undertaken.

Chapter two and three discusses the theories and research that have already been done on
how COVID-19 affects education. It explores important educational theories, such as the
Balanced Scorecard Approach, the Self-Regulated Learning Theory, the Social Cognitive
Theory, the Transformational Leadership Theory, and the Transactional Distance Theory. It
also discusses at how COVID-19 has affected students and school management from the
points of view of the world, developing countries, and South Africa. It further examines the laws

and rules that affected how schools worked during the pandemic.

Chapter four focuses on the research design, the participants, sampling methods, data
collection, and the ways of analysing the data. It further discusses the study's mixed-methods
approach, which included administering questionnaires, facilitating interviews, and conducting
statistical analysis. This chapter additionally provides details of the measures of reliability and

validity, ethical issues, and the study's limitations.

The last three chapters (Chapter Five, Chapter Six, and Chapter Seven) focuses on the

research results, Odiscussions, drawing conclusions, and offering suggestions.

112 CHAPTER SUMMARY
This chapter has provided an overview of the study, including its background, goals, research
questions, and importance in understanding how COVID-19 affected students and school

management in the Metro South and Central Schools in the Western Cape, South Africa. The
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chapter highlighted the rationale behind the study, emphasising the disparities in education
that were exacerbated by the pandemic and the need to examine how different economic
environments influenced school responses. A preliminary review of literature was included to
contextualise the study within existing research, addressing key issues such as school
closures, digital learning platforms, socioeconomic disparities, school management strategies,
and parental involvement. The research methodology was briefly summarised, providing an
overview of the mixed-methods approach, data collection techniques, and analysis methods

that will be further elaborated in Chapter Three.

This chapter also mentioned the ethical issues, making sure that the study follows the rules of
privacy, informed consent, and voluntary participation. The study's scope and limitations were
also provided highlighting that the focus would be on public secondary schools in the Western

Cape region, but that there were some areas that were not included.

The study's structure was provided, which served as a guide for the next chapters. Chapter
Two will focus on the theoretical framework and literature review, Chapter Three the research
methodology, and the subsequent chapters will provide the results, analysis, and suggestions.
This structured method attempts to ensure that the study of how COVID-19 has affected South

Africa's education system follows a logical order.
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CHAPTER TWO - THEORETICAL FRAMEWORK

2.1 INTRODUCTION

This chapter provides a critical literature review that situates the research on the effects of the
COVID-19 pandemic on learners and how two public secondary schools in the Cape
Metropole, Western Cape, were managed. The literature review is aimed at synthesising
appropriate empirical findings and theoretical models that inform the research problem, gaps
in the existing knowledge, and formulating a conceptual and theoretical foundation of the study.
This chapter analyses the worldwide and local empirical research on educational interruptions
as a result of COVID-19 and how it affects learners, school administration and the outcomes
of the learning process. It then introduces the theoretical framework upon which the study was
based on where it reviewed six major theories that are used to guide the analysis and
interpretation of the research findings. The chapter concludes with a conclusion that leads to
Chapter Three that discusses the pandemic scenario and its multi-tiered implications on the

education system.

2.2 REVIEW OF THEORIES

Reflecting on the effects of COVID-19 on education systems in OECD countries, Schleicher,
et al. (2020:228) used indicators in Education at a Glance published in 2020. The study
employed a descriptive and comparative analysis of data on school closures, public financing
of education, international student mobility, instructional time, digital learning, and vocational
education. The study targeted education systems across 38 OECD member countries,
although the specific sample size was not mentioned. The study found that COVID-19 revealed
problems and unfairness in schools, and that students from poor backgrounds were more likely
to fall behind. The study also suggested policy changes that could help lessen the effects of
the pandemic and make education systems stronger. This study only looked at public high
schools in the Metros South and Central districts of the Western Cape province in South Africa.
This made it possible to learn more about the specific problems and changes that schools have

to make when they work in different economic conditions in the country.

Using data from the MAP Growth reading and math tests in the fall of 2020, Kuhfeld, Soland,
Tarasawa, Johnson, Ruzek, & Liu (2020:561) explored how COVID-19 affected student
learning. The study used a longitudinal growth model to compare learning gains in the fall of
2020 to those in a normal school year. The goal was to find students in the United States, and
over 4.4 million students in grades 3-8 took the tests. The study found that students did about
the same in reading but worse in math than they would have in a normal year. It also found
that learning loss was very different between schools and students. The study suggested what

needs to be done to fix the learning loss and unfairness that the pandemic caused.
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A report from the National Center for Education Statistics (NCES) in 2022 showed how the
COVID-19 pandemic affected public and private schools, principals, and teachers during the
2019-2021 school year. The data came from the National Teacher and Principal Survey
(NTPS). The target population was public and private schools, principals, and teachers in the
US, but the exact number of people in the sample was not provided. The report indicated some
results from questions about COVID-19, with a focus on how schools changed to deal with the
pandemic in 2019-20. It showed that most schools switched to remote learning, had trouble
getting students to participate and show up, offered different kinds of help to students and staff,
and had trouble with technology access and use. The study focused more closely at what
school management did in public secondary schools in South Africa during the COVID-19
pandemic. The study also aimed to build on the work of Goff, Golding, Guthrie, Bickman, and
O'Doherty (2021), who investigated how school leaders in rural areas reacted to the COVID-

19 pandemic.

The study analysed what parents or guardians could do to lessen the effects of COVID-19 on
students and the school system in public secondary schools. This was not the main focus of
the previous study. Using interviews with 12 principals, Goff et al. (2021) explored how school
leaders in rural areas dealt with the COVID-19 pandemic. The qualitative case study method
was used in this study to examine how the principals showed resilience, reorientation, and
reinvention in their leadership styles. The goal was to interview 12 school principals in rural

areas.

The research identified that the principals were able to adjust to the shifting circumstances,
communicated with stakeholders, utilised available resources and relationships, and
developed the feeling of community and belonging in the staff and students. The implications
of the study to rural school leadership development and support in crisis response and

management were also mentioned.

A study initiated by Zalat, Hamed & Bolbol (2021:8) pointed out the difficulties, experiences,
perceptions, and acceptance of e-learning approaches in the course of the COVID-19
pandemic by using the validated Technology Acceptance Model (TAM) questionnaire. The
research was of quantitative nature with the use of descriptive and inferential statistics to
process the data of 216 respondents. Staff members participating in e-learning campaigns in
the pandemic were the target population. The research concluded that majority of the staff
members concurred that e-learning was educational and useful but was barred by poor internet
connectivity, lack of computer labs, lack of computers, and technical problems. The research

also revealed those factors which affected the acceptance of e-learning, which included age,
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teaching experience and gender. The research was a comparative study comparing the use
of learning platforms in the secondary schools of various socioeconomic backgrounds,

covering the possible difference in access and application.

An investigation conducted by Maatuk, Elberkawi, Aljawarneh, Rashaideh, & Alharbi (2022:33)
examined the effect of COVID-19 on the e-learning approach within one of the public
institutions, concerning students and lecturers in the Information Technology (IT) faculty,
through the use of two forms of questionnaires. The study took the descriptive-analytical
approach in the study of four dimensions as the level of utilising e-learning methods, benefits
of e-learning methods, costs of e-learning methods, and challenges of employing e-learning
methods. The target population was composed of students and lecturers of the IT faculty, and
the sample size was not clearly stated. The researchers identified that e-learning platforms
were used by most students and lecturers during the COVID-19 pandemic and that most of
them experienced poor internet connection, lack of technical assistance, low interaction and
feedback, and excessive workload. The paper has also mentioned the advantages of e-

learning, which are flexibility, accessibility, and self-paced learning.

Garris and Fleck (2020:6413) came up with an online blended teaching and learning model
during the COVID-19 pandemic in higher education institutions based on the DLPCA
framework. This study was carried out on a mixed-methodology to determine the effectiveness
of the strategy in terms of the satisfaction, involvement, and performance of the students.
Students that study at higher institutions were the target, and there was no clear indication of
the sample size. The researchers discovered that the DLPCA plan improved the learning
achievement and experiences of students through collaboration and interactive combination
of instructors, students, and technologies. The paper has also mentioned the limitations and

suggestions of the implementation of the strategy.

The literature review by Howard, Tondeur, Ma and Yang (2021:126) concentrated on the
perception of learning during the COVID-19 pandemic, students learning and teaching,
learning losses, and disparate effects. The paper was based on a descriptive-analytical
method to combine the results of multiple sources of evidence, including surveys, reports, and
scholarly articles. The focus population was all the students of all levels and the sample size
was not mentioned. The study found that the quality and quantity of learning declined due to
the pandemic, and some groups of students were more affected than others due to factors
such as gender, ethnicity, financial status, and special educational needs. The study also

highlighted the challenges and opportunities for education policy and practice.
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Calear, McCallum, Morse, Banfield, Gulliver, Farrer, Murray, Rodney Harris and Batterham
(2022:3) quantified the psychosocial impact on parents and caregivers when they were home-
schooled during the COVID-19 pandemic. The study used a sample of 1,296 adults who
completed surveys every two weeks. The target population was parents and caregivers with
school-aged children. The study used descriptive and inferential statistics to measure
psychological distress, work and social impairment, and wellbeing, as well as home-schooling
factors. The study found that caregivers and parents who are home-schooled suffered
increased levels of mental and social distress, including work loss, when compared to those
who were not home-schooling or had no children of school-going age. The paper also
ascertained the influences that influenced outcomes of home-schooling such as emotional

health problems.

The socio-economic and historical background of South Africa is the key factor of defining the
influence of the pandemic on education. The inefficiencies and inequalities of the systems of
education as observed by Schleicher et al. (2020:228) echo the history of the inequality in
South Africa where the danger of escalating the current rates of inequality is evident. It does
not only demonstrate that our research is urgent but it also directs our agenda towards studying
the intersections of these disparities and their impacts with the impact of the pandemic in order

to advance concrete solutions.

The results of Kuhfeld et al. (2020) on learning loss and equity gaps are especially relevant to
understanding the South African educational setting, where there is also a wide variety of
educational institutions. Although the case study will not be able to provide us with the most
appropriate solutions to the mitigation of socio-economic disparities in the South African
education system, it will allow us to develop our goal of finding the most appropriate solutions
to the mitigation of socio-economic disparities through the context of the South African
education system. The information presented by NCES (2022:12) on adaptive measures
created a platform to evaluate the resilience and resourcefulness of the South African schools
particularly since the country has a digital divide and access restrictions. This directly guided
the aim of effectiveness of management strategies in responding to remote and hybrid learning
based on the technological challenges that are unique to South Africa. This paper has
presented a South African context of the experience of the use of learning platforms on the

performance of secondary schools in the country during the pandemic.

The study conducted by Goff et al. (2021) on rural school leadership aligns directly to the
challenges faced by remote South African schools. By examining their experiences and
resilience strategies, we can enrich the understanding of effective leadership practices within

contexts marked by limited resources and isolation, aligning with the aim to investigate
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leadership responses and their influence on school management outcomes. The research
investigated the roles played by parents or guardians in mitigating the effects of COVID-19 on
learners and the school system in public secondary schools. The exploration of e-learning
acceptance by Zalat et al. (2021:4) and Maatuk et al. (2022:34) focused on how e-learning's
impact are crucial for South Africa, where digital literacy varies significantly. This links with the
objective of evaluating how technology integration, readiness, and acceptance have influenced
educational management in South Africa amid the pandemic. Howard et al. (2021:127) placed
emphasis on how learning disparities aligns with the aim to explore the differentiated impacts
of the pandemic on various student groups within South Africa, where socio-economic, ethnic,

and gender disparities are pronounced.

2.3 THEORETICAL REVIEW

The theoretical model of the research under investigation is multidisciplinary as it is based on
a variety of disciplines to provide a detailed overview of the impacts of COVID-19 pandemic
on the functioning of public secondary school. It included by Moore (1993:22), Transactional
Distance Theory (TDT), The Self-Regulated Learning (SRL) Theory, by Zimmerman (2000:14),
The Social Cognitive Theory (SCT) by Bandura (1986), The Transformational Leadership
Theory, as presented by Bass (1985:20) and the Balanced Scorecard Approach, by Kaplan
and Norton (1996:75). All these theoretical perspectives together can influence the perception
of the many-faceted processes that dictated the effects of the COVID-19 pandemic on the
activities of the public secondary schools, the pedagogical and learner-centered perspectives,

the institutional leadership, and performance.

2.3.1 The Transactional Distance Theory (TTT)

The concept of Transactional Distance Theory (TTT) is a convenient theory that can help in
interpreting how the COVID-19 pandemic impacted the educational sector, particularly within
the context of the public secondary school. The theory was formulated by Michael G. Moore in
the 1970s, and it was initially meant to be used in the context of distance learning, although it
can be used to understand the dynamism and issues that arose during the pandemic (Moore,
1993:22).

TTT has three fundamental components: structure, dialogue, and learner autonomy. The
degree of control and rigidity of the instructor to the learning process is called structure.
Dialogue covers the scope of interaction and communication between the instructor and
learners. Finally, learner autonomy is a measure of the degree of freedom and self-direction
that is given to the learners in the learning process (Moore, 1993:24). The theory can be used
in the current situation of the COVID-19 pandemic to illuminate the disruptions and adaptations

that public secondary schools have undergone. It is probable that the abrupt change in the
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mode of learning to online and remote has led to a reduction in structure since teachers were
forced to switch to new virtual platforms and teaching strategies overnight. The learning
process and the traditional structure and control over it might have been undermined, and
there are certain risks associated with the maintenance of the consistent instructional quality
and involvement of students. In addition, the pandemic has probably affected the dialogue
element, since the chances of personal communication between teachers and students and
between peers were largely diminished. This impoverished discourse may have interfered with
sharing of ideas, feedback and shared learning experiences that are essential in effective
education (Moore, 1993:35).

The aspect of learner autonomy could have been compromised because students were left to
grapple with online learning opportunities at different levels of support and resources. There is
a possibility that some students might have experienced difficulties in learning by themselves,
managing time and sustaining motivation, which might have resulted in reduced learner
autonomy (Moore, 1993:40). Using the Transactional Distance Theory, the researchers will be
able to obtain insightful data on the effects of the COVID-19 pandemic on the structure,
discussion, and learner independence at the level of public secondary schools. Such a
theoretical lens may guide the methods and interventions to lessen the adverse impact and

increase the efficiency of remote or hybrid learning conditions (Moore, 1993:38).

2.3.2 The Self-Regulated Learning Theory

The Self-Regulated Learning Theory (SRLT) was an effective framework through which the
effects of the COVID-19 pandemic on learners in public secondary schools could be
understood. SRL also focuses on how learners are active participants in the learning process
and use numerous strategies to identify goals, track the progress, and self-control behaviour
(Zimmerman, 2000:14). Within the framework of the pandemic, SRLT illuminated the impact
of the disruptions and changes to remote or hybrid learning conditions on the capacity of
learners to deploy self-regulation skills. A reduction in the number of opportunities that learners
have to practice and acquire self-regulation strategies was one of the main difficulties brought
about by the pandemic, because the traditional classroom environment and face-to-face

contact with teachers and other learners were either minimalised or removed altogether.

The process of self-regulation where goal setting, self-monitoring, self-instruction, and self-
reinforcement were involved has been impaired by the absence of direct guidance and
feedback of the teachers. Also, online learning environments have posed special distractions
and challenges to the learners to stay focused, motivated and have the ability to manage their
time (Zimmerman, 2000:14). Moreover, the pandemic has been followed by the heightened

rates of anxiety, stress, and uncertainty among learners, which may have direct consequences
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on their acquisition of the skills to manage their personal learning. Emotional and psychological
well-being are paramount elements of self-regulated learning because learners must have the
required cognitive and affective resources to effectively participate in self-regulation process
(Zimmerman & Schunk, 2011:45). The Self-Regulated Learning Theory can help the
researchers to understand the impact of the pandemic on the self-regulation and goal setting
capabilities of learners, the ability of self-monitoring, and overall agency in the learning
process. This theoretical framework was used to guide specific interventions and support
mechanisms to improve self-regulation skills of learners, which is especially important in
remote or hybrid learning conditions that require a greater level of self-direction and autonomy
(Zimmerman et al., 2011:45).

2.3.3 The Social Cognitive Theory

The Social Cognitive Theory (SCT) contributed greatly to the research of the impact of the
COVID-19 pandemic on the learning process of students in the state secondary schools. SCT
has focused on the strong influences of observational learning and modeling with respect to
learning, acquisition of skills and behaviours (Bandura, 1986). Within the context of the
pandemic, SCT can be applied to inform how the disruption of the traditional classroom settings
and social interactions have affected the student opportunities of observational learning, and
modeling. One of the biggest challenges caused by the pandemic as per the SCT was the
decreased capacity of the learners to observe and imitate the behaviours of their teachers and
peers as the most crucial factors of the learning process. In the conventional classroom,
learners are able to observe the manner in which their teachers impart lessons, solve issues

and also communicate with other students.

They can also learn and imitate the behaviours of their peers such as cooperation, and
communication as well as coping skills. Nonetheless, the pandemic has depleted such
chances considerably because the transition to remote or hybrid education may suppress the
process of observational learning and modeling (Bandura, 1986). Additionally, the pandemic
has enhanced the feelings of isolation and loneliness among learners, which have the capacity
of fueling the difficulty of social learning. SCT points to the significance of social interactions
and vicarious experience in the process of learning and in forming behaviour. The absence of
face-to-face interaction and the reduced chances of collaborative learning can inhibit the

learning process of the learners through social means (Bandura, 1986).

With the use of the Social Cognitive Theory, researchers will be able to obtain useful
information about how the pandemic has impacted the access of learners to observational
learning experiences, modeling of behaviours, and social interaction that can promote learning.

This theoretical perspective can be used to guide the strategies and interventions to improve
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virtual or hybrid education to improve observational learning, peer modeling, and collaboration,
which is a significant component of effective learning based on SCT (Bandura, 1986).

2.3.4 The Transformational Leadership Theory

Transformational Leadership Theory, which was developed by James MacGregor Burns and
later elaborated by Bass and Avolio, can be also highly beneficial in terms of explaining the
role of school management within the context of the COVID-19 pandemic. This theory placed
emphasis on the fact that leaders should be able to inspire, motivate and empower their teams
and this was especially critical when it came to dealing with the unprecedented challenge

caused by the pandemic (Bass and Riggio, 2006:5).

The key to successful school management in the times of the COVID-19 crisis was flexibility,
understanding, and clear communication to guide the remote learning process and create a
sense of community in the context of uncertainties. Leadership in learning institutions was also
crucial because transformational leaders enhanced a conducive environment, innovative
teaching, and leadership to both teachers and students (Sayadi, 2016:23). The pandemic
altered the normal planning procedures and required an establishment of contingency plans,
incorporation of health measures, and planning of the possible academic interruptions.
Institutions of learning had to restructure resource deployment, physical facilities, and teaching
collaboration platforms to support the transition to distant and hybrid learning modes. This shift
required a high focus on the need to provide equal access and smooth technology integration
(Sayadi, 2016:23).

Transformational leadership was important in the establishment of virtual community spirit,
which improved teacher well-being and the embracement of innovative teaching methods. The
pandemic also presented difficulties in the evaluation of student progress and teacher
effectiveness, and schools had to implement digital assessment tools, make sure that the
students were engaged in online classrooms, and balance between academic performance
and emotional well-being of students (Bass and Riggio, 2006:5 Sayadi, 2016:23).
Transformational Leadership Theory fitted the emerging needs of school management in the
pandemic environment, thus defining the successful reactions in different functional domains,
such as planning, organising, leading, and controlling. The transformational leaders played a
key role in the development of a clear vision, motivation of their teams to change, and the
creation of an innovative and resilient culture (Bass et al., 2006:5). Using the Transformational
Leadership Theory, the researchers will be able to have a good idea on how school
management can address the challenges created by the COVID-19 pandemic. The theoretical
framework was employed in formulating the best practices in effective leadership,

communication plans and approaches to building a positive and innovative learning
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environment despite the disruptions that have never been witnessed before (Bass and Riggio,
2006:5; Sayadi, 2016:23).

2.3.5 The Balance Scorecard Approach

Balanced Scorecard (BSC) technique, provided by Kaplan and Norton (1992:73), provides an
effective theoretical framework according to which one can evaluate the performance of school
management during the COVID-19 pandemic. BSC has been identified as a tool of strategic
performance measurement first to be applied in business but has over time been found to be
flexible and applicable in other areas like education (Kaplan, et al., 1992:73; Noordegraaf,
Baliga and De Waal, 2003:18).

The BSC provides that organisational performance should be measured in a holistic way
considering various dimensions other than the financial measures. It also stresses the need to
assess the customer services, internal processes and growth and learning in the organisation
(Kaplan et al., 1992:77). Within a school context, the BSC provides a systematic platform in
measuring the performance of management through the consideration of balanced set of

indicators that is in line with the strategic objectives of the school.

With the involvement of the Balanced Scorecard strategy in this study, researchers will be able
to understand how different management activities, including planning, organising, leading,
and controlling, can help in overall performance of the public secondary schools in the COVID-
19 pandemic. BSC framework allows the evaluation of the management performance in terms
of financial management, stakeholder satisfaction (students, parents, community, etc.),
internal processes of operation, and innovation and continuous improvement capabilities
(Kaplan et al., 1992; Noordegraaf, et al., 2003). The use of the Balanced Scorecard approach
in the given research not only enhances the theoretical background but also makes the study
consistent with the concepts of strategic management. This framework enables the research
to go beyond the conventional educational frameworks and points out the importance of
thinking and performance measurement strategy in improving the effectiveness of the school
management (Kaplan et al., 1992; Noordegraaf, et al., 2003). Additionally, the fact that the
Balanced Scorecard methodology is included in the study proves the relevance of the study in
the Faculty of Business since the methodology focuses on the applicability of the strategic
management concepts to learning settings. Such interdisciplinary approach helps to promote
knowledge by filling the gap between the practices of business management and educational
leadership, and eventually, it helps to develop the effective strategy to overcome the complex

challenges, including the COVID-19 pandemic (Kaplan et al., 1992; Noordegraaf, et al., 2003).
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2.3.6 The Connectivism Learning Theory

Siemens (2004:3) and Downes (2005:7) proposed the idea of connectivism Learning Theory.
In this theory, learning was occurring in networks and in digital associations and the theory
focused on the uses of technology, online collaboration and practical use in the learning
process (Siemens, 2004:3). As opposed to traditional learning theories which were centered
on the individual cognitive processes, connectivism states that knowledge is distributed
throughout a network of individuals and digital tools, the form of learning being the process of

traversing, sifting and connecting with appropriate information (Downes, 2012:9).

Connectivism is especially applicable to this research since it is in line with the transition to
digital learning platforms that the public secondary schools in Metro South and Central Schools
in Western Cape implemented during the COVID-19 pandemic. The theory highlights the
importance of technology in modern education, stating that "the ability to draw distinctions
between important and unimportant information is vital" (Siemens, 2004:3). This principle
directly relates to how learners and educators adapted to online learning, where access to
digital resources, internet connectivity, and technological skills determined the effectiveness of
education during school closures. Additionally, the theory provides insight into school
management strategies during the pandemic. Siemens (2004:3) emphasised that in a digital
learning environment, educators and institutions must facilitate networked learning, encourage
digital literacy, and provide technological support. This aligns with one of the study’s objectives,
which explores how school administrators and teachers navigated the shift to remote learning,
managed digital tools, and supported students in accessing online education. By incorporating
Connectivism Learning Theory, this study gains a theoretical foundation to analyse the role of
digital learning, networked knowledge, and the disparities in technological access during
COVID-19. This theory enhances the study’s framework by linking technological adaptation,
learning continuity, and school management strategies in response to the pandemic's

challenges.

2.4 LEGISLATIVE ENVIRONMENT: EDUCATION AND LEARNING POLICIES
DURING COVID-19

The South African Schools Act (SASA) of 1996 is the law that governs education in South
Africa. It sets out the rights and responsibilities of students, teachers, and school management
in making sure that all students have access to a good education (Republic of South Africa,
1996). SASA says that all kids should have access to basic education, that it should be fair,
and that it should be required. This is in line with Section 29 of the Constitution of South Africa
(1996), which guarantees the right to education (Republic of South Africa, 1996). The COVID-
19 pandemic put the government in a tough spot because they had to find a way to balance

health concerns with the constitutional duty to ensure that education continued. Because of
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this, new rules and policies have been put in place to deal with problems, make sure that
students can learn from home, and give advice on how to reopen schools. Such interventions
were especially important when it came to reducing the impact of school closures, particularly
among learners in disadvantaged communities, who experienced considerable obstacles to
online learning (Mhlanga & Moloi, 2020:7).

Basic Education Laws Amendment Act (BELA) (2020) offered the necessary adjustments to
facilitate pandemic-related emergency education. This Act provided the Minister of Basic
Education with the power to introduce crisis-response policies, such as changes in the
curriculum, distance-learning programmes, and attendance policies (Department of Basic
Education, 2020:4). To deal with the crisis, the National State of Disaster Regulations (2020)
in relation to the Disaster Management Act (2002) allowed schools to be closed and allowed
the gradual reopening of educational institutions subject to risk analysis (Government of South
Africa, 2020). Such rules mandated schools to follow blended learning patterns, integrate
digital platforms, and offer alternative learning content to students with no access to the internet
(Spaull & Ardington, 2021:10). The implementation of social distancing, rotational attendance
patterns, and health regulations was also legally enforced to reduce the spread of the virus but

not to halt learning processes.

During the pandemic, the Policy on Home Education (2018) was also used as a guiding
document to enable parents and guardians to use regulatory guidelines to facilitate remote
learning (Department of Basic Education, 2018:5). Nevertheless, one of the main issues
regarding the home education policy implementation was the absence of the unified digital
structure of the South African households. In order to maintain access to educational websites,
the Department of Basic Education (DBE) collaborated with the independent sector to offer
zero-rated access, although inequality in digital literacy and access to devices remained
(Chigona, 2020:6).

Moreover, the Curriculum Recovery Plan (2020) was presented to overcome learning losses,
focusing on the core subjects and adjusting assessment requirements to the conditions caused
by COVID-19 interruptions (DBE, 2020:5). Such legislative interventions were needed to avoid
possible long-term educational losses and guarantee that learners did not lose interest in their
studies related to school closures. Moreover, Children Act (2005) was crucial in influencing
education policies in the pandemic in that it highlighted the importance of child protection,
mental health services, and protection of vulnerable learners against neglect or abuse
(Republic of South Africa, 2005). School closure led to a loss of access to school feeding
programmes and psychosocial support services by many children, and legal requirements to

increase social relief programmes to cover affected learners (UNICEF, 2021).
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The emergency changes on the National School Nutrition Programme (NSNP) were sustained
to ensure the delivery of food to the students, particularly in the underprivileged communities
where food insecurity was permeating (DBE, 2020). Those policies underscore the legal
requirement of the government to sustain the right of children during emergencies and to

proceed with schooling.

Also, the COVID-19 Temporary Employee/Employer Relief Scheme (TERS) was a provision
of the Labour Relations Act (1995) that provided financial assistance to educators and school
staff who had been interrupted by the pandemic-related employment (Republic of South Africa,
1995). This ensured the option of remote teaching, therefore the instructors could carry on with
their jobs and adapt to the online education without losing a lot of revenue. In addition, the
Occupational Health and Safety Act of 1993 required educational institutions to apply strict
hygienic rules, provision of personal protective equipment (PPE) and frequent sanitization
measures prior to students and teachers returning to classes (Government of South Africa,
2020). These legal provisions enhanced institutional responsibility of minimizing the health
risks in face-to-face education, as well as involving teachers in the delivery of the education in

other forms.

The COVID-19 pandemic legislative environment was also of essential importance to the
development of emergency education policies, the implementation of school safety
regulations, and the maintenance of learning processes. Although the purpose of these
interventions was to safeguard students and educators against the health crisis, it also
revealed the inequalities in the structure of digital access and resource allocation. The long-
term impact of these policies continues to inform educational recovery strategies, curriculum
reforms, and digital transformation efforts in South Africa’s education sector. Addressing these
legislative gaps remains crucial in building a more resilient, equitable, and technologically

inclusive education system for the future.

2.5 CONCEPTUAL FRAMEWORK

A conceptual framework is a visual or written product that shows the main things to be studied,
the key factors, concepts, or variables, and how they are thought to be related (Miles &
Huberman, 1994:18). Figure 2.1 shows the complicated relationship between the COVID-19
pandemic, its intermediate effects, and how well public secondary schools do. It emphasises
that learning platforms, support from parents or guardians, and the schools' economic
situations are all important factors that could lessen the pandemic's effects on school
management and students' performance. This framework lets us look at the many ways the

COVID-19 crisis has affected the education sector as a whole.
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The COVID-19 pandemic outbreak has been an unprecedented global crisis that has

profoundly impacted various aspects of society, including the education sector. As shown in

the conceptual framework, this outbreak was the source of the following spillover effects on

school performance. It is defined by three main factors, namely, COVID-19 infections, COVID-

19 restrictions, and COVID-19 support programmes.

The SARS-CoV-2 virus that causes COVID-19 spread very quickly and caused an

unprecedented health crisis in the world (WHO, 2020). Being extremely contagious and able

to cause serious respiratory diseases, the virus rapidly spread around the globe, overloading

healthcare systems and urging governments to take immediate measures. These rising cases

of infections were a big challenge to the public health systems that could not offer sufficient
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care and treatment to the infected people.With the spread of the virus, it became clear that

extraordinary measures would be necessary in order to contain the outbreak.

Governments throughout the world needed to undertake several measures in order to prevent
the spread of the virus, including testing many individuals, tracing the contacts, and ensuring
sick individuals do not come in contact with other people. People were getting sick so fast and
in great numbers that these steps could not be long kept and more stringent ones were
established. Due to the increasing number of people falling ill, governments across the world
imposed a number of restrictions and measures to prevent the spread of the virus. These
actions included lockdown, social distancing, and closure of services that were not critical like
learning institutions (UNESCO, 2020). These limitations were necessary so as to reduce social
interaction and the risk of transmitting them but they devastated a variety of industries including

education.

The school and learning institution closures have influenced the correct functioning of the
education system and the educational process of millions of students worldwide. Educators
and learners were forced to hasten adapting to new styles of learning and education that was
largely online or remote-based. This shift was particularly challenging to communities that were
relatively low in terms of access to technology and resources, which only increased pre-

existing differences in education.

Besides, the restrictions on social gatherings and movements impacted several spheres of
daily life, including sociocultural activities and traditions. Rituals, occasions and meetings
which formed and formed part of the society were either canceled or severely modified to make
sure that the precautions were observed. With the appreciation of the far-reaching impacts of
the pandemic, governments, non-governmental organisations and other interested parties
developed various support programmes to minimise the impact and stabilize the communities
that have been affected. These programmes were meant to provide economic relief,
healthcare, and other forms of aids to the people and entities, which were affected by the
pandemic (IMF, 2020).

Stimulus packages were also introduced in the economy to help businesses and individuals
who had suffered economically because of the disruptions caused by the pandemic. Such
programmes incorporated the temporary unemployment benefits, wage subsidies, and loan
programmes to maintain businesses till the end of the crisis when job losses could result in
massive unemployment. Also, the healthcare support programmes were created to enhance
the healthcare systems capacity and offer the required resources to treat the flow of COVID-

19 patients. Policies in this regard comprised the acquisition of medical equipment, the
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activation of more healthcare staff and the construction of temporary healthcare centers to
reduce the pressure on the already established facilities.

The other support programmes were aimed at managing the social and psychological effects
of the pandemic, providing mental health services, counselling, and community outreach
programmes to assist people to cope with stress and uncertainty of the crisis. Although these
support programmes were needed and helped a lot of people, they were not equally effective
in all regions and communities because they depended on the availability of resources,
organisation of governance, and the severity of the pandemic impact. The outbreak of the
COVID-19 pandemic, which is marked by the fast rate of infection spread, the introduction of
restrictive measures, and the provision of support programmes, led to a chain of intermediate
effects directly affecting the education sphere and the efficiency of schools. The effects of this
outbreak were wide-reaching and therefore required an in-depth examination of how it affected

the performance of school management and the performance of learners.

2.5.2 COVID-19 Intermediate Outcomes

The COVID-19 pandemic crisis has long-term effects that are not directly related to the health
crisis itself, which has led to a number of intermediate outcomes that have seriously affected
a variety of spheres of society, including education. The conceptual framework outlines three
main intermediate outcomes of the pandemic outbreak to include loss of lives, loss of
livelihoods, and disruption of sociocultural practices such as school closures. The most
devastating effects of the pandemic have been the loss of lives across the globe since the
outbreak of the COVID-19 pandemic. The virus has been claiming millions of lives across the
globe and some groups of people and communities have been disproportionately represented
in the number of people who die due to the virus (WHO, 2020). The most vulnerable persons
have been the elderly and those with underlying health conditions who are at risk of becoming
severely il and dying. The loss of human lives has created immense emotional and
psychological effects on people, families and communities. The death of loved ones, grief, and
trauma have adversely affected the mental health of many including those affiliated to the
education sector. Loss of family members, friends, or colleagues has affected students,
teachers, and staff members causing them emotional distress and disruptions in their personal

and professional lives.

Moreover, the death of lives in learning facilities has sent out a ripple effect on the learning
process and the general spirit of the school fraternity. The loss of teachers, administration or
support personnel has left gaps in the education labour force and this may have impacted the
quality of delivery of instruction and support services to the learners. The COVID-19 pandemic
has resulted in harsh economic disruptions that have resulted in massive job losses, business

shutdowns, and diminished household incomes in different sectors (ILO, 2020). This loss of

26



income has meant a lot to the capacity of the family to fund the education of their children both

in terms of funding and provision of a good learning environment.

With the families struggling with finances, it compelled some of them to put their basic needs
above schooling costs and thus, they might end up dropping out of school or even reduce their
interest in learning. The lack of financing resources like computers, internet access, or study
materials also contributed to the difficulty among learners, especially in distant or online

learning.

There have also been psychological impacts on the families as lack of livelihoods can cause
monetary stress and the lack of certainty which can cause anxiety, depression and overall
emotional setbacks. These problems can indirectly affect motivation, concentration, and
overall academic performance of the learners as they must deal with the issues connected to

the economic conditions of the families.

The containment and limitations caused by the COVID-19 disease by governments across the
globe disrupted the various sociocultural practices and tradition that constitute societies. This
resulted in the closure of learning institutions and schools among the worst hit (UNESCO,
2020). Though this step was necessary to avoid the further spread of the virus, it affected the

educational process and the well-being of learners in general on a large scale.

The shutting down of schools not only affected the formal education of the learners but also
the social and emotional development of the learners. Schools are valuable socialisation, self-
development places and interpersonal development. The fact that these parts of education
have been lost suddenly might impact social and emotional wellbeing of learners, including
their performance in education. Besides, the issue of school shutdowns was a disadvantage
of social networking and the establishment of a sense of community between students,
teachers, and parents. Traditional school programmes, sports and local happenings were
cancelled or significantly altered, hence time to socialise and exchange experiences became

less.

Disruption of the sociocultural practices also destabilised the daily life and activities of the
community and families. The lack of the organised learning conditions and the need to
transition to the remote or online form of learning imposed the critical change both on the
learners and their parents as well as on the educators. This has broken the motivation, time
management and overall involvement in the learning process. These intermediate outcomes,

which appeared as the outcome of the COVID-19 pandemic outbreak, were extremely
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significant in terms of the performance of schools not only in the management of schools but

the performance of learners.

Death of individuals, death of livelihoods and the violation of the sociocultural practices
constituted a complex network of issues, which educational institutions had to overcome to
achieve the perpetuation of the educational process and safeguard the well-being of their
communities.

2.5.3 School’s Economic Environment

Economic conditions under which schools are operating have already become a determinant
factor in the way the schools can adequately respond to the threats of the COVID-19 pandemic.
This economic environment is recognized in the conceptual framework as a moderator
variable, which may affect the relationship between the intermediate outcomes of the
pandemic and the overall schools performance. This moderator variable is divided into two
contexts namely poor economic environment and well-off or comfortable economic

environment.

Schools located in economically challenged regions or communities that had less to offer had
great challenges in adjusting to the changes brought about by the COVID-19 pandemic. Such
institutions tend to struggle with persistent problems, including insufficient funding, poor
infrastructure, and low technological resource access, which were only worsened by the effects

of the pandemic.

One of the primary issues of schools in inadequate economic conditions was access to digital
resources and technology. Since the pandemic required a sudden transition to remote or online
learning, these communities did not have access to the necessary means of remote learning,
i.e., computers, a stable internet connection, and relevant software or platforms to conduct
virtual classes (Basilaia and Kvavadze, 2020:45). This digital divide caused a major obstacle
to successful application of remote learning strategies, which could increase the existing
achievement gaps and deepen educational disparities. Moreover, the economic conditions of
schools in low-income settings did not allow them to assist learners and teachers with the
required support services in the context of the pandemic. The shortage of resources
complicated the process of purchasing personal protective equipment (PPE), health and safety
measures, or mental health and counseling services to deal with the emotional and
psychological consequences of the crisis (Garbe, Ogurlu, Logan, & Cooke, 2020:3343). Such
restrictions may have undermined the health and the performance of learners and educators

even more.
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Economically deprived schools were also facing the problem of inadequate infrastructure,
which included poorly maintained facilities and overcrowding. Social distancing or changing
physical spaces to support hybrid learning models could have been especially challenging,
which would have put the risks of virus transmission higher and disturbed the learning
environment (Viner, Russell, Croker, Packer, War, Stansfield, & Bonell, 2022:240).
Conversely, schools in wealthier neighborhoods or communities with more economic means
were usually in a better position to deal with the hardships of the COVID-19 pandemic. These
institutions usually had a strong technological infrastructure, financial resources, and well-
developed support mechanisms and they could better adjust to the changing situations.

The availability of technology and online materials was a major privilege to schools in affluent
economic settings. A significant number of learners and educators in such communities
already possessed personal devices, stable internet connection, and were acquainted with
learning platforms online, making it easier to switch to a remote or hybrid learning environment
(Basilaia et al., 2020:45). This technological preparedness has ensured that there is continuity
in the learning process with minimum disturbances and is far more effective when there are
school closures. Also, the access to financial resources gave schools in high-income districts
more opportunities to take diverse support actions and interventions. Investment in the
purchase of essential equipment such as PPE, sanitisation materials, and technology
resources to support remote learning is an option that these institutions can use (Garbe et al.,
2020:3343). They might also spend some money to offer mental health and counseling
services, considering the emotional and psychological effects that the pandemic has on

learners, teachers, and their families.

The schools with strong resources were likely to enjoy good infrastructure such as well-
developed facilities and a designated area to conduct different learning activities. This helped
them to better enact social distancing policies, adjust physical facilities to accommodate hybrid
learning platforms, and achieve a healthy and safe learning environment when in-person
learning was possible (Viner et al., 2022:240). Although the economic environment was a
notable factor that determined the capacity of schools to react to the pandemic, it is important
to note that different schools might have had different degrees of preparedness and resilience
even in the same economic environment. Leadership, community support, access to external
resources or partnerships are just a few factors that may have impacted the ability of a school
to deal with the challenges of the COVID-19 crisis.

Having realised the economic resource gaps and how they affected the education results,
specific measures and support systems were required to counter the adverse impacts on the
schools located in economically disadvantaged regions. With such disparities mitigated, the

policymakers and other stakeholders would then position themselves in a place to work

29



towards the realization of equity in gaining access to good education regardless of the

economic climate in a school.

2.5.4 Learning Platforms

Due to the rapid change of the remote learning models or a hybrid model to the COVID-19
pandemic, there was a need to utilise and recruit alternative learning platforms and
technologies (UNESCO, 2020). These mediums were supposed to occupy the vacuum that
had been left by school closures and create virtual space that will enable people to teach,
learn, and collaborate. The learning platforms employed a broad assortment of tools and
technologies, including video conferencing software, learning management systems (LMS),
online collaboration tools and online educational resources. These resources provided the
opportunity to use virtual classrooms that allow educators and learners to communicate in real-
time and exchange learning resources and exams (Dhawan, 2020:9). The fact that these
learning platforms enabled the learning process could have mitigated the impact that the
pandemic had on the performance of schools. Potential engagement with students, feedback,
and tracking of their advancement were opportunities due to the smooth progression to remote
learning which can be achieved with the help of well-designed and easy to navigate platforms
(Basilaia et al., 2020:45). Moreover, the availability of materials on the Internet and interactive
resources helped to enhance the learning process and make it active and self-motivating.
However, the efficient utilization of learning platforms was determined by several factors,
including the availability of technology and the digital literacy skills, the adequate teacher and
student training and assistance. Schools that successfully overcame these challenges got
more opportunities to seize the benefits of learning platforms and mitigate the negative effects

of the pandemic on the performance of the learners (Basilaia et al., 2020:45).

2.5.5 Parent/ Guardian Support

The support system such as parents or guardians was also crucial to the intervention during
the COVID-19 pandemic, particularly in the remote learning circumstances (OECD, 2020).
When learning in homes was introduced, parents or guardians were centrally positioned to
provide their children with favourable learning environment and offer leadership and
encouragement to the children. By actively engaging in the learning of their children, parents
or guardians, the resources (learning materials or technological assistance), and the learning
environment, which was favourable to learning, were in a better position to mitigate the
negative effects of the performance of the learners (Garbe et al., 2020:3345). Besides, the
children of parents or guardians who were in a position to offer emotional and psychological

support were well and strong enough to confront these challenging times.
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The involvement of parents and guardians in chatting and association with schools also played
a large role in the improvement of how schools managed things and dealt with issues. The use
of regular communication means, such as virtual meetings or online portals, facilitated sharing
of information, feedback, and support systems (OECD, 2020). This collaboration enabled the
schools to understand more about the unique issues that families go through and to adjust
their intervention accordingly. Besides, the involvement of parents or guardians in the
decisions taken by schools and the development of backup plans have enabled consideration
of the interests and perceptions of families and the establishment of the sense of community
and collective responsibility (Garbe et al., 2020:3343).

One should consider that there can be differences in the ability of the family to support, even
though the support of parents or guardians was vital. Social economic status, education
background and personal circumstances could have contributed in the level at which parents
or guardians could support. These differences were known to the policymakers and schools
and specific steps were being made to support families with needs, by providing resources,
training or accessing a community-based support service (OECD, 2020). The availability and
effectiveness of learning platforms and parent or guardian support were the moderator
variables that influenced the nature of the impact of the COVID-19 intermediate outcomes on
the performance of schools. These interventions were supposed to fill the gaps that were
formed because of the closure of schools, facilitate the learning process, and promote a

collaborative method of the challenges of the pandemic.

2.5.6 Performance of Schools

The COVID-19 pandemic has created unique challenges in the sphere of education that
heavily affected the performance of schools in different aspects. The conceptual framework
brings out the two main aspects surrounding the performance of schools in this crisis as being
the performance of school management and the performance of learners. The above was
determined by the intricate interaction of the pandemic outbreaks, their intermediary results,

the economic situation in the schools, and the interventions applied.

The pandemic posed an immense challenge to the school management teams as they had to
adjust to the changing situation and quickly introduce remote learning plans and guarantee the
sustainable provision of educational services (OECD, 2020). The role of school management
was very significant, in outlining the overall resilience and success of education facilities in
responding to the crisis. The school management teams played a significant role in the
uncertainties and direction through leadership and communication in order to guide the
educators, learners, and their families. Effective leaders were also dynamic, compassionate,

and ready to consider the well-being of the school fraternity and maintaining academic
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continuity (Harris et al., 2020:322). Efficient communication channels were necessary to
exchange information, solve problems and make people feel connected and have a sense of

mission.

Resource allocation and strategic planning was also mainly left to the school management
teams during the pandemic. Distribution of resources was also successful and encompassed
wise exploitation of the financial and technological resources, as well as personnel in
supporting remote learning programmes, safety, and other assistance services (OECD, 2020).
The strategic planning involved contingency plans, adaptation to the evolving guidelines, and
formulation of monitoring and evaluation mechanisms of interventions usefulness. Besides,
school management teams played a central role in the formation of collaboration and
partnership with various stakeholders including parents, community organisations and
education authorities. The mutualism offered an avenue to exchange the best practices, have
access to other resources, and develop context-specific solutions to address the difficulties of
the pandemic (Harris et al., 2020:322).

The effectiveness of school management teams was decisive in determining whether the
performance of educational organistations coped with the pandemic or not. Schools that were
better managed were in a better position to adapt to remote learning modalities, to assist
learners and educators and maintain a feeling of community and continuity in this disruption.
The COVID-19 pandemic made a significant impression on the performance and academic
achievement of the learners since the transition to online learning conditions, the deprivation
of a routine, and the potential emotional or psychological problems affected their motivation,

interest, and general academic performance (UNESCO, 2020).

The change of the forms of distant or online learning became a significant burden to the
learners. There are also some barriers that others have encountered regarding the access to
technologies, constant online connection, and the suitable learning conditions at home (DBE,
2020). These barriers failed to enable them to effectively participate in virtual learning
classrooms, learning materials and tests and exams. Besides, the personal communication
and routines with the teachers and peers that could not occur because of the pandemic might
have impacted the level of motivation and engagement of learners negatively. The school
communities provided social and emotional support that was critical to establishing a positive
learning experience and the absence of such links might have contributed to isolation and
being out of connection (Viner et al., 2022:240). There is also a risk of emotional and mental
issues, such as anxiety, stress, or even a trauma because of the pandemic affecting the

performance of learners. These issues could have manifested itself in difficulties with
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concentration, the lack of motivation, or poor performance at school, in general (Viner et al.,
2022:240).

Assessment and support of the performance of learners during this period was necessary to
minimize the occurrence of learning gaps and allow the consequent education of learners.
Schools were deploying various instruments, such as regular examinations, personalised
learning strategies and interventions, to identify and respond to areas of concern (OECD,
2020). In addition to that, there was need to provide emotional and psychological support
services such counseling or mental health support among others to support the overall well
being of learners and create favourable conditions of learning. The synergies between the
outbreak of the COVID-19 pandemic, and intermediate outcomes accompanied by the
economic environment of a school and the interventions put in place were also complicated
and influenced the performance of schools, including the performance of learners and the
school management. Having an opportunity to control the school and offer particular support
to the learners played a vital role in reducing the negative impact of the pandemic and

developing resilience in the education system.

2.6 CHAPTER SUMMARY

This chapter has given a comprehensive overview of the international and domestic literature
as well as grounded the study under six theoretical concepts which are applicable. The
empirical review identified a definite research gap in terms of the impact of the pandemic on
South African secondary schools functioning in various economic settings. Theoretical models
were introduced to interpret the varied experiences of learners, parents, and school leaders
during the crisis. The chapter also reviewed the legislative and policy environment and
introduced a conceptual framework to visualise the study's core relationships. In the next
chapter, the specific disruptions caused by the pandemic globally, regionally, and locally will
be examined. This sets the contextual foundation for the research and provides deeper insights

into the challenges faced by schools in the Western Cape Metropole.
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CHAPTER THREE - COVID-19 AND THE EDUCATIONAL CONTEXT

3.1 INTRODUCTION

This chapter explores the multi-dimensional impact of the COVID-19 pandemic on education
systems worldwide, with specific attention to developing countries and the South African
context. While Chapter Two established the theoretical and empirical basis of the study, this
chapter sets the contextual foundation for the research by analysing how the pandemic
affected learners, school management, instructional delivery, infrastructure, equity, and
educational policy. The chapter is structured into three main sections: global experiences, the
perspectives from developing countries, and the South African educational response. These
insights help frame the environment within which the two public secondary schools under

investigation in the Cape Metropole adapted to the challenges brought about by COVID-19.

3.2 GLOBAL PERSPECTIVE FOR LEARNERS AND MANAGEMENT OF
SCHOOLS

In the United Kingdom, studies found significant learning losses due to COVID-19 disruptions,
with disadvantaged communities disproportionately impacted. A study conducted by Marchant,
Todd, James, Crick, Dwyer, and Brophy (2021:12) found that educators reported high levels
of stress and anxiety, stemming from concerns over student welfare, staff wellbeing, and the
logistical challenges of remote education. These were also complicated by frequent policy
changes and ambiguous government directions (Beauchamp, Hulme, Clarke, Hamilton, and
Harvey, 2021:375). The UK government created an online learning platform known as the Oak
National Academy, offering online lessons and resources on different subjects and grades to
facilitate remote learning. Although this project was designed to provide consistency in the
accessibility of educational resources, the adoption and success of this programme were vastly
different depending on the geographical area and school (Miller and Goldenberg, 2021:6).
Digital literacy of the teachers, the presence of devices and access to the internet to the
learners, and parental support were some of the factors that determined the effectiveness of
the platform (Montacute and Cullinane, 2021:4). Moreover, there were issues with the
appropriateness of a one-size-fits-all strategy because it did not consider the variety of learning

situations and needs (Miiller et al., 2021:6).

The COVID-19 pandemic presented India with an unprecedented challenge of remote learning
as 320 million learners were impacted by school shutdowns (Azim Premji University, 2021:36).
The sudden shift to online learning revealed the digital divide in the country where the inability
to access the necessary infrastructure affected rural and low-income families the most, which

further highlighted the existing educational disparities (Mahajan and Tomar, 2021:35).
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As per an Oxfam India (2020) survey, even in five Indian states, only 27 per cent of households
could access smartphones or laptops to learn online, and close to 60 per cent had no access
to proper internet connectivity. These statistics were worse in the rural regions whereby only 8

percent of households had access to digital devices and internet (Khan, 2021:421).

This meant that a large number of learners in the marginalised communities were practically
locked out of the education system during the pandemic. To mitigate these issues, the Indian
government introduced a range of projects, including PM eVIDYA and DIKSHA (Digital
Infrastructure for Knowledge Sharing), which would help to offer online resources and
educational material (Ministry of Education, 2020). Yet, the capabilities of such platforms were
heavily reduced by the connectivity problems they were supposed to avoid (UNICEF, 2020).
Furthermore, the sudden shift to using digital learning revealed weak digital literacy levels
among instructors and students, which further deters the possible effects of these programmes
(Pokhrel and Chhetri, 2021:131).

In addition to the lack of access to technology, socioeconomic disadvantage factors like
overcrowded living arrangements, a lack of parental support, and economic pressures also
presented a large obstacle to remote learning among many disadvantaged learners (Lall and
Singh, 2020:48). These compounding issues created serious questions over learning losses,
dropouts, and the future state of educational equity in India (Khan, 2021:421). The COVID-19
pandemic was an enormous problem in the education system of Mexico: school closures
impacted 36 million learners nationwide (Organization for Economic Co-operation and
Development [OECD], 2020). To counteract it, the government introduced the so-called
"Aprende en Casa" (Learn at Home) programme, which is a multi-platform learning programme
that allows delivering educational content and resources to learners on multiple platforms, such
as television, radio, and digital media (Saavedra, 2020). The radio and the television aspects
of Aprende en Casa were especially important in helping to reach learners in marginalised
groups with no or little access to the internet. As per the statistics obtained by National Institute
of Statistics and Geography (INEGI), only 56.4 percent of Mexican households had the access
to the internet in 2020 (INEGI, 2021). The magnitude of this digital divide was even higher in
rural settings and amongst indigenous communities necessitating the utilisation of traditional
broadcast media. In spite of these, the country had reported great losses in learning, with

learners of disadvantaged backgrounds being hit the hardest.

According to a World Bank study (2021), there is a potential 1.6-year loss of learning-adjusted
years of schooling by Mexican learners facing the effects of disruptions caused by the
pandemic. The losses could be estimated to be even higher in the marginalised communities,

where the effects of poverty, malnutrition, and lack of parental support added to the difficulties
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of remote learning (Saavedra, 2020:23). Also, the shift to remote learning revealed the issues
of educators, most of whom were not sufficiently trained and equipped to teach online.
According to a survey carried out by the National Union of Education Workers (SNTE), more
than 60 percent of teachers indicated that they were not ready or lacked skills to teach in a
virtual environment (SNTE, 2020). This also led to the disparity in quality and availability of

remote learning in the nation.

Although no nation was completely ready to change to remote learning triggered by the
COVID-19 pandemic, China had a more successful experience than many others. Part of the
reason behind this can be accredited to the availability of the infrastructure and platforms of
online education that exist within the country, and made the shift smoother (Zhang Wang,
Yang, and Wang, 2020:55). Major online learning providers such as Xueersi, Yuanfudao, and
DingTalk reported significant surges in user engagement during the pandemic (Li and Lalani,
2020). However, the rapid and nationwide scale of the shift to online education still presents

immense challenges.

According to official statistics, around 60% of Chinese households had access to computers
in 2020, and the internet penetration rate in rural areas lagged at just 55% (China Internet
Network Information Center, 2021). These access gaps, coupled with the uneven distribution
of quality educational resources across regions, further amplified existing disparities in China's
education system during the pandemic (Guan, Xie, Fan, Bai, Shi, Zhang, and Kenny, 2022:15).
Well-resourced urban schools and families were better equipped to adapt to online learning,

while their rural counterparts faced significant barriers.

A study undertaken by the Rural Education Access Program (REAP) found that only 7.8% of
rural learners were able to access live online classes, compared to 29.3% in urban areas
(REAP, 2020:22). Additionally, the shift to remote learning placed immense strain on
educators, many of whom lacked sufficient training and pedagogical support for effective virtual
instruction (Mok, Xiong, Ke, and Cheung, 2021:5). It was feared that the quality of learning
outcomes could be lowered, the dropout rates might increase, and that the long-term effect
could be the decrease in educational equity across various regions of China (Wang, Zhang,
Zhao, Zhang, and Jiang, 2020:945).

The COVID-19 pandemic revealed the major flaws in Japan in terms of its preparedness to
remote learning as school closures and the sudden transition to online learning revealed the
digital divide in the country. According to a study carried out by (Tsumura, 2020:241) only
approximately 60 percent of Japanese households were found to have access to multiple

internet-connected devices, which is a requirement in virtual learning particularly in households
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with more than one child. This inequality in the access to digital resources and infrastructure
seemed to challenge the educational disparities that could be further deepened by the crisis.

Alongside the technological issues, concerns were also rising regarding the possible
psychological effects of school closures and social isolation on students (lwai, 2020:1).
Interference with everyday activities, the absence of face-to-face communication, and
extended exposure to screens were mentioned as possible risk factors of various problems,
including anxiety, depression, and development delays, especially in younger students
(Koseki, 2020:10). Working parents were disproportionately affected by the need to assist their
children in learning at home since many of them found it difficult to juggle work and education
(Kosugi, 2022:28). This was more so for single parents and families with both parents earning

a livelihood outside the home.

According to a survey conducted by the Japan Institute for Labor Policy and Training (JILPT),
more than 40 percent of working mothers said that they had more stress and challenges in
balancing work and childcare due to school closures (JILPT, 2021). The case of Japan
revealed the lack of preparedness of educators to virtual instructions. Most teachers were not
properly trained and did not know much about online teaching instruments and methodology
(Ohashi, 2020:12). This deficiency, coupled with inconsistent guidance from education
authorities, led to significant variations in the quality and delivery of remote learning across

schools and regions (Mori, 2021:153).

Australia's response to the educational challenges posed by COVID-19 was marked by
significant variations across its states and territories. While some regions, such as the
Australian Capital Territory and New South Wales, were able to transition relatively smoothly
to remote learning models, others grappled with issues related to digital access, infrastructure,
and teacher training (Affouneh, Salha and Khlaif, 2020:1). According to a national survey
carried out by the Australian Council for Educational Research (ACER), approximately 20
percent of learners did not have a dedicated internet-connected device to engage in online

learning during the pandemic (Hollingsworth, 2020:6).

The same digital divide was especially high among Indigenous populations and low-income
families, which created a serious obstacle to equal access to remote learning. In addition to
technology access, a sudden transition to online learning models also revealed the flaws in the
readiness and education of Australian teachers to virtual instructions. According to numerous
educators, they felt unprepared and did not have enough professional development
opportunities to be able to conduct online learning experiences (Buchanan, Carolan, Fantini,

Isaacs, Samra, 2021:3).
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This has been further complicated by the fact that there was no unified national plan, but
instead, each state and territory had its way of dealing with remote learning (Drane, Vernon
and O'Shea, 2020:14). The disproportionate effects of the pandemic on Australian learners
caused a significant concern of the possible achievement gap expansion, especially among

the already disadvantaged groups.

According to a study concluded by the Centre for Independent Studies, the disruptions may
have the potential to cause serious learning losses, and disadvantaged learners are at a higher
risk of falling behind their more affluent counterparts (Fahey and Leibrecht, 2020:9). In order
to overcome them, several measures were implemented, including the loaning of laptops and
subsidising internet access among poor families, along with targeted assistance to the
Indigenous communities (Drane, Vernon and O'Shea, 2021:585). Yet, there were still doubts
as to the long-term effects of the pandemic on educational equity and the necessity of further
investments in bridging the digital gaps and enhancing remote learning opportunities in

Australia.

The COVID-19 pandemic revealed and amplified existing educational inequalities in Germany,
with learners with disadvantaged backgrounds and learners with special needs being
disproportionately affected in their transition to remote learning models. According to a study
conducted by Anger, Bernhard, Dietrich, Lerche, Patzina, Sandner, and Stephan (2020:20),
learners of lower socio-economic households were considerably less likely to have access to
digital devices, stable internet connections and favourable home learning conditions that would

support effective virtual education.

Further, the sudden transition to online learning posed special challenges to learners with
special educational needs and disabilities. Most of them had difficulties with the absence of
face-to-face support, special equipment, and accommodation unique to traditional classrooms
(Dietrich, Patzina and Lerche, 2021:352). This brought into question the possibility of learning
losses and skills regression on this vulnerable group of students. There were growing concerns
about the overall effects of long-term school closures and distance learning on student well-

being in addition to access and accommodation concerns.

As explained by Huber and Helm (2020:237), the possible social-emotional impact of long-
term isolation, routine disruption, and the absence of peer interactions, especially among
younger students, was significant. German learners experienced anxiety, depression, and
behavioral problems as mental health issues during the pandemic (Ravens-Sieberer, Kaman,

Erhart, Devine, Schlack, and Otto, 2021:2. German learners experienced anxiety, depression,
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and behavioural problems as mental health issues during the pandemic (Ravens-Sieberer,
Kaman, Erhart, Devine, Schlack, and Otto, 2021:2).

Variability in the availability and quality of remote learning opportunities in the federal states of
Germany also served to exacerbate educational inequality in educational experiences and

outcomes. In the future, the long-term effects of such disruptions on learning outcomes,
achievement gaps, and general well-being of German learners, particularly those in

marginalised groups, are a source of concern.

Similarly to other nations, the COVID-19 pandemic has revealed a number of inequalities in
the French education system, especially when it comes to access to digital tools and friendly
learning conditions to learn remotely. According to a study by Fontaine, Gouedard, Viennet,
and Henault-Cauvin (2021:251), there were drastic differences such that only 57 percent of
learners with disadvantaged backgrounds could access a computer to do their schoolwork, as
opposed to 91 percent of their more privileged counterparts. Such a digital divide was also
exacerbated by other factors including overcrowded living conditions and the absence of a
specialised study area which was more pronounced in low-income families. The sudden shift
to online education also posed tremendous pedagogical problems to the French educators,

most of whom felt unprepared and untrained to seamlessly deliver virtual instructions.

According to a survey by Gouédard, Pont and Viennet (2020:11) more than 60 percent of
French teachers indicated that they had not been properly guided and trained on remote
teaching approaches and digital resources. The combination of this degree of unpreparedness
and the pressure of the mid-year transition to new modalities was extremely taxing on
educators, both health and morale-wise. These compounding factors led to the mounting of
concern with regard to the possibility of severe learning losses, especially among the socio-

economically disadvantaged learners in France.

The reaction of Canada to the educational changes brought about by the COVID-19 pandemic
was also characterised by a high degree of regional disparity, with some of the provinces and
territories being more prepared to introduce successful remote learning policies than others
(Volante, Schnepf, Jerrim, and Klinger, 2022:7). This uneven preparedness was largely
attributable to disparities in technological infrastructure, digital equity initiatives, and overall
resources across different jurisdictions. One community that faced particularly daunting

challenges was Canada's Indigenous populations.

Groulx, Kent and Klinger’s (2022:164) study highlighted the digital divide affecting many First

Nations communities, with limited access to reliable high-speed internet and a shortage of
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digital devices for learners. These connectivity gaps, exacerbated by longstanding socio-
economic inequities, posed significant barriers to remote learning and threatened to widen
existing educational achievement gaps.

Beyond issues of access, the pandemic also took a toll on the mental health and well-being of
Canadian learners, with marginalised populations being disproportionately impacted.
According to Whitley, Beauchamp and Brown (2021:60) there was increased rates of anxiety,
depression, and disengagement from learning among vulnerable groups such as low-income,
racialised, and newcomer learners. Prolonged social isolation, disrupted routines, and lack of
support structures were cited as contributing factors. To address these challenges, various
initiatives were undertaken at provincial and federal levels, such as distributing devices,
providing internet access subsidies, and developing online learning resources and platforms.
However, the effectiveness of these measures varied widely across regions and demographics
(Vaillancourt, Dion and Sydor, 2021:794). As Canada emerges from the pandemic, there is a
growing recognition of the need for a coordinated national strategy to address systemic
educational inequities laid bare by this crisis. Calls for increased investment in digital
infrastructure, culturally responsive pedagogy, and targeted support for marginalised
communities have intensified (Alphonso and Semple, 2021). Failure to do so risks perpetuating
and exacerbating the very achievement gaps that remote learning has brought into sharp

focus.

3.3 DEVELOPING COUNTRIES PERSPECTIVE FOR LEARNERS AND
MANAGEMENT OF SCHOOLS

The COVID-19 pandemic laid bare and exacerbated longstanding educational disparities in
Nigeria, with learners from disadvantaged backgrounds and those in rural areas facing
disproportionate challenges in transitioning to remote learning models. The dramatic shift to
remote learning modes and the nationwide school closure that left 25 million students without
access to education (Azuh, Mba, Ogundairo, and Olurinola 2021:67) demonstrated the digital
divide in the country. Based on the statistics provided by the Pew Research Centre (2018),
only a quarter of the households in Nigeria could access the internet and even that was lower
in rural locations. In addition, the proportion of households that had digital devices, including
computers or tablets, that could be used in virtual learning was insignificant. Such
inaccessibility to necessary technology became a serious obstacle to the adoption of efficient

remote education methods in the time of the crisis.

In a bid to close this divide, the Nigerian government tried to utilise more conventional forms
of media such as radio, and television to provide educational programming and content.
Nonetheless, these attempts were undermined by the remaining infrastructural issues since

the availability of radio and TV sets was limited in most rural and low-income areas (Adeyemi
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and Idowu, 2021:2). Moreover, the socioeconomic disparities already present in the society
were increased by the financial burdens imposed by the pandemic, and now it is even harder
to provide disadvantaged families with access to and the finances to purchase the technology

and connections needed to learn remotely (Obiakor and Adeniran, 2020:3).

It was feared that these compounding effects would result in massive learning losses, a surge
in dropout rates, and a possible backtracking of hard-fought improvement in educational
attainment, especially of the most vulnerable groups of learners in Nigeria. According to
experts, unless there were efforts to combat the digital divide, invest in educational
technologies infrastructure, and provide targeted support to marginalised communities, the
effects of the pandemic on the education system in Nigeria would have a risk of perpetuating
and exacerbating long-standing inequities within the system (Kaye, Grower, and Haussler,
2021:12).

The crisis highlighted the need to carry out comprehensive reforms to narrow achievement
gaps and establish a more resilient, equitable and inclusive environment of education. The
COVID-19 pandemic has caused a massive disruption to the education system in Kenya as
more than 17 million learners were impacted by the shutdown of all schools nationwide. The
abrupt transition to distance learning system revealed major infrastructural gaps and disparities
in access to digital tools and connectivity. Based on the information provided by the
Communications Authority of Kenya (2020), the percentage of Kenyan households that could
access the internet was 22.6 percent, indicating a critical digital divide that was at risk of

widening the educational gap.

The Kenyan government tried to provide the remote learning opportunities in an effort to reduce
the effects of school closures, which involved multi-pronged approach through radio, television,
and online platforms. The inability to access television sets, radios, and the internet connection
were major obstacles and many students were literally cut off of the educational opportunities
during the pandemic. Furthermore, the economic impact of COVID-19 also increased the
burdens of Kenyan families since the loss of a job and the economic difficulties caused by the
pandemic made the accessibility of remote learning and its prioritization challenging in many
households (Ngware, Waliaula, and Longwe, 2021:94). This intensified fears of a growing
achievement gap, rising dropout rates and the possible loss of the gains that the country had
made in educational achievement, especially among the most vulnerable populations of

learners in the country.

Analysts cautioned that unless there was a concerted effort to close the digital divide,

investments in educational technology infrastructure, and specific attention to marginalised
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communities, the effects of the pandemic could continue and exacerbate existing systemic
inequalities in the Kenyan educational system (Nzomo and Mugambi, 2021: 67). The crisis
highlighted the fact that there is an urgent need of comprehensive reforms to provide equal

access to quality education, irrespective of socio-economic status or geographical location.

In Ethiopia, the effects of the pandemic on education were particularly strong, as the closure
of schools in the country affected more than 26 million students (UNICEF, 2020). The sudden
switch to remote learning models revealed the harsh digital divide in the country, which served
as a major hindrance to providing continuity in education. Based on the statistics that were
received through the World Bank (2020), only 18.6 percent of Ethiopian households had
access to the internet, and the percentage of households that had appropriate devices to
engage in virtual learning was even lower. This was not only a problem of lack of connectivity
but also of technology that was disproportionately impacting rural locations and marginalised
groups. The Ethiopian government tried to ease the situation by offering educational material
on the traditional media (radio, television, and printed materials). But such initiatives were
highly logistically and resource-limited, which limited their coverage and impact, especially in

underserved areas (Yorek, Aydin, and Ugulu, 2021:264).

Access to radios and televisions, unreliable power supply and distribution problems are some
of the issues that constrain these efforts. Moreover, the pandemic-induced economic crises
further worsened the current socio-economic disparities, which have made it hard to reach or
afford the required resources to support remote learning among disadvantaged families
(Alemu, 2021:143).

The COVID-19 pandemic in Morocco affected the education of more than 7 million students,
revealing wide disparities in access to digital resources. This digital divide is particularly acute
in the rural and low-income communities, and it presents a big challenge in maintaining the
continuity of education during school closure. To fill this gap, the Moroccan government tried
to make virtual learning materials and education programming available by television and
radio. Nevertheless, it was found that such attempts were not effective in reaching out to the
marginalised groups since the mediums were not available in some parts (Bougroura and
Ibourk, 2021:21).

Furthermore, the economic effects of the pandemic contributed to the existing socio-economic
inequalities because most families could not prioritise or afford the required resources to
engage in remote learning (Boudarbat and Ajbilou, 2021:248). There was a growing concern

of the possible learning losses, higher dropout rates, and further institutionalisation of
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educational disparities, especially among the most vulnerable populations of learners in the

country.

Closures of schools in Senegal demonstrated the bitter truth about a country with the high
share of people living in rural areas and low access to technology (UNESCO, 2020). The
mitigation strategies that were adopted by the government included radio broadcasts and self-

learning materials. Nevertheless, their performance was crippled by a number of factors.

To begin with, there were linguistic barriers since not all the radio broadcastings were
presented in local languages, making it difficult to understand a large percentage of the learner
population, especially in the remote regions. Secondly, the availability of electricity in the rural
areas was minimal and thus many of the students were unable to take advantage of these
resources on a regular basis. Third, students were further disadvantaged by the absence of

appropriate training of parents and guardians on how to support home-based learning.

These difficulties showed the necessity of investment in educational radio infrastructure that
can broadcast in local languages, extend electricity access in rural regions, and provide
parents and teachers with the competencies to work in remote learning conditions. The
pandemic highlighted the digital divide that already exists in Senegal and demonstrated the
necessity to overcome these differences in order to have fair access to education in the case

of future disruptions.

In Egypt, education of more than 23 million students was disrupted by the COVID-19
pandemic, revealing a wide digital infrastructure and access gap. As per the statistics provided
by the Central Agency of Public Mobilization and Statistics (CAPMAS, 2020), not all Egyptian
households had access to the Internet, with the figure standing at 57.3 percent, and the
proportion of households that appeared to have appropriate equipment to learn remotely was
even smaller. This digital gap presented huge obstacles to the adoption of effective virtual
education strategies when schools were closed. The Egyptian government tried to offer
educational materials via the internet, television, and radio. Nevertheless, these initiatives were
challenged by the ability to reach underserved communities because of factors such as poor
accessibility to digital devices, internet connectivity problems, and poor infrastructures in some
areas (El-Kohki, Kamal, Osama, & El Moghazy, A., 2021:6691). Furthermore, the economic
impacts of the pandemic exacerbated longstanding socio-economic disparities, making it
difficult for disadvantaged families to access or afford the necessary resources for remote
learning (Hassan and Khaled, 2021:184).
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Concerns grew about the potential widening of achievement gaps and increased dropout rates,
particularly among marginalised student populations, threatening to reverse progress towards

greater educational equity in Egypt.

In Ghana, nearly 10 million learners were impacted by school closures during the COVID-19
pandemic, exposing significant gaps in access to digital resources and connectivity. According
to data from the Ghana Statistical Service (Adika, 2021:99), only 35% of Ghanaian households
had access to the internet, and an even smaller percentage possessed suitable devices for
virtual learning. This digital divide disproportionately affected rural areas and lower-income
communities, posing significant barriers to the implementation of effective remote education
strategies. To mitigate disruptions, the Ghanaian government attempted to provide educational
programming through television, radio broadcasts, and online platforms. Nevertheless, these
initiatives had difficulties in accessing underserved groups because of the problem of access
to these channels, frequent power outages, and poor internet coverage in some areas (Owusu-

Fordjour, Koomson, and Hanson 2020:88).

The COVID-19 pandemic led to countrywide school closures that impacted more than 15
million students in Uganda (UBOS, 2020). The sudden transition to online learning models
revealed the digital divide in the country, where only 24.8 percent of Ugandan households are
equipped with access to the internet. This disconnection was a major obstacle to maintaining
continuity of education, and it disproportionately impacted rural communities and marginalised
groups. To overcome this predicament, the government of Uganda tried to deliver education
content via the use of traditional media sources such as radio, television programmes, and

printed publications.

But the challenges to providing these services to underserved populations included lack of
access to the mediums, electricity power cuts, and difficulty in distributing these services in
some regions (Asega, Akello, Abbo, Ovuga, and Okello, 2021:7061). Moreover, the financial
consequences of the pandemic led to the increase in the existing socio-economic inequalities,
and disadvantaged families have a hard time accessing or affording the resources needed to
study remotely (Masiko, 2021:227). There was the concern of the possibility of achievement
gaps, rise in dropout rates, and loss of hard-earned gains in educational attainment, especially

among the most vulnerable student groups in Uganda.

In Tanzania, more than 11 million learners were affected by the pandemic and revealed a
serious lack of digital resources and connectivity. Based on the statistics provided by the
Tanzania Communications Regulatory Authority (TCRA, 2020), only a quarter of Tanzanian

families could access the internet, and a small part of them had appropriate gadgets to conduct
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virtual classes. This digital gap hit the rural regions and the poorer populations
disproportionately, which created a significant challenge to deploying effective remote learning
methods in the cases of school closures. In a bid to reduce the interruptions, the Tanzanian
government tried to offer learning programmes via radio and TV broadcasts, and online
methods. Nevertheless, these initiatives were not effective in targeting underserved groups
because of the lack of availability of these media, frequent power outages, and poor internet

coverage in some areas (HakiElimu, 2020:12).

In addition, the economic challenges posed by the pandemic increased the socioeconomic
disparities that were already present, so many families could not afford or focus on the
resources that they needed to support remote learning (Pokhrel and Chhetri, 2021:138). There
were rising concerns regarding possible learning losses, higher rates of dropouts, and the
further entrenchment of educational inequalities, especially among the most vulnerable student

groups in Tanzania.

The Algerian case during the COVID-19 pandemic revealed the gross inequalities in access
to digital resources and connectivity, as over 8 million students were affected by the closure of
schools. This digital divide provided insurmountable challenges to the continuity of education
during the crisis and it affected the rural regions and marginalised groups disproportionally. In
response to these interruptions the Algerian government attempted to offer virtual learning

tools and educational programming via television programming.

Nevertheless, such initiatives were met with challenges of reaching underserved groups
caused by factors like the low availability of television sets, the occasional power outages, and
insufficient infrastructure in some areas (Badi, Bensalah, Azizi, Bouznad, and Fouatih,
2021:249). Furthermore, the economic impacts of the pandemic exacerbated longstanding
socio-economic disparities, making it difficult for disadvantaged families to access or afford the
necessary resources for remote learning (Benantar and Somun-Kapetanovic, 2021:189).
Concerns grew about the potential widening of achievement gaps, increased dropout rates,
and the reversal of progress towards greater educational equity in Algeria, particularly among

the country's most vulnerable learner populations.

3.4 LOCAL PERSPECTIVE FOR LEARNERS AND MANAGEMENT OF SCHOOLS
The COVID-19 pandemic has severely disrupted the education system in South Africa,
impacting millions of learners across the country's nine provinces. The effects of the pandemic
have exacerbated existing inequalities and exposed the stark disparities in access to quality
education among different regions and communities. One of the major disruptions caused by

the pandemic was the nationwide school closures implemented as part of the lockdown
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measures, which began in March 2020 and continued intermittently throughout the year
(Soudien, 2020:114).

Such closures caused significant learning losses, and learners with disadvantaged
backgrounds in such provinces as the Eastern Cape, Limpopo, and KwaZulu-Natal were
particularly affected (Spaull and Jansen, 2022). Most of the learners in these provinces are
low-income learners who have no resources to facilitate remote learning (Reddy, Soudien, and
Winnaar, 2020:115). The school closures that led to the transition to remote learning
highlighted the digital divide in South Africa since most households in rural areas, townships,
and low-income communities in provinces such as Northwest, Mpumalanga, and the Northern
Cape did not have access to digital devices and a stable connection to the internet
(Mohohlwane, Taylor, and Shepherd, 2020:3). As an example, in the Eastern Cape where a
significant number of households do not even have basic services such as electricity, the idea

of remote learning was basically non-existent (Oyedemi, 2020: 662).

When schools were reopened, the school management in such provinces as Western Cape,
Gauteng, and the Free State had to struggle with a lot of difficulties to make sure that learners
and teachers were safe. The shortage of personal protective equipment (PPE), the quality of
water and sanitation, and the possibility of establishing social distancing in overcrowded
classrooms, especially in high-density communities such as townships and informal
settlements, were also an issue of concern (Reddy et al., 2020:116). As an illustration, in
informal settlements in the Western Cape, including Khayelitsha and Philippi, schools could
barely observe hygiene standards because of the shortage of clean water and crowded
classrooms (Oyedemi, 2020:663).

Moreover, schools in the provinces such as Eastern Cape and Limpopo also had to deal with
the psychological effects of the pandemic on learners and teachers, such as higher levels of
stress, anxiety, and trauma (Ranchhod, Daniels, Zuze, Branson, Lam, and Leibbrandt 2021:3).
In those areas where poverty and socioeconomic issues are a more common issue, the
pandemic mental health burden was exacerbated by prior stressors (Jacobs and Makhunga,
2021:271). The COVID-19 pandemic also showed the necessity to increase investments in
digital infrastructure and educator upskilling with regards to using technologies in teaching and

learning in all provinces (Motala and Padayachee, 2021:185).

The rural and township school management was forced to adjust rapidly to the new situation,
usually with few resources and assistance (Adu, Okeke and Oguzor, 2021:167). As an
example, in KwaZulu-Natal, where most of the schools do not have basic facilities such as

computer labs, it was nearly impossible to switch to remote learning in the rural areas of the
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region (Oyedemi, 2020:664). In addition, the pandemic revealed a massive inequality in the
accessibility of educational resources among the provinces. Even though schools in wealthier
suburbs of Gauteng and Western Cape had better opportunities to manage the challenge of
COVID-19, schools in disadvantaged regions within the same provinces, as well as those in
other provinces such as the Eastern Cape and Limpopo, could not cope (Spaull and Jansen,
2022:103). Such inequality in resource distribution has always been the subject of debate in

the South African education system, and the pandemic only increased these inequalities.

With South Africa still recovering in the wake of the pandemic, one of the most crucial issues
on the agenda of policymakers, educators, and school management in all the provinces and
especially in more disadvantaged areas such as the Eastern Cape, Limpopo, and KwaZulu-
Natal is to overcome the learning gaps and inequalities that the COVID-19 has intensified
(Spaull and Jansen, 2022:104). Specific measures and investment in these spheres are
essential to reduce the inequalities in the effect of the pandemic on learners representing
marginalised groups. Also, the pandemic has shown that the education system requires a
stronger and more inclusive system capable of handling future shocks. Among these are
investing in digital infrastructure, training educators on how to use technology, and adopting
measures to accommodate learners in low-income families and rural settings (Motala, et al.,
2021:185). Also, it is essential to curb the socioeconomic issues that lead to the educational
disparities, including poverty, poor housing, and poor access to basic services, in order to

develop a more equal and resilient education system (Jacobs and Makhunga, 2021:272).

3.5 SUMMARY OF PANDEMIC-ERA EDUCATIONAL TRENDS

In all the worldwide and local settings, there were a few general trends in education that
appeared during the COVID-19 pandemic. Among the most persistent observations was that
the learners with disadvantaged socio-economic backgrounds were affected
disproportionately, both in access to remote learning, as well as in academic continuity. The
crisis compelled school management teams to respond quickly to new requirements, such as
the incorporation of new technologies, the introduction of health and safety measures, and the

necessity to be involved in community-wide concerns.

The success of remote learning was identified to be highly dependent on the presence of
technological infrastructure, policy coordination and engagement of parents or guardians,
which were greatly varied in different contexts. Along with academic interruptions, the
pandemic was also a great danger to the psychosocial well-being of learners, with the
increased rates of anxiety, depression, and disengagement being reported, especially among
the students with little home-based support. On the whole, the pandemic has helped to

highlight the disparities that existed in education, which is why there is a dire necessity of
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strategic and inclusive policies of recovery, with the focus on equity, resilience, and learner

welfare.

3.6 CHAPTER SUMMARY

This chapter has outlined the global, regional, and national educational landscape during the
COVID-19 pandemic, highlighting the structural, technological, and policy-driven factors that
influenced learning continuity and school management. In South Africa, deep-seated socio-
economic and digital inequalities shaped the differentiated impact of the crisis across public
secondary schools. The insights presented in this chapter are essential for understanding the
operational context of the two public secondary schools in the Cape Metropole that form the
basis of this research. These contextual variables underpin the methodological choices made
in the next chapter. In Chapter four, the study's research design, population, sampling, data
collection tools, and analytical methods will be discussed in detail, guided by the conceptual

and theoretical frameworks developed thus far.
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CHAPTER FOUR - DESIGN AND METHODOLOGY

4.1 INTRODUCTION

Research methodology refers to the statement of the processes, the instruments and methods
to be employed during the process of conducting the actual research (Creswell, 2009). This
chapter describes the research methodology in this paper. In particular, this chapter brings into
focus the research design, the research paradigm, the study population, sampling methods
and sample size. The construction of research instruments, pilot study, validity and reliability
of the research instruments, methods of data collection and data analysis are to be included

in the chapter.

4.2 RESEARCH PARADIGM

This study adopted the interpretivist paradigm as its research paradigm because it focuses
primarily on the effect of COVID-19 on secondary school students in public schools through
the lens of the respondents (Kivunja and Kuyini, 2017:26). Interpretivist paradigm assumes
that the reality was the socially constructed phenomenon, and the purpose of the researchers
was to comprehend the subjective experiences and perceptions of the participants (Creswell
and Poth, 2018). This paradigm aligned with the aim of the research to explore the experiences
and perceptions of the various stakeholders including the school principals, the teachers and
learners, and parents or guardians concerning the impacts of the COVID-19 pandemic to the
public secondary schools. The interpretivist approach provided the researchers with a clearer
understanding of the social, emotional, and academic consequences of the pandemic on

learners and what was done by schools and families to minimize them.

4.3 RESEARCH APPROACH

Research approach adopted in this study was mixed methods in which qualitative and
quantitative approaches of data collection were adopted. The qualitative data was obtained
through discussions and interviews as compared to quantitative data which were obtained
through structured questionnaires (Cohen and Morrison, 2015). This qualitative design was
also aligned with the inductive research design method in which the researchers tried to
interpret the phenomena through the eyes of the participants and construct theory based on
the data (Creswell and Poth, 2018). The research takes a comparative case study approach
to examine the impact of COVID-19 on learners and the school management of Metro South
and Metro Central schools in the Western Cape, South Africa. Comparative designs come in
handy when analysing differences and similarities in various settings especially in education
research (Bryman, 2016). A case study method enables a detailed analysis of each Metro as
a bounded system, and offers contextual information about local experiences (Yin, 2014). Also,
the mixed-method approach is used in the study, as both qualitative (interviews, document
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analysis) and quantitative (surveys) methods are included to have a complete picture of the
research problem (Creswell & Cresswell, 2018). This methodology was appropriate to the
present research since it enabled the researchers to examine the effects of COVID-19
pandemic on the public secondary schools in detail. Qualitative research was flexible, which
allowed the researchers to concentrate on different elements of the research and be involved
in the process of research actively (Cohen and Morrison, 2015). The quantitative approach on
the other hand involved the collection and analysis of numerical statistics in the form of
organised questionnaires. Such methodology enabled the researchers to gather data on more
respondents and perform statistical calculations that can provide a broader perspective on how

the pandemic has impacted secondary schools in the country.

4.4 RESEARCH DESIGN

This study was based on an exploratory research design because it sought to find out how
COVID-19 has impacted on public secondary schools in South Africa (Bless, Higson-Smith
and Sithole, 2013). Exploratory research is a robust data collection instrument that allows
altering the interview process and serves to test hypothesis, gather data and redefine the
research plan (Silverman, 2013; Tuomi and Sarajarvi, 2013). The design suited the current
study because it enabled the researchers to gain a better insight into the multidimensional and

multifold impacts of the pandemic on learners, school management, and families.

The exploratory research design involved the collection of qualitative data that was undertaken
in the form of semi-structured interviews with school principals, teachers, learners, and parents
or guardians, and focus group discussions with the various stakeholders (Creswell and Poth,
2018). In addition, quantitative data were collected using structured questionnaires of a larger
sample of educators, learners and parents or guardians of sampled public secondary schools.
Such a combination of quantitative and qualitative research allowed the researchers to explore
the subjective experience, perceptions, and approaches used by the participants to alleviate
the effects of the pandemic through the qualitative research methodology, and simultaneously,
gather numerical data regarding a larger sample through the quantitative research
methodology. The exploratory design allowed the researchers to modify the data collection
procedures with the development of new insights (Bless, et al., 2013; Silverman, 2013). This
study used a mixed-methods study design, which combines both qualitative and quantitative
data to provide a complete picture of COVID-19 impact on public secondary schools.
Triangulation was possible with the application of both techniques, which improved the validity
of the results. Nevertheless, the findings to each research objective are displayed in a
combination in order to stay clear and coherent. This study combines the quantitative and
qualitative results of each objective which guarantees a concentrated and direct interpretation

of the research questions. Separate presentation of the data according to the methods would
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cause excessive complexity and possible misunderstanding, as the findings are directly related

to each of the objectives and research questions.

45 TARGET POPULATION

The target population of the study include stakeholders in the education sector namely
teachers and the community members of the public secondary schools in the Metros South
and Central districts of the Western Cape province of South Africa. These are the school
principals, deputy principals, heads of departments, educators, members of governing bodies
as well as Western Cape Education Department (WCED) officials. The overall figure of
teachers in the investigation is 63 (33 School A and 30 School B). The selection of this
population was done on the basis of their direct participation and experiences with the impact
of the COVID-19 pandemic in the secondary schools in the country. These people are in a
good position to provide valuable information on the issues, plans and consequences of the

effects of the pandemic on learners, school management and the school community at large.

46 SAMPLE TECHNIQUE AND SAMPLE SIZE

This study used stratified random sampling to ensure that the sample is representative enough
of the diversity of the population, especially in both schools which have different socioeconomic
backgrounds. Stratified random sampling is the concept of dividing the population into different
subgroups or strata based on a particular characteristic- in this case, school affiliation (School
A and School B). The sampling of each stratum is then done separately. The method was
selected due to the possibility to make more accurate estimates in each subgroup and to make
the overall sample more representative of the whole population. In this way, the research could
take into consideration possible differences between how the COVID-19 affected teachers in
various socioeconomic backgrounds, which is one of the central aspects of the study. The
formula used to calculate the sample size appropriate was that of Yamane (1967) as it offers
an easy method to calculate the sample size of a specific population. The formula of Yamane

is as follows:

n=N/1+N(e)?
Where:
e nis the sample size,
e N is the population size,

e ¢ is the desired margin of error.

In this research, the total population N = 63 and the level of precision e was taken as 0.05 that

translates to 95 percent confidence. Substituting these values in the Yamane formula:
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N = 63/1+63(0.05) 2 = 63/1.1575 = 54

In this way, the sample size was determined as around 54 participants. This sample is
considered to be large enough to offer a credible and generalisable picture of the research

issue and compromise the time and resources requirement.

The 54 participants were allocated proportionately to the two schools in order to maintain the

proportional representation of both schools in the sample:

e In the case of School A (33 teachers):

Sample of School A = (54*33)/63 = 28

e In the case of School B (30 teachers):

School B sample = (54* 30)/63 = 26

This method of allocation provides a proportional allocation and thus the sample is

representative of the size of each stratum.

The last stage of the sampling procedure was the sampling of individuals randomly in each
stratum. The 28 participants in School A and the 26 participants in School B were selected
through a simple random sampling technique to ensure that the probability of each teacher in

a school being selected was equal, thus reducing the chances of selection bias.

4.7 DATA COLLECTION INSTRUMENTS

In this study, the two large data collection instruments were used, namely, semi-structured
interviews and structured questionnaires, since they assist in capturing all the research
objectives. These instruments were carefully chosen to acquire qualitative and quantitative
data and to have a balanced view of the impact of the COVID-19 pandemic on the work of the
public secondary schools in the province of the Western Cape of South Africa. Semi-structured
interviews were employed in order to get qualitative data. The reason behind the choice of this
approach is that it is flexible since the researchers can analyze the views and experiences of
the participants in detail. The pre-determined interview guide informed the interviews not only
offered consistencies among all the sessions, but also allowed the researchers the liberty to
delve deeper into any other emerging issues and knowledge that participants may bring forth
(Greeff, 2011).
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The interviewees included the representatives of the broad spectrum of stakeholders including
the school principal, deputy principal, head of department, a representative of the Western
Cape Education Department (WCED) and the representative of the parents association. These
stakeholders were selected to represent a wide-angle view of multidimensional implications of

the COVID-19 pandemic on various school functioning and student achievement.

To complement the qualitative data collected in terms of interviews, the structured
questionnaire was conducted among a greater group of 54 respondents, comprising of the
principal, the deputy principal, and the head of department of the chosen secondary schools
that are publicly operated. There were also both closed and open-ended questions in the
questionnaires so that not only statistical information but also rich qualitative information could
be gathered. This method allowed the researchers to evaluate the effect of COVID-19 in the
schools and also record the individual experiences of the respondents. The questionnaires
were planned to collect information on the most important matters including the impact of
COVID-19 on the process of delivering learning and its outcomes, utilizing digital learning
platforms during the pandemic, the role of school management to reduce the impact of the

pandemic, and the role of parents or guardians supporting learners in these times.

Pilot study was conducted before the actual work of data collection to test the reliability and
validity of the data collection instruments. The pilot study entailed semi-structured interviews
of a principal and a member of governing body of two different schools, one being in a well-off
economic background and the other in a poor economic background. Also, few teachers and
students were used to fill in the draft questionnaires. Such a pilot phase enabled the
researchers to revise the interview guide, correct the questionnaires, and make the necessary
changes to make the instruments clear, comprehensive, and able to collect required data

(Tuomi and Sarajarvi, 2013).

The semi-structured interviews which took place during the main data collection phase were
conducted with the following chosen participants the principal, deputy principal, head of
department, a member of the WCED, and a member of the parent association. These
interviews yielded contextual and detailed information concerning the range of effects of the
pandemic in different perspectives. At the same time, three structured questionnaires were
given to the principal, deputy principal and head of department of the sampled public

secondary schools.

The qualitative and quantitative methods of data collection helped the researchers to develop
a wholesome picture of the impact of the COVID-19 pandemic on the education industry in the

Western Cape province of South Africa. This combination of the semi-structured interviews
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and structured questionnaires along with a pilot study gave the data obtained reliability,
robustness, and relevance to the goals of the study. The collected data was of use in the
current knowledge base on the effects of the pandemic on education and will be used in the

future in terms of policy and practice.

4.8 DATA COLLECTION

The data collection process is also significant because it involves the procedure of gathering
and processing data on the variables of interest that the researcher will employ to give answers
to the pertinent questions and to quantify the findings (Saunders, Lewis, and Thornhill, 2016).
In this study, semi-structured interviews and structured questionnaires served as the main
source of primary data, which offered a comprehensive way of comprehending the impact of

the COVID-19 pandemic on the secondary schools operating in Western Cape, South Africa.

The semi-structured interviews used to interview the target population comprised of school
principals, deputy principals, heads of department, one of the parent association and the
Western Cape Education Department (WCED). These were telephonic interviews and the
interview guide was provided to the interviewees in advance so as to prepare. This method
allowed the authors to gather qualitative data that was deep in content and to explore personal

lives, perceptions and cognition of the respondents freely but in a directed manner.

In addition to the interviews, formal questionnaires were also given to a larger sample
population consisting of the school principals, deputy principals and head of departments in
the sampled public secondary schools. The questionnaires were supposed to collect the
quantitative and qualitative data with a combination of close and open ended questions. Such
a combination of the two methods enabled the researchers to gauge the effect of COVID-19

and at the same time to capture deep contextual information regarding the respondents.

This primary data was collected by the researchers themselves, and this fact gave the
information accuracy and reliability, and the chances of errors were reduced to a minimum
(Creswell and Creswell, 2019). The semi-structured interviews and the structured
questionnaires are employed according to the mixed-method chapter of the study. This design
allowed collecting deep contextual information through qualitative techniques and more
general information through the structured questionnaires (Greeff, 2011; Creswell and Poth,
2018). It was also possible to further investigate the issues that were raised during the semi-
structured interview technique, and the researchers could not fail to see any significant
nuances. Meanwhile, the structured questionnaires provided standardised data that could be
subjected to the statistical treatment, hence, enabling the generalisation of findings to the entire

population (Creswell and Creswell, 2019).
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The researchers used primary data directly on the main stakeholders who are direct
participants in the secondary schools within the sector of education to gather a comprehensive
picture of the multifaceted impacts of the COVID-19 pandemic in the education sector that

would contribute to the existing body of knowledge and inform the future policy and practice.

4.9 DATA CODING AND ANALYSIS

In the analysis of data in this study, qualitative and quantitative analysis techniques were used.
Qualitative information gathered by the use of the semi structured interviews was edited, coded
and analysed using the qualitative data analysis software, Atlas Ti. The editing phase involved
validation of the interview transcripts concerning the omission, readability and coherence of
classification

. The missing data in any of the responses were not included and the possible data collection
errors and their consequences were revealed and addressed. The use of Atlas.Ti enabled the
researchers to systematically categorise, code, and identify emerging themes and patterns
within the participants' responses from the semi-structured interviews. For the quantitative data
collected through the structured questionnaires, the researchers utilised the Statistical
Package for the Social Sciences (SPSS) software to conduct statistical analyses. Specifically,
independent samples t-tests were performed to assess if there were any statistically significant
differences in the mean scores of the continuous variables between the two groups of schools

(well-off economic environment and poor economic environment).

The formula for the t-test is:
t=(X1-X%X3)/ \/[(512/ ni) + (s22/ny)]

Where:
e tis the t-test statistic;
e X; and X, are the sample means of the two groups;
e s,2and s,? are the sample variances of the two groups;

e n; and n; are the sample sizes of the two groups;

The t-test was employed to assess if there were any statistically significant differences in the
mean scores of variables such as the impact of the COVID-19 pandemic on student learning
outcomes, school performance, and the effectiveness of the learning platforms used during
the pandemic. Using a combination of both qualitative and quantitative data analysis
techniques, the researchers set out to offer a comprehensive picture of the multidimensional
effects of the COVID-19 pandemic on the Western Cape province of South Africa and its public

secondary schools.
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In order to have a coherent storyline and straightforward correlation to the research objectives,
quantitative and qualitative findings will be displayed under each of the objectives separately.
In this method, findings are interpreted cohesively to answer the research questions. The
combination of the two types of data in each objective will mean that the results are not in

pieces and thus, a smooth analysis between the data of the different methodologies.

4.10 ETHICAL CONSIDERATIONS

The importance of ethical considerations in this study could not be overstated because the
study focused on human subjects and sensitive data concerned the impact of the COVID-19
pandemic on the functioning of secondary schools in the population. Before starting the study,
the researchers sought the required approvals and permissions by the concerned authorities,
including the Western Cape Education Department (WCED) and the institutional review board
or ethics committee of the affiliated university. The researchers made sure that each and every
participant was aware of what the study was all about, the procedures used in data collection

and their participant rights during the data collection process.

Each participant was given a detailed informed consent form, which described the voluntary
nature of the participant, the confidentiality and anonymity of their responses, and that a
participant could withdraw his/her participation in the study at any time with no penalty. The
researchers applied pseudonyms rather than actual names of the participants and failed to
provide any identifying details in the research products to preserve the anonymity and
confidentiality of the participants. Also, the data were saved in a password-protected laptop,
which could only be accessed by the researchers, and will be retained within a duration of five
years and then destroyed. Considering the sensitivity of the topic and the possibility of the
research to cause emotional reactions among the participants, the researchers were sensitive
to the well-being of the participants and offered them support or referrals in case they needed
it. This study did not interview any minors. Following these ethical standards, the researchers
could safeguard the rights, privacy and welfare of the participants, as well as the integrity and

credibility of the research results.

4.11 LIMITATIONS OF THE RESEARCH

The study used a qualitative research method which introduced some limitations which were
recognised and sought to be overcome by the researcher. Among the main weaknesses, the
possible impact of control of participants on the information provided during the open-ended
interviews must be considered. Respondents can choose to disclose some of the information
or viewpoints, and this might compromise the validity of the information. In order to overcome

this shortcoming, the researcher will do his best to establish rapport and trust among the
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participants so that they can be open and transparent in their replies. Also, the chronology of
this research is associated with the current COVID-19 pandemic that has resulted in numerous
restrictions and difficulties. Most of the restrictions have been removed, but it is possible that
not all the participants will be ready to participate in face-to-face interviews because they are
afraid of their health and safety. To overcome this weakness, the researcher will provide
alternative virtual spaces, including video conferencing, to engage in meaningful discussions
and guarantee the comfort and safety of the participants. Moreover, the meanings and
perceptions of the participants can be different because of the newness of pandemic rules and
their experience. Since the COVID-19 pandemic and the measures that follow it are new to all
of us, there might be differences in the way participants see the situation, and they might affect
their interpretation and conclusions. To overcome this weakness, the researcher will seek to
obtain a wide variety of opinions of the participants, which will be reflective of various groups
of stakeholders and school settings. This will help the researcher to have a better picture about
the diverse effect and reactions to the pandemic. Although such limitations are inherent to the
qualitative nature of the research and the peculiarities of the COVID-19 pandemic, the
researcher will do her best to reduce the possible effects of such limitations on the research
findings. Strict data collection and analysis techniques and triangulation of the results will help
to increase the validity and trustworthiness of the study. While some may suggest separating
the quantitative and qualitative analyses, this study deliberately presents both sets of results
together within each objective to maintain a clear and logical progression of analysis. This
approach was chosen to avoid overwhelming the reader with fragmented findings and to
ensure that the results are directly tied to each research question. By presenting the results in
this way, the study offers a more coherent narrative and avoids confusion, particularly for

readers less familiar with the use of mixed methods.

4.12 CHAPTER SUMMARY

The fourth chapter of the study focuses on the research design and methodology used to study
the impact of COVID-19 on secondary school learners in public schools in the Western Cape
of South Africa. It describes the research paradigm, which is interpretivist, and focuses on the
experiences and worldviews of the participants. The chapter explains the mixed-methods
approach applied, which is the combination of the qualitative (interviews and discussions) and
quantitative (structured questionnaires) methods. It also explains how a comparative case
study design was used where the effects of the pandemic were explored in two different
districts. The population of the research, sampling methods and the sample size are also
mentioned and the stratified random sampling method is used to provide variety of
representation. Also, the chapter discusses the design of data collection instruments, such as

semi-structured interviews and structured questionnaires, and ethical aspects of the privacy of
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participants and their consent. This methodology will offer in-depth information on the social,

academic and emotional impact of COVID-19 on the public secondary schools.
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CHAPTER FIVE - PRESENTATION OF DATA AND ANALYSIS

5.1 INTRODUCTION

This chapter presents the core findings of our investigation into the effects of COVID-19 on
public secondary schools in the Metro South and Metro Central regions of Western Cape,
South Africa. The data collected through detailed questionnaires provided insights from various
stakeholders, including educators, students, and parents, thereby enriching our understanding

of the pandemic's multifaceted impact on the educational landscape.

5.2 RESPONSE RATE

The response rate table indicates a highly effective data collection process for the study,
achieving a strong response rate. Out of the 54 targeted respondents from the two public
secondary schools (School A in Metro South and School B in Metro Central), 43 respondents
successfully participated in the study, resulting in a response rate of approximately 80%. This
response rate is considered strong and ensures that the data collected is both reliable and
representative of the target population. The remaining 11 respondents either did not respond

or provided incomplete data, accounting for 20% of the total target group.

Count Frequency Percentage
Successful 43 80
Unsuccessful 11 20

Total 54 100

Table 5.1: Response Rate

5.3 DEMOGRAPHICS
The researcher sought to find out the demographic characteristics of the respondents. This

includes their gender, highest level of education and the school.
5.3.1 Gender of the Respondents

Figure 5.1 indicates the gender composition of the respondents of two public secondary
schools, School A (Metro South) and School B (Metro Central), in the study.
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Figure 5.1: Gender of the Respondents

In school A in Metro South, the respondents were mostly female (10 respondents, 55.6 percent
female and 13 respondents, 52.0 percent male) and there was a total of 23 respondents.
Conversely, in School B located in Metro Central, the gender ratio was more even with 8
respondents (44.4%) being females and 12 respondents (48.0%) being male, making a total
of 20 respondents. In general, 43 respondents took part in the research (43 respondents,
100%), 25 of whom were male (25 respondents, 58.1%) and 18 female (18 respondents,
41.9%). The data shows that though School A had a relatively higher number of respondents
than School B, both schools showed similar trends in terms of gender distribution where more
respondents were male in both schools.

5.3.2 Level of Education
The figure shows the educational level of respondents of School A (Metro South) and School
B (Metro Central).
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Figure 5.2: Level of Education

60



The findings indicate that in the case of the Bachelor degree course, the percentage of
educators who hold a Bachelor degree is relatively close in both schools, namely, 53.6 percent
in School A and 46.4 percent in School B. Comparatively to School A, all teachers having the
Diploma qualification are at 100 per cent, and none of the School B respondents have a
Diploma. The percentage of educators in School A (55.6) is also slightly higher than that of
School B (44.4) on the Master degree level. These findings indicate that both schools share a
similar distribution of educators holding Bachelor degrees but the distribution of the educators
holding Diplomas is higher in School A and that of the educators holding Master degrees is

slightly lower in School B than in School A.

5.3.3 School
The table shows the distribution of the respondents in the study who were spread in the two

schools, namely School A (Metro South) and School B (Metro Central).

Frequency Percent
School A (Metro South) 23 53.5
School B (Metro Central) 20 46.5
Total 43 100

Table 5.2: School

It is also clear that the respondents were sampled in two schools, whereby 23 respondents
(53.5%) were sampled in School A (Metro South) and 20 respondents (46.5%) were sampled
in School B (Metro Central). This allocation gives a bit more representation of School A than
School B. This selection of participants from the two schools, situated in different metropolitan
areas, allows for a comprehensive comparative analysis of the effects of COVID-19 on learners
and the management of these public secondary schools operating in distinct economic

environments within the Western Cape region of South Africa.

5.4 DESCRIPTIVES

5.4.1 COVID-19 Intermediate Outcomes

The study aimed to investigate the effects of COVID-19 on public secondary schools operating
in different economic environments, Metro South and Metro Central. The intermediate
outcomes assessed included loss of lives, loss of livelihoods, and disruption of sociocultural

practices.
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Statement Frequency Mean Std.

(%) Deviation
| lost a close relative due 33 (77%) 418 1.26
to COVID-19 infections.
| lost a friend due to 34 (79%) 4.26 1.32
COVID-19 infections.
| have friends who lost 36 (84%) 4.57 1.22
their close relatives due
to COVID-19 infections.
My income got affected 24 (56%) 3.26 1.28
negatively due to COVID-
19.
I have friends who lost 35 (81%) 4.56 1.01
their jobs due to COVID-
19.
| bhave friends whose 30 (70%) 4.33 1.18
businesses went under
due to COVID-19.
Schools attended by my 38 (88%) 4.60 1.18
children closed due to
COVID-19.
Schools in my locality 39 (91%) 4.80 1.02
closed due to COVID-19.
Children were less likely 39 (91%) 4.77 1.04

to play outdoors due to
COVID-19 fears.

Table 5.3: COVID-19 Intermediate Outcomes Combined Frequencies and Descriptives

The combined data indicate that a majority of respondents (over 75%) experienced loss of
close relatives or friends due to COVID-19. More than 80% acknowledged job losses among
their friends, and approximately 70% reported friends’ businesses failing. School closures and
reduced outdoor activities were nearly universally reported. Income loss was somewhat less
frequent but still reported by over half of respondents. These results underscore the
pandemic’s profound social and economic impact on school communities in both economic

environments, with notable differences in intensity between the two schools.

62



Table 5.4 below presents the group statistics (mean, standard deviation, and standard error)

for relevant questionnaire items from Section B.

Std.
Std.

School N Mean o Error
Deviation
Mean

School A
| lost a close relative due to (Metro 23 4.74 0.689 0.144
COVID-19 infections. South)
School B
(Metro 20 3.50 1.933 0.432
Central)
School A
| lost a friend due to COVID-19 (Metro 23 4.83 0.834 0.174
infections. South)
School B
(Metro 20 3.60 1.957 0.438
Central)
I have friends who lost their close  School A
relatives due to COVID-19 (Metro 23 5.00 0.000 0.000
infections. South)
School B
(Metro 20 4.00 1.777 0.397
Central)
School A
My income got affected negatively (Metro 23 3.78 0.998 0.208
due to COVID-19. South)
School B
(Metro 20 2.65 1.461 0.327
Central)
School A
| have friends who lost their jobs (Metro 23 4.48 0.898 0.187
due to COVID-19. South)
School B
(Metro 20 4.65 1.089 0.244
Central)
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School A
| have friends whose businesses (Metro 23 3.87 1.325 0.276
went under due to COVID-19. South)
School B
(Metro 20 4.80 0.894 0.200
Central)
School A
Schools attended by my children (Metro 23 4.91 0.417 0.087
closed due to COVID-19. South)
School B
(Metro 20 4.20 1.642 0.367
Central)
School A
Schools in my locality closed due (Metro 23 5.00 0.000 0.000
to COVID-19. South)
School B
(Metro 20 4.60 1.231 0.275
Central)
School A
Children were less likely to play (Metro 23 5.00 0.000 0.000
outdoors due to COVID-19 fears. South)
School B
(Metro 20 4.30 1.342 0.300
Central)

Table 5.4: COVID-19 Intermediate Outcomes

5.4.1.1 Loss of Lives

The results indicate that both School A (Metro South) and School B (Metro Central)
experienced significant impacts related to the loss of lives due to COVID-19 infections. School
A reported a higher mean score of 4.74 (SD = 0.689) compared to School B's mean score of
3.50 (SD = 1.933) for the statement “| lost a close relative due to COVID-19 infections." This
suggests that respondents from the Metro South area were more likely to have lost a close
relative to COVID-19 infections. Similarly, School A had a higher mean score of 4.83 (SD =
0.834) compared to School B's mean score of 3.60 (SD = 1.957) for the statement “l lost a
friend due to COVID-19 infections.” Additionally, School A strongly agreed with the statement
“l have friends who lost their close relatives due to COVID-19 infections” (M = 5.00, SD =

0.000), while School B reported a lower level of agreement (M = 4.00, SD = 1.777).

64



The loss of lives due to COVID-19 had significant socio-emotional impact on learners,
teachers, and their families. According to Transactional Distance Theory (TDT), such
emotional stress reduces the quality of dialogue between teachers and students and disrupts
the structure of the learning process. In School A, the high number of deaths in the community
created a more profound sense of loss and isolation among learners, affecting their
engagement with remote learning. In School B, although there were similar losses, the better
access to resources and technology helped maintain structured communication, mitigating

some of the emotional impacts on students and allowing for continued academic engagement.

5.4.1.2 Loss of Livelihoods

Regarding the loss of livelihoods, School A reported a higher mean score of 3.78 (SD = 0.998)
compared to School B's mean score of 2.65 (SD = 1.461) for the statement “My income got
affected negatively due to COVID-19.” This indicates that the pandemic had a more significant
impact on the income of respondents from the Metro South area. Both schools agreed that
their friends lost jobs due to COVID-19, with School A having a mean score of 4.48 (SD =
0.898) and School B having a mean score of 4.65 (SD = 1.089). However, School B reported
a slightly higher mean score of 4.65 (SD = 1.089) compared to School A's mean score of 3.87
(SD = 1.325) for the statement “I have friends whose businesses went under due to COVID-
19.”

The financial challenges faced by families due to job losses were particularly pronounced in
School A, where the community was already economically disadvantaged. Self-Regulated
Learning Theory (SRLT) highlights that learners from lower socio-economic backgrounds often
struggle with goal-setting, monitoring progress, and self-regulating their learning, especially
during crises. This financial strain led to less parental involvement in educational support,
further hindering students' ability to self-regulate and succeed academically. In contrast,
School B, with a more economically stable community, had fewer financial hardships, which
allowed parents to invest in learning resources and support their children's academic goals,

enhancing their self-regulation and learning autonomy.

5.4.1.3 Disruption of Sociocultural Practices

The results demonstrated a significant disruption of sociocultural practices, including school
closures, due to COVID-19. School A strongly agreed that schools attended by their children
closed due to COVID-19 (M = 4.91, SD = 0.417), while School B reported a lower level of
agreement (M = 4.20, SD = 1.642). Both schools strongly agreed that schools in their locality
closed due to COVID-19, with School A having a mean score of 5.00 (SD = 0.000) and School
B having a mean score of 4.60 (SD = 1.231). Furthermore, both schools strongly agreed that
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children were less likely to play outdoors due to COVID-19 fears, with School A having a mean
score of 5.00 (SD = 0.000) and School B having a mean score of 4.30 (SD = 1.342).

The findings suggest that the COVID-19 pandemic had a substantial impact on public
secondary schools in both the Metro South and Metro Central areas, resulting in loss of lives,
loss of livelihoods, and disruption of sociocultural practices. Nevertheless, the two regions had
significant differences with School A (Metro South) portrayed to have been more touched in
terms of close relative loss and income, whereas School B (Metro Central) showed a greater
effect on businesses that went out of business. The latter might be explained by the differences
in the economic conditions of the two regions, and other factors, including population density,
access to healthcare, and the particular measures adopted in each of the two regions during

the pandemic.

Students and their families were disturbed greatly by the breaking of sociocultural practices by
the shutdown of schools. Social interaction and observational learning have profound influence
on learning according to Social Cognitive Theory (SCT). In School A, limited opportunities for
face-to-face interaction and socialisation, which are vital for observational learning, led to
decreased engagement and a lack of motivation among students. School B, on the other hand,
leveraged technology to facilitate virtual group activities and peer learning, helping to maintain
a sense of community and continue social learning processes, thus reducing the negative

effects of school closures on students' social and academic development.
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Figure 5.3: Summary of Comparative analysis on COVID-19 Intermediate Outcomes
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5.4.2 Interventions

The study aimed to assess the extent to which learning platforms and parental or guardian
support were utilised as coping strategies during the COVID-19 pandemic in public secondary
schools. Table 4.5 presents the group statistics for the relevant statements from Section C of

the questionnaire.

Std. Std.
School N Mean Deviatio Error

n Mean

School A
The school invested in an online  (Metro 23 4.61 0.891 0.186
learning platform during COVID-19. South)
School B
(Metro 20 5.00 0.000 0.000
Central)
The school made use of WhatsApp School A
platforms to disseminate learning (Metro 23 4.91 0.417 0.087
during COVID-19. South)
School B
(Metro 20 5.00 0.000 0.000
Central)
The school made use of google meet  School A
platforms to disseminate learning (Metro 23 2.39 1.406 0.293
during COVID-19. South)
School B
(Metro 20 4.70 0.733 0.164
Central)
The school made use of zoom School A
platforms to disseminate learning  (Metro 23 2.39 1.406 0.293
during COVID-19. South)
School B
(Metro 20 4.70 0.733 0.164
Central)
Parents played a significant role in School A
helping their children to do (Metro 23 3.61 0.941 0.196
homework during COVID-19. South)
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Parents provided learning gadgets
such as iPads and laptops to their
children during COVID-19.

Parents provided basic needs such
as food to their children during
COVID-19.

Parents provided emotional support
to their children during COVID-19.

Parents provided spiritual support to
their children during COVID-19.

Parents provided a conducive
environment for online learning to
their children during COVID-19.

School B
(Metro
Central)
School A
(Metro
South)
School B
(Metro
Central)
School A
(Metro
South)
School B
(Metro
Central)
School A
(Metro
South)
School B
(Metro
Central)
School A
(Metro
South)
School B
(Metro
Central)
School A
(Metro
South)
School B
(Metro
Central)

20

23

20

23

20

23

20

23

20

23

20

4.60

2.48

4.60

4.52

4.90

4.39

4.80

4.39

4.80

3.87

4.80

0.754

1.563

0.754

0.790

0.308

0.941

0.616

0.941

0.616

1.014

0.616

0.169

0.326

0.169

0.165

0.069

0.196

0.138

0.196

0.138

0.211

0.138

Table 5.5: Interventions
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5.4.2.1 Learning Platforms
The results indicate that both School A (Metro South) and School B (Metro Central) employed
various learning platforms to disseminate education during the COVID-19 pandemic. However,

there were notable differences in the extent to which specific platforms were utilised.

School B reported a higher mean score of 5.00 (SD = 0.000) compared to School A's mean
score of 4.61 (SD = 0.891) for the statement “The school invested in an online learning platform
during COVID-19.” This suggests that School B (Metro Central) was more likely to have

invested significantly in online learning platforms during the pandemic.

Both schools strongly agreed that they made use of WhatsApp platforms to disseminate
learning during COVID-19, with mean scores of 4.91 (SD = 0.417) for School A and 5.00 (SD
= 0.000) for School B. Regarding the use of Google Meet platforms, School B reported a
significantly higher mean score of 4.70 (SD = 0.733) compared to School A's mean score of
2.39 (SD = 1.406). This indicates that School B (Metro Central) relied more heavily on Google

Meet platforms for disseminating learning during the pandemic.

Similarly, School B had a higher mean score of 4.70 (SD = 0.733) compared to School A's
mean score of 2.39 (SD = 1.406) for the statement “The school made use of Zoom platforms
to disseminate learning during COVID-19.” This suggests that School B (Metro Central) more

extensively utilised Zoom platforms for remote learning.

Transactional Distance Theory (TDT) can be applied to problems caused by the transition to
distance learning due to the pandemic, as the pandemic entailed the dramatic loss of structure,
dialogue, and learner autonomy, particularly in schools with fewer resources. In School A
(Metro South), the absence of an access to reliable technology resulted in the increased level
of transactional distance, as educators were not able to effectively interact with the students.
This led to less guidance, fewer chances of interaction and limited autonomy in controlling their
learning among learners and led to poor academic performance. Conversely, School B (Metro
Central), which had a greater access to technology and digital platforms, could sustain a
greater level of interaction between teachers and students, which created a more supportive
and structured learning environment that helped overcome the adverse impact of the pandemic

on the academic performance.

Learning platforms were an important intervention during the pandemic. Connectivism
Learning Theory implies that learning occurs through digital networks and connections, where
learners engage with a variety of online resources, peers, and educators to build and expand

their knowledge. In School A, the inability to access digital tools and platforms prevented
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students from engaging with these resources, thereby limiting their ability to expand their
learning network and connectivity. This posed a big setback to academic achievement. On the
contrary, School B has successfully incorporated such tools as Google Meet and Zoom, which
allowed the students to have access to the educational resources and have an opportunity to
learn in a collaborative environment, which contributed to reducing the learning loss during the
pandemic. The existence of structured learning platforms in School B also decreased
transactional distance because students there had a greater chance to interact with teachers

and peers and, thus, perform better academically.

5.4.2.2 Parental or Guardian Support
The findings proved that there are disparities in parental or guardian support in the two schools

when considering the COVID-19 pandemic.

The mean score of the statement, which was reported by School B, was higher than that of
School A: 4.70 (SD = 0.675) as compared to 3.80 (SD = 1.033) regarding the statement,
Parents played a significant role in helping their children to do homework during COVID-19. It
means that parents or guardians of the Metro Central region were more active in helping their

children with their homework during the pandemic.

In the same way, the mean score of the statement, Parents provided learning gadgets like
iPads and laptops to their children during COVID-19, in School B was much higher, 4.70 (SD
= 0.675) than in School A, 2.80 (SD = 1.687). This implies that the Metro Central region parents
or guardians had higher chances of giving their children learning gadgets during the pandemic.
The two schools were in agreement that parents/guardians were supplying basic needs like
food to their children during COVID-19 with School B having a mean score of 4.90 (SD = 0.316)
against the mean score of School A of 4.50 (SD = 0.850).

In terms of emotional and spiritual support, the mean scores were high in both schools with
School B showing a mean score of 4.80 (SD = 0.632) in both statements and School A showing
a mean score of 4.40 (SD = 0.966) in both statements. School B had higher mean value of
4.80 (SD = 0.632) as opposed to 4.00 (SD = 1.054) of School A on the statement that reads
as follows: Parents offered a conducive environment to their children to learn online in the
context of COVID-19. This indicates that parents or guardians in the Metro Central region had

higher chances of creating an appropriate setting to conduct online learning in the pandemic.

The results show that School B (Metro Central) was more active in embracing different learning
platforms, including online platforms, Google Meet, and Zoom, when the COVID-19 pandemic

hit. What is more, parents or guardians of the Metro Central region seemed to be more
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supportive of their children regarding the help with homework, the supply of the learning
gadgets and the creation of a favourable environment for online studying. Such disparities may
possibly be explained by the socioeconomic status, access to technology, and the particular

measures that were taken in each region in the context of the pandemic.

According to the Self-Regulated Learning Theory (SRLT), parental support during the
pandemic played an important role in the success of learners. At School A, most of the parents
were not in a good financial position to support the education of their children as they were
facing severe financial difficulties. Such unresponsiveness impaired the self-regulating
capacity of the students since they did not have information on how to establish academic
objectives and monitor progress. Conversely, parents in School B were better placed to provide
resources, technology and emotional support which created an environment conducive to
learning at home and allowed their children to exercise a greater level of academic autonomy

and self-regulation.

5 4.790

4 3.756

w

N

=

School A (Metro South) School B (Metro Central)

Figure 5.4: Summary of Comparative analysis on Interventions

5.4.3 Performance of Schools

In this section, the effect of COVID-19 on the performance of the public secondary schools in
Metro South (School A) and Metro Central (School B) is considered in terms of school
management, academic performance of learners, and well-being of learners. Table 4.6
presents the group statistics for the relevant statements from Section D of the questionnaire.
In addition to reporting mean scores and variability, this section also details the number and
proportion of respondents who agreed or strongly agreed with each statement, providing a
clearer picture of the extent to which participants experienced the reported impacts during the

pandemic.
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School

N

Mean

Std.

Deviation

Std.
Error

Mean

The revenue of the school was significantly
reduced during COVID-19.

The ability to pay teachers was significantly
reduced during COVID-19.

The ability to pay non-teaching staff was

significantly reduced during COVID-19.

The ability to pay suppliers was significantly
reduced during COVID-19

The ability to hold educators’ meetings was

significantly reduced during COVID-19.

The ability to hold board of management meetings

was significantly reduced during COVID-19.

School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)

A

A

A

A

A

A

23

20

23

20

23

20

23

20

23

4.91

3.00

4.87

3.00

4.87

3.00

4.87

3.00

4.91

3.30

4.91

0.417

1.451

0.626

1.451

0.626

1.451

0.626

1.451

0.417

1.625

0.417

0.087

0.324

0.130

0.324

0.130

0.324

0.130

0.324

0.087

0.363

0.087
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The ability to coordinate teachers during COVID-

19 was difficult to comply with.

The COVID-19 requirements of sitting spacing in

classes was difficult to comply with.

The COVID-19 requirements of sitting spacing in

the transport sector was difficult to comply with.

The COVID-19 requirements of fumigation and

washing hands was difficult to comply with.

The COVID-19 requirements of putting on masks

was difficult to comply with.

The academic performance of learners was

significantly reduced during COVID-19.

School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)

A

A

A

A

A

A

20

23

20

23

20

23

20

23

20

23

20

3.00

4.91

3.10

4.87

2.90

4.91

2.85

4.87

2.60

4.91

2.75

5.00

1.835

0.417

1.744

0.626

1.586

0.417

1.872

0.626

1.635

0.417

1.552

0.000

0.410

0.087

0.390

0.130

0.355

0.087

0.418

0.130

0.366

0.087

0.347

0.000
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The co-curricular activities performance of
learners was significantly reduced during COVID-
19.

The learners’ academic competencies were
negatively affected during COVID-19.

The ability of learners to socialize with each other

was significantly reduced during COVID-19.

The learners’ diets were negatively affected
during COVID-19.

The learners’ mental health was negatively
affected during COVID-19.

School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)
School
(Metro
South)
School
(Metro
Central)

A

A

A

A

20

23

20

23

20

23

20

23

20

23

2.70

5.00

3.00

5.00

2.70

5.00

3.65

4.96

3.20

5.00

3.20

1.689

0.000

1.892

0.000

1.689

0.000

1.531

0.209

1.795

0.000

1.795

0.378

0.000

0.423

0.000

0.378

0.000

0.342

0.043

0.401

0.000

0.401

Table 5.6: Performance of Schools
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5.4.3.1 School Management Performance
The results indicate significant differences in school management performance between
School A (Metro South) and School B (Metro Central) during the COVID-19 pandemic.

School A reported a higher mean score of 4.91 (SD = 0.417) compared to School B's mean
score of 3.00 (SD = 1.451) for the statement “The revenue of the school was significantly
reduced during COVID-19.” This suggests that the pandemic had a more substantial negative
impact on the revenue of School A (Metro South). Both schools acknowledged that their ability
to pay teachers, non-teaching staff, and suppliers was significantly reduced during COVID-19.
However, School A consistently reported higher mean scores of 4.87 (SD = 0.626) for these
statements, compared to School B's mean score of 3.00 (SD = 1.451). This implies that the

financial constraints faced by School A (Metro South) were more severe.

Regarding the ability to hold educators' meetings and board of management meetings, School
A reported higher mean scores of 4.91 (SD = 0.417) for both statements, compared to School
B's mean scores of 3.30 (SD = 1.625) and 3.00 (SD = 1.835), respectively. This indicates that
School A (Metro South) faced greater challenges in conducting meetings during the pandemic.
School A strongly agreed (M = 4.91, SD = 0.417) that the ability to coordinate teachers during
COVID-19 was difficult to comply with, while School B reported a lower level of agreement (M
=3.10, SD = 1.744).

Both schools faced difficulties in complying with COVID-19 requirements such as sitting
spacing in classes, sitting spacing in the transport sector, fumigation and washing hands, and
putting on masks. However, School A consistently reported higher mean scores, suggesting

that they encountered more challenges in adhering to these requirements.

The role of school management was pivotal in determining how schools responded to the
pandemic. Transformational Leadership Theory explains how school leaders in School B
demonstrated adaptability, empathy, and resilience, fostering a supportive environment for
both teachers and students. They quickly adapted to remote learning, provided necessary
resources, and maintained clear communication with staff and parents. On the other hand,
School A had a financial problem and limitation of resources thus, the leadership could not
offer the same support and guidance. This caused the school management in School A to be

less effective and have less unified efforts to reduce the effects of the pandemic.

5.4.3.2 Learners' Performance
The findings showed that there were huge disparities in the performances of learners between

the two schools during COVID-19 pandemic. School A had a strong agreement (M = 5.00, SD
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= 0.000) that the academic performance of learners, performance of co-curricular activities and
academic competencies of learners were significantly affected by COVID-19. Conversely, the
mean responses of School B were lower, with 2.70 (SD = 1.689) to 3.00 (SD = 1.892) on the

following statements.

Self-Regulated Learning Theory and the Social Cognitive Theory can explain the disparity in
the performance of learners in School A and School B. In School A, students had fewer
opportunities to use digital learning platforms and their parents were not supportive of the
students to develop their academic goals, to control their learning and to be motivated. Their
engagement was further weakened because of the lack of social interaction which resulted in
poor performance. On the contrary, school B due to the increased resources and easier access
to technology enabled students to become more active in their education, with the help of
parents and a well-supplied school. These students exhibited higher levels of motivation,

engagement, and academic achievement, consistent with SRLT and SCT principles.

5.4.3.3 Learners' Well-being

School A strongly agreed (M = 5.00, SD = 0.000) that the ability of learners to socialise with
each other was significantly reduced during COVID-19, while School B reported a lower level
of agreement (M = 3.30, SD = 1.636).

Regarding the impact on learners' diets, School A reported a higher mean score of 4.90 (SD =
0.308) compared to School B's mean score of 2.90 (SD = 1.792), suggesting that learners'
diets were more negatively affected in the Metro South area. Both schools agreed that learners'
mental health was negatively affected during COVID-19. However, School A strongly agreed
(M =5.00, SD = 0.000), while School B reported a lower level of agreement (M = 2.90, SD =
1.792).

Learners' well-being was significantly affected by the pandemic. Social Cognitive Theory (SCT)
emphasises the importance of social interactions in shaping behaviour and well-being. In
School A, the reduced opportunity for peer interaction and the increased stress from family
financial strain led to a decline in students' emotional and social well-being. Conversely, School
B provided a more supportive environment where students could engage socially through
online platforms, maintaining some sense of community. Also, Transformational Leadership
Theory indicates that leaders in the School B created a positive school climate that supported
both employees and students in coping with the emotional effects of the crisis. This assistance

was able to counter the adverse impact on the well-being of learners.
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4.928

2.997

School A (Metro South) School B (Metro Central)

Figure 5.5: Summary of Comparative analysis on Performance of Schools

5.5 QUALITATIVE RESULTS

This section reports the qualitative results of interviews with key informants, which were
principals, deputy principals, heads of departments, members of the Western Cape Education
Department (WCED) and members of parents’ associations in two public secondary schools
in Metro South and Metro Central. The interviews sought to obtain the detailed information
regarding the impact of COVID-19 on school management, academic performance, student
well-being, and effectiveness of different coping strategies. Together with quantitative data,
these qualitative points of view help to get a complete picture of how the pandemic affected

various educational settings.

5.5.1 Effects of COVID-19 on Public Secondary Schools Operating in Various Economic
Environments

The impact of the pandemic on school administration, academic achievement, and well-being
of the learners in the economically disadvantaged school (School A) in Metro South and the
more affluent (School B) in Metro Central were quite different. The principal of School A
explained the predicament: “We had problems organising personnel, keeping meetings and
being safe, which were further complicated by extreme fiscal shortages.” The deputy principal
attested to the fact that keeping up with the changing regulations was not an easy task, and it
was even worse when there were limited resources. The lack of access to technology severely
affected academic performance; the Head of Department told us that many students were
unable to cope with online learning because they did not have devices and stable internet. The
psychological toll was also high and the principal reported, “Students were anxious, depressed,

and isolated due to the long school closure.”
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Conversely, the principal of School B described a more successful response: “We were shaken
by the pandemic, but we were able to coordinate well and offer digital resources.” The deputy
principal noticed that the access to resources contributed to the preservation of some
educational continuity: “The access to devices and internet allowed us to sustain educational
continuity, although not all the students had no problems.” In spite of these benefits, the well-
being of learners was also affected; one of the members of the parents’ association stated
that, the learners were stressed and anxious, but the support programmes reduced the effects.
In total, an official of WCED summed up the disparity: “The pandemic aggravated the situation

in our disadvantaged community, which made its struggle even more severe.”

The discrepancies between the outcomes of the COVID-19 pandemic on schools in different
economic realities correspond to the Transactional Distance Theory (TDT), according to which
the structure, dialogue and the independence of learners are strongly influenced by the
resources provided to learners. At School A (Metro South) the economically disadvantaged
setting led to increased transactional distance. Low access to technology, unorganised support
and less teacher-student communication worsened academic disturbances and
disengagement. This has been in line with TDT which underscores that in cases where
students and teachers are not interacting well, learning will be affected. Conversely, School B
(Metro Central) was economically more privileged, as the transactional distance in this school
was lower, and digital resources helped to conduct more interactions and give students more

freedom to learn without significant changes in performance and consistency.

5.5.2 Extent to which Learning Platforms were Used as a Coping Strategy

The use of learning platforms highlighted stark inequalities. School A’s principal admitted, “We
tried WhatsApp and Google Classroom, but many students could not access these platforms.”
The deputy principal further said, the digital divide was a serious impediment to accessing
learners online. On the other hand, School B has made significant use of such platforms as
Google Meet, Zoom, and WhatsApp, with the principal explaining that, “We made extensive
use of Google Meet, Zoom, and WhatsApp, and it was effective in the majority of students.”
The Head of Department explained this success by the economic environment: “This has been
a success due to the stability of our community economically that enabled the implementation
of online learning to be smooth.”

The Connectivism Learning Theory also aids in understanding why learning platforms in
School A and School B were more or less effective. Connectivism is a theory that explains that
learning is most effective when learners can access a network of information and collaborate
with peers and educators. School B also provided advanced online platforms to students such
as Google Meet and Zoom, which allowed rich and connected learning environments to

support the social interaction, knowledge exchange, and collaborative learning. In School A,
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however, the digital divide ensured that the students could not access these networks in a big
way hence the learning experience was fragmented. This digital infrastructure deficit had a
direct consequence to the student engagement in learning and content and with other students

and underscores the value of networked learning as offered by Connectivism.

5.5.3 Use of Learning Platforms on Performance

The effects of online platforms on the academic performance varied greatly across the schools.
According to the principal of School A, online platforms failed to enhance learning outcomes
since a number of students were not able to participate. The deputy principal agreed, stating,
“Without the devices and internet, students could not just keep up.” Conversely, School B had
better results. According to the principal, learning platforms assisted many students in
preserving or even enhancing academic performance. This was echoed by a member of
parents’ association as he pointed out that, the organised online setting of such platforms

facilitated further learning during the closures.

Learning platforms also influenced the performance of the learners in a great way, and the
Self-Regulated Learning Theory (SRLT) offered insights into the situation. SRLT underlines
that students who can control the learning process (goal setting, progress and self-evaluation)
achieve better results in distance or blended learning. School B, which had greater access to
online platforms, permitted the students to take part in more self-regulated learning activities.
The platforms allowed the students to plan, monitor their progress, and learn independently.
In School A, the inability to access structured learning platforms and digital tools prevented
students to practice self-regulation and perform better at school. This observation is a reminder

of the significance of self-regulation in promoting academic performance during the pandemic.

5.5.4 Role Played by School Management

The two schools had different school management strategies in regard to the COVID-19
pandemic, which were mostly affected by the economic environment in the two schools. Some
of the strategies that were used in school A were rotational schedules and printed materials. It
was stated by the principal, that we handed out printed work and experimented with rotating
classes to minimise crowding, but the effects were minimal. The deputy principal continued by
saying that without community resources we would be unable to reach all learners. In the
meantime, the management of School B was more active and creative. The Head of
Department explained, “We issued gadgets to the students in need and kept a steady contact
with parents and staff.” One of the WCED officials confirmed this saying: “The resources of our

community allowed us to take care of students in a better way.”
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Transformational Leadership Theory highlights that the role of school management was critical
in the success of remote learning initiatives during the pandemic. The leadership of school B
demonstrated some of the main transformational leadership traits, including flexibility,
understanding, and communication that helped the transition to online learning to be less
painful. School B leaders inspired and encouraged employees and children and helped them
feel a community and connection even when physical distance was present. Conversely, the
leadership at School A had a major problem with fewer resources and financial restrictions,
which made it hard to serve the teachers and the students. The shortage of resources,
alongside the management crisis, caused ineffective management of the remote learning
process, which reflected on the performance of the schools and students. This shows the

significance of powerful, transformational leadership in crisis management.

5.5.5 Roles Played by Parents or Guardians in Mitigating the Effects of COVID-19 on
Learners and the School System

Parents and guardians were also important in the support of learners in the times of the
COVID-19 pandemic, but their performance was greatly dependent on the economic situation.
The principal of School A observed, “Parents attempted to oversee the home learning, yet
many parents did not have the resources and expertise to do so.” The deputy principal
continued, “Parents could hardly be supportive in learning due to financial difficulties and lack
of digital literacy.” The parents of School B, on the contrary, were more active and supportive.
According to one of the members of the parents’ association, parents gave technology,
monitored learning, and maintained contact with teachers. A WCED official echoed this:
“Economic stability has helped parents to contribute positively to the education of their children

even in the pandemic.”

Parents or guardians played a significant role in the pandemic to support the education of
students, which is highlighted by Self-Regulated Learning Theory (SRLT). In School A, most
of the parents were faced with their own financial problems and because of this they were
unable to support their children academically at home. Parents found it hard to assist their
children in goal setting, tracking, and developing productive learning conditions because of the
scarcity of resources and the stress of coping with household challenges. Parents in School B
were in a better position to help their children in learning at home and they had more access
to resources. This assistance enabled the students to have a greater level of self-control and
academic interest. In addition, Social Cognitive Theory (SCT) describes parental involvement
in learning outcomes in terms of learning by observation and role modeling. Parents in School
B were active learners and good role models to their children contrary to the absence of

parental involvement in School A, which resulted in a negative student involvement and
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performance. This evidence shows that parental support is significant in encouraging self-

regulation and enhancing student performance in crisis periods.

5.6 CHAPTER SUMMARY

Chapter Five contains the findings and analysis of the research conducted on the impacts of
COVID-19 on the public secondary schools in the Metro South and Metro Central areas of the
Western Cape, South Africa. The information, which was collected with the help of
comprehensive questionnaires, demonstrates the existence of considerable social and
economic influence on school communities, and there are some differences between two
regions. The research indicates the different effects of COVID-19, such as the loss of lives,
income, and business, closure of schools and reduction of outdoor activities. A variation in the
utilisation of learning platforms and parental support was identified, and School B (Metro
Central) showed better utilisation of digital tools and parental engagement. The school
management in School A (Metro South) experienced greater challenges such as financial
constraints and coordination of the staff and School B was more adept because of the
resources. These inequalities highlight the role of economic conditions in the capacity to
reduce the impact of the pandemic, not only in school performance but also in the well-being

of learners.
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CHAPTER SIX — DISCUSSION OF FINDINGS

6.1 INTRODUCTION

The chapter explores the results of the study that was carried out in an attempt to assess the
effects of COVID-19 pandemic on the public secondary schools in Metro South and Metro
Central of the Western Cape, South Africa. This chapter analyses the results in relation to the
current literature connected to educational discontinuities provoked by pandemics, learning

environments, and technological change, and community reaction to the crisis scenario.

6.2 QUANTITATIVE AND QUALITATIVE RESULTS DISCUSSION
6.2.1 Effects of COVID-19 on Public Secondary Schools Operating in Various
Economic Environments

The research indicates that the Metro South and Metro Central regions have secondary
schools that were impacted differently as a result of the COVID-19 pandemic. School A (Metro
South) that was in an economically poor neighborhood had more losses in regards to close
relatives, friends and income. This implies that the impact of the pandemic on this community
was more significant, which is also in line with (Schleicher, et al, 2020:228) finding that the
pandemic reinforced gaps and weaknesses already present in education systems and more

likely to be affected by it were students with disadvantaged backgrounds.

The outcomes of this disruption of the sociocultural dimension, such as school shutdowns and
restriction of outdoor activities are consistent with the problems reported within the education
systems in OECD countries, according to Schneider (2020). These disruptions point out the
general impact of the pandemic on the continuity of the educational process and societal norms
regardless of economic conditions. The results of the investigation indicate that the South
African education system, in which there are high socio-economic inequalities, requires the
importance of addressing the varying impacts of the pandemic on the schools operating in the
diverse economic conditions.

By identifying the problem areas that schools in poor economic areas are forced to overcome,
policymakers and stakeholders can develop targeted interventions and support networks that

they can use to reverse these disparities and enhance equality in schooling.

The strong contrast in the pandemic impact of the two schools emphasizes the extent of the
socio-economic influence on the educational flexibility and strength. School A was situated in
the low-income Metro south area and not only suffered greater loss of life and income, but also
showed more upheavals to the sociocultural ways of doing things. Almost certainly, such
shocks increased pre-existing weakenesses in the society. These findings are congruent with

the existing body of literature on the problem of intersectionality between poverty, health
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outcomes, and educational achievements because poverty is typically a significant barrier to
accessing quality education and health services. Such inequalities have only been fuelled by
the COVID-19 pandemic which has already posed extensive health and economic

consequences, and also affected marginalised groups disproportionately.

It is also true that the pandemic reveals the flaws and injustice of the education system, which
is also applicable to the case of South Africa, as noted by Schleicher, et al. (2020:228). The
nation has long-term inequalities in access to and outcomes of educational opportunity
because of the historical background of systemic discrimination and unequal resource
distribution in the country. The findings of the study indicate that there is a need to address
such long-standing issues because the pandemic has only intensified the existing gaps, and it

is probable that the gap in achieving will only be widened.

On the basis of these findings, policymakers and stakeholders in South Africa ought to
integrate a multifaceted approach in which the short-term and long-term impacts of the
pandemic on schools across the diverse economic settings are taken into account. The
approach should be described as targeted interventions based on the character of needs and
issues in schools in impoverished economically areas. Such interventions can include
provision of additional financial resources and support services to ameliorate the economic
impacts of the pandemic in these schools and their communities. The things that could be done
are, subsidising the cost of operation, emergency funding of essential resources and financial
assistance to families that lose revenue. Moreover, there should be an effort to address the
sociocultural destabilisations that such communities experience. This can be accompanied by
programmes that will assist in improving mental health and emotional well-being, community
resilience, and practice and tradition of a culture that may have been disrupted by the

pandemic.

Lastly, the study findings show that the policymaking of education and distribution of resources
in South Africa requires a holistic and equity-based solution. South Africa could develop a more
resilient and equitable education system that can withstand the next crisis and when all
children, regardless of his/her socio-economic status, could receive quality education and have
a chance to realize his/her potential by addressing the needs of schools in disadvantaged

areas and treating the systemic issues causing educational inequities.

Based on the interviews, the results indicated that COVID-19 affected the school management,
academic performance, and student well-being to a great extent, and there was a substantial
variation among schools in various economic settings. School A (Metro South) is a school in

an economically disadvantaged community, and it struggled greatly with operating the school,
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sustaining academic performance, and guaranteeing student well-being. These difficulties
were enhanced by the financial limitations and the lack of resources. On the contrary, School
B (Metro Central), located in a more affluent neighborhood, was able to incorporate new

guidelines and remain consistent in education.

These results are consistent with Schleicher, et al’s. (2020:228) study that pointed out that the
pandemic revealed and aggravated the inadequacies and inequities that existed in education
systems and impacted disadvantaged students more than advantaged students. These global
trends were reflected in the economic differences between the two schools and thus highlight
the need to make specific interventions to ensure that schools in economically deprived regions

are assisted to reduce the effects of such crises.

6.2.2 Extent to which Learning Platforms were Used as a Coping Strategy

The results of the study show that both schools implemented some learning platforms as
coping mechanisms during the pandemic, yet School B (Metro Central) seemed to have been
using online platforms, like Google Meet and Zoom, more than School A (Metro South). Such
differences in using the technology can probably be explained by access to the technology and
the particular actions that are provided in each district. These findings conform to the
observations made by NCES (2022) and Maatuk et al. (2022:34) which emphasised the
popularity of e-learning platforms under the circumstances of the pandemic, and the problems
related to access to and quality of technology. Findings of the study highlight the need to focus
on the digital divide and equal access to technology and infrastructure to facilitate remote and

hybrid learning.

The research is based on South African realities where the digital literacy and access to
technology differs dramatically between socio-economic groups, which explains why the
research highlights the need to provide digital inclusion and capacity-building initiatives. South
Africa can leverage the education system to enhance the utilization of learning platforms as
coping mechanisms during times of crisis by enhancing the technological infrastructure,
availing devices and access to the internet and encouraging the digital literacy of the learners,

teachers, and society.

The difference in utilization of learning platforms in the two schools is a sign of digital divide
still in existence in South African education system. School B, which is in a more affluent
neighbourhood of Metro central was better placed to capitalize on online platforms, video
conferencing applications, and other online resources in order to make remote learning
possible during the pandemic. Comparatively, School A is in the Metro South, economically

deprived area, and, consequently, had a harder time accessing and incorporating such
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technologies and, thus, may have had a hard time in terms of guaranteeing continuity in their

education.

There is a range of reasons as to why this technological preparedness and uptake are uneven,
such as socio-economics, availability of infrastructure, digital literacy, and access to resources.
The economically disadvantaged communities usually lack the required infrastructure such as
good internet connection and access to devices among others, which are crucial in the
successful introduction of e-learning programmes. Also, the low digital literacy of learners,
educators, and families in such communities can become a major obstacle to the effective

implementation and use of learning platforms.

The results of the research represent the overall issues that South Africa has with closing the
digital divide that can worsen the current educational disparities. The COVID-19 pandemic has
highlighted the paramount role of digital technologies in maintaining continuity and access to
education and, therefore, it is crucial that the country focuses on the initiatives that facilitate
digital inclusion and equity. To solve this problem, it is necessary to take a complex approach.
To begin with, massive investment in infrastructure development, especially in the poor regions
is required. This consists of increasing the availability of broadband internet access, affordable
devices (laptops or tablets) to learners and educators, the creation of computer labs and digital
learning centers at schools and in the community. Second, capacity-building programmes are
also relevant towards enhancing digital literacy of all education system stakeholders. This
involves the development of an elaborate training, which will help the educators attain the
needed skills to help them effectively integrate digital technologies in their instruction. In
addition, it will be possible to empower learners and parents/guardians to play an active role
and contribute to the e-learning activities, as well as community-based programmes, which will

increase digital literacy.

Third, it is possible to involve government agencies, private sector organizations and non-
profitable organizations to fill the digital divide with collective efforts. New solutions can be
developed through the resources and expertise of the partnership between the state and the
non-state: the provision of subsidized internet connectivity, the donation of devices, and the
development of local digital content and education resources. Moreover, the results of the
study indicate the need to customize digital learning strategies to the unique needs and
situations of individual school communities. Although School B could use more sophisticated
platforms such as Google Meet or Zoom, School A could have succeeded better with more
available options such as WhatsApp, which according to the study was used in both schools.

Educational authorities can use this knowledge to contextualize solutions and get the best out
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of learning platforms as coping mechanisms by recognizing the technological environments

and capacities of individual schools.

Based on the interviews, during the pandemic, the learning platforms were used, which
highlighted the digital divide between the two schools. School A (Metro South) had a problem
with the adoption of online learning because of a lack of access to technology and stable
internet, which led to the inefficient continuation of education. Contrary to School B (Metro
Central), this was not the case as the economic stability enabled the use of such platforms as
Google Meet and Zoom extensively and effectively. These disparities indicate the significance
of economic environment in the effectiveness of e-learning as affirmed by Zalat et al. (2021:4)
and Maatuk et al. (2022:35) who concluded that poor internet connectivity and resource
availability were a major detriment to e-learning adoption. These studies are in line with the
results of School A, which proves that the economic barriers are a severe restrictor of learning
platforms. Conversely, the success story of School B in using online learning platforms

highlights the need to close the digital divide to provide fair access to education.

6.2.3 Use of Learning Platforms on Performance

The findings of the study show that COVID-19 pandemic affected the performance of School
A (Metro South) more significantly than that of School B (Metro Central). School A had more
difficulties in revenue loss, financial problems, holding meetings, scheduling teachers, and
responding to COVID-19 requirements. Also, the academic performance of learners, co-
curricular activities, academic competencies, socialisation, diets, and mental health were
worse in School A. These results are consistent with those of the research conducted by
Kuhfeld et al. (2020), which revealed substantial learning loss differences between schools
and students and the overall pandemic effects on student well-being and equity issues. The
findings of the study are also consistent with the observations of Howard et al. (2021), who
stated that the quality and quantity of learning have deteriorated in the context of the pandemic,
and some students are affected more than others, which is attributed to numerous socio-

economic factors.

In South Africa, educational disparities are deeply rooted, and the results of the study highlight
the necessity to consider the unequal effects of the pandemic on the school performance and
the results of learners with different socio-economic backgrounds. Through the identification
of the challenges unique to the schools in the economically disadvantaged regions,
policymakers and stakeholders can work out the specific interventions and support systems to
prevent the learning loss, improve academic performance, and foster the overall well-being of

students.
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The comparison between the performance and the results of School A and School B
demonstrates the immense consequences of socio-economic differences on the educational
resilience and adaptability in the context of the crisis. The issues that School A has to address,
such as the decrease in revenue, financial limitations, and the inability to organise operations
and adhere to COVID-19 regulations, indicate the risky status of most schools in economically
underprivileged areas. Such schools usually have small resources and funding, and thus are
highly susceptible to economic shocks and destabilisation. Revenue losses that School A
faced during the pandemic, most likely worsened the already-existing resource shortages,
making it difficult to provide enough support and resources to learners, educators, and staff.
This subsequently affected the many school performance dimensions such as academic

performance, co-curricula activities and the overall well-being of the learners adversely.

The negative effect of the pandemic on the academic abilities of learners, socialisation, diets,
and mental health in School A is of the greatest concern. These consequences do not only
harm short-term educational objectives but also imply long-term consequences in the
development and well-being of disadvantaged learners. Academic competencies disruptions
may contribute to the further achievement gaps, negative educational and professional
perspectives, and the continuation of the socio-economic inequality cycle. In the same way,
the socialisation and mental health effects may be long-term effects on the personal and

interpersonal development of learners and will restrict their success in many spheres of life.

These results are consistent with the general body of literature on the interdependence of
socio-economic issues, education and well-being. As has been pointed out by many studies,
there are compounding effects of poverty, insufficient resources, and support service access
to academic performance, mental health, and overall development of learners (Spaulland
Kotze, 2015: 13).

Based on these results, policymakers and stakeholders in South Africa should focus on specific
interventions and support systems to schools in the economically deprived regions. This can
be through providing additional resources and finances to address financial problems,
providing professional growth to instructors so that they can expand on their skills to work in
remote and hybrid education environments, and introducing a complete line of support services
to students and their families. The social-economic conditions, behind the educational
inequalities, such as poverty, poor housing, inaccessibility to medical care and social services,
etc., should also be addressed. The combined efforts of the state apparatus, the non-profit
organisations, and the business community can possibly assist in designing more holistic,
community-wide solutions, which would allow learners and their families in disadvantaged

areas to address the complex of problems they have to face.
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Furthermore, the results of the research prove the importance of the stimulation of such areas
to the digital inclusion and technological infrastructure development. The variation in the
utilization of the learning platforms in School A and School B as highlighted in the discussions
above emphasize the prevailing digital divide in South Africa. South Africa can enhance the
ability of schools in less advantaged areas to leverage technology to their benefit as an
effective way of sustaining education and improving performance, by investing in infrastructure

development, device and internet access, and digital literacy.

According to interviews, the effect of the learning platforms on academic performance in the
two schools differed greatly. In School A (Metro South), access to technology and the internet
was low and hence the learning platforms did not lead to any improvement in academic
performance but rather reduced performance. This finding is consistent with the research
conducted by Kuhfeld et al. (2020), who found that there were great disparities in learning loss
by schools, and disadvantaged learners were more impacted. School B (Metro Central), on
the other hand, experienced a few improvements in academic performance due to the well-
organised environment, which the learning platforms provided. The economic stability of the
school made it possible to access and use these platforms better, thus demonstrating the
importance of economic resources in determining the success of online learning during the

pandemic.

6.2.4 Role Played by School Management

The results show that the two schools had some serious challenges in running different school
processes in the pandemic. Nonetheless, School A (Metro South) was more affected in terms
of challenges especially in the areas of revenue decline, financial shortages, holding meetings,
organising teachers, and adhering to COVID-19 guidelines. Such challenges must have put
more pressure on school management in the Metro South region. These findings correlate with
the experiences of rural school principals reported by Goff et al. (2021) who were forced to
demonstrate resilience, reorientation, and reinvention in their leadership behaviours to
overcome the difficulties that the pandemic presented. The analysis highlights the importance
of good school management in crisis response and adaptation, particularly in resource-scarce

settings.

The results of the research point to the need of the certain support and capacity-building
interventions to the school leaders in the environment of South Africa, where the educational
resources and management possibilities vary depending on schools and regions. South Africa
can enhance the strength and efficiency of the school management practices through providing
professional development opportunities, resources and advices on the crisis management

strategies; particularly in the economically disadvantaged areas in the country. The
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management team of School A in its response to the pandemic demonstrates the difficulty of
school leadership and the pressure school leaders go through in the times of a crisis. The
decline in revenues, as well as the financial deficits that the school has experienced, must
have forced the school to make difficult choices regarding resources, staffing, and operational

priorities and in the realms of remote and hybrid learning models.

Moreover, the challenges of holding meetings, organising teachers, and adhering to COVID-
19 regulations highlight the communication and organisational issues that the management
teams of schools needed to find solutions to. Communication and coordination play an
essential role in sustaining education, guaranteeing the health of employees and students and
providing the required safety measures and regulations. The findings of the study can be
contrasted with the experience of rural school principals outlined by Goff et al. (2021) who
turned out to be resilient, reoriented, and reinvented in their leadership practice to overcome
the problematic situation created by the pandemic. Resource poor school leaders often had to
make new use of the available resources in new ways, build a sense of community between
employees and students, and be capable of changing the situation and adapting to it as it

evolves.

The South African context represents the findings of the study because the educational
resources and management capacities in schools and regions vary significantly and thus the
implication of the findings of this study is school leaders should be provided with the skills and
knowledge to cope with crisis and to manage change. School leaders can professionalize on
crisis management, change leadership and strategic planning to be able to generate proactive
strategies and contingency plans to future disruptors. In addition, resources, such as online
training modules, best practice guidelines and mentorship programmes, can be made available
to the school leaders and this would facilitate them to develop effective strategies of dealing

with crisis response and management.

Furthermore, the partnership and the exchange of knowledge among the school leaders
regarding different socio-economic backgrounds may allow exchanging the best practices and
the lessons learned. The education system can be developed into a culture of life long learning
and upgrading by creating forums where school leaders will be able to share their experience

and successes and with challenges in South Africa.

It should be known how crisis management puts a psychological and emotional strain on
school leaders. The research results contribute to the need to support the well-being and
resilience of school leaders and resources to support the need via the economically

disadvantaged areas that may be even more problematic. Some of the activities that can help
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school leaders cope with the additional stress and strains of leading in the time of crisis include
counseling services, stress management workshops and peer support networks. Since the
health of the school leaders is one of its concerns, South Africa will be better placed to equip

them better to tackle the issues and emerge as effective heads of their respective schools.

In addition to certain measures and capacity-building programmes, the cause-effect of the
unequal distribution of educational resources and management capabilities between schools
and regions must also be eradicated. This can involve reevaluation of the scheme of resource
distribution, more investment into schools in poorer areas and more collaboration and
information sharing between the educational authorities and the stakeholders. In such
systemic challenges, the South Africa could be heading in the right direction to create a more
responsible and sound education system whereby the school leaders in various contexts will
have the resources and support that they need in order to effectively deal with their schools,

even in the crisis or shocks.

The findings of the research project support the fundamental importance of leadership and
crisis management in continuity and resilience of education. With the help of certain
assistance, capacity-building processes, and combatting systematic inequalities, South Africa
will be in a position to stabilize and streamline the school management practices, in particular
in economically disadvantaged areas. In this way, the education system will be more ready to

handle the difficulties and crises in the future.

According to the interviews, the approaches of the school management to the pandemic in
terms of their effectiveness varied and this varied greatly depending on the economic context
of the schools. Examples of measures employed in School A (Metro South), included rotating
learning schedules and distribution of printed materials. These actions were not very effective
because there was financial strain that reduced their extent and impact. The qualities of
leadership in schools operating in rural settings and having limited resources were emphasized
and were resilience and resourcefulness (Goff et al., 2021). Similarly, the experience of School
A may be regarded as a sign of how under-resourced schools have to adjust to the crisis
conditions. Conversely, School B (Metro Central) could afford the implementation of complete
online learning systems and provide unlimited support to students and parents because of the
stable economy of the community. This underlines the importance of the economic resources
in the effective operation of schools during the period of crisis and aligns with the suggestion

made by Schleicher et al. (2020:228) to develop less fragile systems of education.
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6.2.5 Roles Played by Parents or Guardians in Mitigating the Effects of COVID-19 on
Learners and the School System

These findings confirm that parents or guardians in the Metro Central area (School B) were
more interested in assisting their children during the pandemic. They were also very helpful in
assisting them to do their homework, supplying them with learning equipment and introducing
them to good environments in learning online. In comparison, the parents or guardians of the
Metro south region (School A) found it more challenging to help their children with their

schooling and health during the period.

The results are consistent with the findings reported by Calear et al. (2022:119) who concluded
that the degree of mental and social distress was greater among the caregivers and parents
involved in the home-schooling during the pandemic. Home-schooling had significant impacts
brought by issues such as emotional health issues. The study reveals the urgent need to
discover and manage the psychosocial impact of the pandemic on families, particularly in the
population with economic challenges. The findings are especially applicable to South Africa
where resources and parents participation differ radically across the socio-economic lines, and
this is why such an extensive support system is needed to provide the family and organize
productive home-learning environment. South Africa can improve the ability of parents and
guardians to lessen the negative impact of the pandemic on the education and well-being of
their children by offering resources, guidance, and support services, which will help to continue

and succeed in education.

The differences between School A and School B in the level of parental or guardian support
help highlight the high impact of the socio-economic factors in the educational outcomes and
family life. The Metro south region was an impoverished region and the parents/guardians in
this region most likely faced a range of problems including financial problems, access to
technology and resources, and the added weight of poverty and economic insecurity. These
barriers might have stopped them to ease the learning of their children successfully in the
pandemic. On the other hand, families who were relatively more affluent in the Metro Central
were in a better position to provide learning apparatus, create conducive learning
environments as well as be active in the education process of their children thereby mitigating
the effects of the pandemic. The findings are consistent with the bigger literature in terms of
the potential of socio-economic status (SES) in academic performances and involvement of
parents. It is shown that the higher the SES is, the more parental involvement and access to

resources and overall academic performance correlate positively (Spaulland Kotze, 2015: 17).

These findings have shown that when socio-economic inequalities are high, as is the case in

South Africa, complex intervention is essential to support families and improve effective home-
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learning environments in low-income areas in particular. The first priority should be given to
programmes which would assist in lightening the financial loads and opening access to
resources. This may involve the supply of subsidised or free learning devices, internet access
and learning resources to needy families. The donation or subsidised access to technological
resources and learning platforms could be offered through partnerships between schools, non-

profit organisations and the private sector.

Parents and guardians should be given the capacity-building programmes that can equip them
with the skills and knowledge to help their children in learning. Such programmes may include
effective study habits, time management, digital literacy, and the strategies of establishing
favourable conditions to learn at home. These initiatives could be used to improve parent
knowledge and confidence to support the learners, and help them to become more engaged,

and supportive, irrespective of family socio-economic status.

It is important to respond to the psychosocial effects of the pandemic on families. The results
of the study are consistent with Calear et al's. (2022:119) research on the support and
psychological and social suffering of caregivers in the time of the pandemic. Access to
counseling services, support groups and mental health resources will alleviate the challenges
and facilitate the overall family well-being, which can have a positive influence on the learning
and development of a child. Moreover, it is necessary to encourage the development of close
relationships between schools, communities and families. Implementing open communication
channels and cooperation, schools would be in a better position to realise the specific issues
of families and adjust their support plans to them. Along with the efforts of parents and
guardians, community-based activities could be developed, such as after-school activities,

tutoring, and family resource centers, which could offer some extra support and resources.

Systematic factors that cause inequalities in the socio-economic status and affect the results
of education should be addressed. The underlying factors that lead to lack of parental
involvement and support can be reduced by trying to increase access to quality education, job

opportunities, and social services in economically disadvantaged communities.

Based on the interviews, parents and guardians were the key people who were able to support
the learners during the pandemic, and their performance highly depended on the economic
situation. At School A (Metro South), parents attempted to monitor studies and offered
emotional support, although their attempts to do so were limited by financial hardship and
resource deficiency. Such a limitation negatively affected their capacity to support the
education of their children, which echoed Calear et al’s. (2022:119) study that discovered that

caregivers and parents who home-schooled their children during the pandemic were faced
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with a higher degree of mental and social distress. Conversely, parents in School B (Metro
Central) could afford the provision of the required technology, monitor home-based learning,
and communicate with the school on a regular basis. Economic stability of these parents
provided them with an opportunity to support and provide resources to their children more
effectively, which has been of great help to them amidst the pandemic. This underscores the
importance of economic stability in helping parents to enable their children to learn in the face
of crisis and concurs with the larger body of evidence of the influence of socio-economic factors

on educational performance.

6.3 CHAPTER SUMMARY

Chapter Six presents discussions of the results of the research on effects of the COVID-19
pandemic on Metro South and Metro Central, Western Cape, South Africa, public secondary
schools. In the chapter, the data is interpreted whereby, there are major differences between
the two regions especially as a result of socio-economic factors. The economically deprived
Metro South region had more challenges in the loss of life, income, and disturbances to the
sociocultural practices, which increased the existing inequalities. Conversely, School B, which
is in the more affluent Metro Central region, was better able to cope with the pandemic and
make use of online platforms, and was well supported by parents. The research highlights the
digital divide and the necessity of specific interventions to eliminate technological and resource
gaps. Also, it highlights the importance of school management and parental engagement in
alleviating the effects of the crisis, proposing that fair support mechanisms and policy solutions
are needed to lessen inequality in education outcomes and promote resilience in the education

sector.
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CHAPTER SEVEN - SUMMARY, CONCLUSIONS AND
RECOMMENDATIONS OF THE STUDY

7.1 INTRODUCTION

This chapter concludes the study that was conducted to evaluate the effects of the COVID-19
pandemic on secondary schools in the Western Cape, South Africa, particularly the Metro
South and Metro Central areas. In the course of this research, a detailed analysis has been
carried out, whereby data has been collected using questionnaires, statistical evaluation and
critical analysis of the answers in accordance to the outlined research aims. In this case, the
main findings are summarised, conclusive remarks and specific recommendations are

provided that would improve educational practices and policies in case of future disruptions.

7.2 SUMMARY OF THE FINDINGS

7.2.1 Effects of COVID-19 on Public Secondary Schools Operating in Various
Economic Environments

The research unearthed a substantial variation in the effect of COVID-19 on the public
secondary schools that work in various economic settings. School A (Metro South) is an
economically deprived school in which the pandemic resulted in even greater losses in close
relatives, friends, and income. The school also experienced traumatic cases of handling school
activities, academic standards, and student welfare mainly because of lack of finances and
resources. This was even worsened by the fact that sociocultural practices were disrupted due
to school closures and the inability to go outdoors and this affected the learners and the
community at large in a significant manner. On the contrary, School B (Metro Central), which
is located in a more affluent environment, was able to respond better to the challenges of the
pandemic. The school had a better chance to sustain educational continuity, follow new
instructions, and reduce the adverse effects on the academic performance and well-being of
students. The capacity of School B to exploit its resources indicates the importance of

economic conditions in defining the ability of schools to deal with crises.

7.2.2 Extent to Which Learning Platforms Were Used as a Coping Strategy

The research identified significant disparities in the use of learning platforms as a coping
mechanism in the context of the COVID-19 pandemic, which were based on the digital divide
between schools in various economic settings. Even though School A (Metro South) and
School B (Metro Central) adopted a number of learning platforms, those platforms were highly

divergent in terms of their adoption and performance.
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School B (Metro Central) in a comparatively better neighborhood made greater use and more
good use of online tools such as Google Meet and Zoom than School A (Metro South). These
digital tools allow the school to engage in remote learning since there is more access to
technology, stable Internet access, and more funding. That facilitated the shift to online
education and enabled maintaining educational continuity during the pandemic. In comparison,
School A (Metro South) belongs to a low-income community, and the school experienced
significant issues with the access to technology and stable internet. These limitations acted as
a hindrance to successful use of e-learning platforms and hence, reduced the potential of the
school to provide long-term learning during the pandemic. The variation in adoption and
success rate of the learning platform in the two schools demonstrates that economic

environment is significant in the success of e-learning projects.

7.2.3 Use of Learning Platforms on Performance

The analysis showed that the COVID-19 pandemic impacted the performance of School A
(Metro South) worse in comparison with the performance of School B (Metro Central) as the
effective factor in the resilience of education and student performance proving the significant
role of socio-economic factors. School A was situated in the low-income area and had
numerous problems, including a reduction in the amount of money, economic constraints, the
inability to organize meetings, coordinate the faculty, and adhere to the COVID-19 regulations.
These problems were very much impactful to the various school operations and learning
experience. In particular, academic performance, co-curricular life, academic abilities,
socialization, eat habits, and psychological well-being of students in School A declined
considerably. The poor availability of technology and stable internet also contributed to the
problems and the school could hardly adopt effective online learning strategies. This made the
learning platform application in School A less efficient causing serious lapses in educational

achievements.

On the other hand, School B (Metro Central), which is found in a wealthier neighborhood, could
sustain and even enhance academic performance under organised online learning settings.
The presence of economic resources, accessibility to technology and good internet connection
allowed School B to adopt and use learning platforms such as Google Meet and Zoom. This
added to a smoother switch to remote learning and alleviated adverse effects of the pandemic

on study outcomes.

7.2.4 Role Played by School Management
The research established that both schools experienced a lot of difficulties in the management
of school operations during the COVID-19 pandemic. Nevertheless, School A (Metro South) is

situated in a low socioeconomic community, and thus the challenges were even greater,
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especially in such aspects as decreasing revenues, financial stress, carrying out meetings,
organising teachers, and meeting the COVID-19 demands. This situation put an enormous
burden on the administration of the school that emphasised the weaknesses of schools in less
wealthy regions when it comes to crisis. Economic contexts of schools were also an important
factor that affected the effectiveness of school management strategies during the pandemic.
Some of the strategies used by school A in order to maintain education were rotation learning
schedules and distribution of printed materials. But these were not very successful since the
community was economically challenged and this limited the capability of the school to help in

such programmes.

School B (Metro Central), on its part, was enjoying a superior community with a more
predictable economy and had the ability to use larger and more effective methods of
management. Online learning systems have enabled the school to offer a consistent support
to the students and to the teachers and has been in a position to continue uninterrupted
operations even in this difficult pandemic situation. It was facilitated by the fact the accessibility
to resources, technology and financial stability improved which made it possible to deal with

the crises in a more powerful manner.

7.2.5 Roles played by Parents / Guardians in Mitigating the Effects of COVID-19 on
Learners and The School System

The paper concluded that parents or guardians played a significant role in facilitation of the
education of their children in the COVID-19 pandemic, and their level of efficiency was highly
influenced by their economic status. The parents and guardians of School B (Metro Central)
provided more substantial assistance in the form of assistance with homework, provision of
learning devices, and the creation of favourable conditions to study online. This was coupled
by the fact that this community was economically stable hence these parents could effectively

mitigate the impact of the pandemic on the education of their children.

Metro South parents or guardians (School A) on the other hand had more problems in helping
their children learn and be well. Economic issues in this area diminished their ability to offer
the same assistance resulting in ineffective home-learning environment. These parents lacked
the necessary technology and resources in all cases, and it did not allow them to support

remote learning and continuity of education.

7.3 CONCLUSION OF THE STUDY
The COVID-19 pandemic has completely and disproportionately impacted the condition of the
public secondary schools in South Africa and has increased the socio-economic disparities

and inequalities that are already present in the education system. Findings of this paper reveal
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that the key significance of certain interventions and complex support frameworks lies in the

need to mitigate various effects of the pandemic across diverse economic realities.

This analysis has also demonstrated that the economically crippled areas, such as School A
(Metro South), bore more brunt, as more lives, income and distortion were lost to the
sociocultural practices. Such schools also faced greater difficulty in adopting learning
platforms, school operations as well as academic performance and learner well-being in the
pandemic. Schools in better-off neighbourhoods, on the other end, like School B (Metro
Central) were better positioned to use technology, to accommodate learners and keep the

impact of the pandemic on learning continuity at a minimum.

This gap highlights the broad effects of socio-economic needs on resilience and adaptability
of education and specifies that decision-making in policymaking and allocation of resources
needs to be comprehensive and focused on equity. By targeting the needs of the schools in
the poorer economically disadvantaged areas of the country and by addressing the systemic
aspects that resulted in inequality of education South Africa can endeavor to establish a more
robust and equal education system. Besides, the study findings also indicate the usefulness
of digital inclusion, enhancing technological infrastructure, and enabling all socio-economic
groups to be digitally literate. Access to technology and the potential to make effective use of
learning platforms became the key coping skills during the pandemic, yet the issue of the digital

divide continues to negatively influence an equal opportunity in acquiring education.

The digital divide must be tackled through a combination of efforts including infrastructure
development, capacity building programmes and partnerships between government
departments, privately owned organisations and non-governmental organisations. South
Africa can effectively prepare its education system to address future crises by promoting digital
literacy and ensuring equal access to technology so that it can maximise the transformative
power of digital learning systems. In addition, the research highlights the crucial role of school
management and parental or guardian support in reducing the impact of the pandemic on
learners and the school system. Specific assistance, capacity-building programmes and all-
round support services play a key role in improving the resilience of management practices in
schools and especially in low-income communities. Also, effective home-learning conditions
and educational sustainability and success can be facilitated by empowering families and

giving them access to resources and the psychosocial effects of the pandemic.

Based on the qualitative results, the research surmises that the COVID-19 pandemic has had
an overwhelming and unequal effect on the Metro South and Metro Central region of the

Western Cape, South Africa, in terms of the public secondary schools, demonstrating a
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significant socio-economic divide. The low access to resources and financial problems led to
the fact that schools in the economically disadvantaged regions like School A (Metro South)
were experiencing extreme difficulty in regulating school activity, sustaining academic
performance, and the welfare of students. Conversely, schools located in more wealthy
regions, such as School B (Metro Central), had more resources to adjust to new guidelines,
use learning platforms efficiently, and ensure educational continuity due to greater economic

stability and resource availability.

These gaps highlight the worsening of pre-existing educational inequities over the course of
the pandemic, and they are a strong indicator that schools in less affluent communities require
specific interventions to help them. These findings demonstrate that it is important to consider
the digital divide, enhance the economic capacity of schools that lack resources, and advance
efficient school administration and parenting participation to establish more robust and fairer

education frameworks that can survive future shocks.

7.4 RECOMMENDATIONS OF THE STUDY

7.4.1 Targeted Resource Allocation and Funding Support

To address the disparate impact of the pandemic on schools in underprivileged economically
deprived areas, one should put emphasis on prioritisation, and funding of resources. The policy
makers will need to devise policies to increase the amount of money and investment in the
public secondary schools in those localities. This can be in the form of reallocating budgets,
establishing alternative sources of finance, or it can be establishment of new ones alongside
the existing ones in the form of a public-private partnership. With sufficient funding, schools
will be able to overcome loss of revenue, retain their operational capacity, and provide the

necessary resources and service to learners and educators.

7.4.2 Bridging the Digital Divide

The results of the study indicate the existence of the digital divide that influences the use and
successful implementation of learning platforms during the pandemic. To overcome this gap,
it is necessary to adopt a holistic strategy that would entail infrastructure development,
provision of devices and connectivity, and capacity-building projects. Policymakers need to
work with telecommunications companies, technology providers, and non-profit organisations
in order to increase access to broadband internet networks, computer labs and digital learning
centres and to offer subsidised or free devices to less fortunate learners. Also, professional
development programmes are to be introduced to increase the digital literacy of educators,
learners, and parents or guardians and enable them to use technology in teaching, learning,

and home-based support efficiently.
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7.4.3 Capacity-Building for School Management

The efficient functioning of schools helped to deal with the challenges of the pandemic. In order
to increase the resilience and practicality of the school management practices, especially in
the economically deprived regions, broad capacity-building programmes should be realised.
Such programmes must be aimed at building the capabilities of crisis management, change
leadership, strategic planning, and adaptive decision-making. School leaders can be assisted
in creating proactive approaches and backup plans in case of further disruptions by mentorship
programmes, best practice sharing platforms, and access to online resources and training

modules.

7.4.4 Psychosocial Support for Learners, Families, and Educators

The results of the study also emphasise the major effects of the pandemic on the well-being
of learners’ mental health, socialisation, and development in general. The policymakers ought
to focus on providing psychosocial support services, including counseling, support groups, and
mental health resources to learners, families, and educators. Such services are capable of not
only reducing the psychological and emotional burden of the pandemic but also enhancing
general well-being and fostering a favourable learning environment. Also, community-based
programmes to promote social contacts and support networks will help to reduce the isolation

and disruptions caused by the pandemic.

7.4.5 Fostering Parental and Community Engagement

The research explains the importance of parents or guardians in facilitating the learning and
welfare of learners during the pandemic. The policymakers are supposed to devise ways to
strengthen the families and enhance greater partnership between the schools, communities
and the families. This may include setting up of family resource centers, provision of parenting
workshops and provision of open communication and feedback platforms. Moreover,
community-based programmes, including after-school programmes, tutoring services, and
mentorship programmes, may supplement the work of parents or guardians and schools, by

offering more support and resources.

7.4.6 Addressing Systemic Inequalities

Although the above recommendations involve specific interventions and supporting
frameworks, it is necessary to identify the systemic problems and solve them, which lead to
the development of socio-economic disparities and their influence on education performance.
Policymakers are advised to work with all stakeholders in housing, healthcare, social services,
and employment to formulate comprehensive policies that address poverty, poor access to

resources, and other socio-economic barriers to educational equity and achievement.
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7.5 RECOMMENDATIONS FOR FUTURE STUDIES

Based on the findings, the following recommendations can be implemented in future studies:
Carry out long-term studies to assess the long-term effects of the COVID-19 pandemic on the
academic performance, mental health, and well-being of learners. These studies would offer
meaningful information on the long-term impact of the pandemic and guide the creation of
specific interventions and assistance measures to solve any remaining issues or gaps in
learning. Follow-ups of the learners over a long duration of time will enable the researchers to
determine the crucial time of intervention and also evaluate the success of the strategies put

in place.

Enlarge the study and conduct a comparative analysis of the effects of the pandemic on the
work of the public secondary schools in different geographic regions (urban, suburban, rural).
The practice would highlight the distinctive problems various communities are facing and
enable the formulation of strategies that are context-specific. Moreover, these studies would
be able to determine best practices and effective coping strategies that schools in various
environments use, allowing the sharing of knowledge and spreading effective solutions among

regions.

Conduct large-scale evaluations of the effectiveness and feasibility of the technology
integration and digital literacy programmes that have been implemented during the pandemic.
This can involve the assessment of the impact of some learning platforms, pedagogical
decisions and usage of software on the interactions, performance and overall learning
experiences of the learners. Besides, researchers can discuss the factors that have an
influence on the uptake and adoption of digital technologies among learners, teachers, and
parents or guardians and the barriers to the successful adoption of technologies within

educational settings.

Examine emerging (or intensified) pedagogical frameworks that have emerged during the
pandemic, such as blended learning, personalised learning, and project-based learning.
Determine the effectiveness of these practices in determining the involvement of the learners,
critical thinking, flexibility, and learning resilience in case of disruptions. The studies can serve
as a source of helpful information regarding the prospect of education and contribute to the
development of the curriculum and the teaching approaches which are better equipped to

endure crises and promote lifelong learning.

Conduct intensive research on the effectiveness and impact of various psychosocial support
interventions that are implemented during the pandemic, such as counseling services, support

groups and mental health resources. Evaluate the impact of such strategies on mental health,
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well-being, and resilience overall among learners, on academic performance and engagement.
Besides, explore the significance of school and community-based support systems to improve
the overall development of learners as well as the areas that they need to enhance or expand

their support services.
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